V UNK General Education Council
Meeting Agenda

®
Thursday, April 30, 2026
GENERAL EDUCATION ¥, APTIE 50,
Carolyn A. Wagner Community Engagement
. CALLTOORDER Room (101) Calvin T. Ryan Library, 3:30 p.m.
Il ROLL CALL
. AGENDA APPROVAL
V. APPROVAL OF PREVIOUS MEETING MINUTES -4/2/26 enclosed
V. SPECIAL PRESENTATIONS
VI. REPORTS
Senior Vice-Chancellor of Academic Affairs
B. Registrar
C. Director of Assessment & Accreditation
D. Director of Academic Advising & Career Development
E. Director of General Education
1. 2025-26 General Education Annual Report
VII. OLD BUSINESS
A. Discussion.item.- LOPER 10
1. Provided in packet: Responses from questions posed to departments with LOPER 9,
10, 11 courses
VIII. NEW BUSINESS
A. Possible.action.item - Proposed LOPER 2, 3, 4, 6, 7, 8, 11 assessment rubrics (enclosed
with campus comment survey results below)
IX. GENERAL COMMENTS
X. ADJOURNMENT
LOPERs 2, 3, 4, 6, 7, 8, 11 Rubrics Campus Comments results
Support as Support Do Not
LOPER Written Generally | Support Comments
2 3 1 0 Pointed out a typo that | have corrected for this agenda
3 4 0 0
4 4 0 0
6 4 0 0
7 4 0 0
8 4 0 0
Especially relevant for your work in Student Engagement.
Assess: Participation in campus events or orgs
11 3 1 0 Reflection on sense of belonging Engagement with
peers, identify campus resources for overall wellness
(mental wellness)




V UNK General Education Council
Minutes (unapproved)
Thursday, April 2, 2026
Carolyn A. Wagner Community Engagement
Room (101) Calvin T. Ryan Library, 3:30 p.m.

®

GENERAL EDUCATION

XI. CALLTO ORDER
XIl. ROLL CALL
Present: Derek Boeckner, Kurt Borchard, Joe Dolence, Christopher Exstrom, Heather Kennedy, ,
Katherine Moen, John Petzet, Rochelle Reeves, Jesslyn Hollar, Frank Tenkorang, John Gibbs,
Lisa Neal, Nita Unruh (for SVCAA Julie Shaffer), Scott Unruh, Angela Hollman, Christopher
Steinke, Jane Strawhecker
Absent: Ngan Chau
XIll. AGENDA APPROVAL
XIV. APPROVAL OF PREVIOUS MEETING MINUTES
Approved (Moen/Strawhecker) unanimously with the change that Chris Steinke was
present at the March meeting
XV. SPECIAL PRESENTATIONS
XVI. REPORTS
A. Senior Vice-Chancellor of Academic Affairs (Nita Unruh) — nothing to report
B. Registrar-nothing to report
C. Director of Assessment & Accreditation
e elumen Insight contract has been signed
e Assessments with LOPER 101 will begin this summer
D. Director of Academic Advising & Career Development
e Loper 101 curriculum updates are being worked through this spring
e  Preparing for NSE enrollment this summer
E. Director of General Education —
e Remember this is the second to last meeting this spring and the last meeting will be
April 30" (rescheduled from May 7t)
e Assessment plan review/assessment committee
e Reviewed learning objectives and performance indicators for all the LOPERs except for
LOPER 10
e  Faculty working groups submitting assignments rubric examples for the assessment
commit to review
e Six members are leaving council (terms expiring/retiring) Deans have already been in
conversations with SVC to make appointments.
e Eventannouncements
o Launching Lopers: A First-Year Seminar Celebration — May 4" at 4:00 in NSU
Ponderosa Room
o Celebration of Faculty and Staff Engagement with Students — April 28" at 3:15in
Regional Engagement Center — Gala Room
XVII. OLD BUSINESS
A. Discussion.item.- LOPER 10
o LOPER 10 oversight committee
e Discussion included
e Discussed the possibility of combining LOPER 10 and 11 while still ensuring students
can complete the required 30 LOPER credit hours. This would require revising the



XVII.

XIX.
XX.

learning objectives and performance indicators for LOPER 11. Other suggestions
included combining LOPER 9, 10, and 11, replacing the work diversity requirement,
revising the description of LOPER 10 from the last agenda, removing the category
entirely, or leaving it as is.

Reviewed the benefits of maintaining LOPER 11 as a separate category rather than
combining it with LOPER 10.

Noted that LOPER 11 was originally created to help bridge gaps across academic
programs.

Discussed that LOPER 10 currently includes 47 courses and raised the question of
whether these courses are truly meeting the intended purpose of the category, or if
LOPER 10 has become more of a “catch-all” category. Consideration was given to
whether the structure of LOPER 10 courses needs to be revised.

Action ltem:

Request feedback from departments regarding the courses currently listed in LOPER 10,
specifically:

Whether courses may belong in multiple categories

Reasons why/not their LOPER 10 courses could move to LOPER 9 or 11

B. Action Iltem.- LOPER 101 oversight

Oversight Subcommittee recommendations enclosed
Approved (Moen/Reeves) unanimously

NEW BUSINESS
A. Actionitem - LOPER 9 Learning Objective and Performance Indicators (enclosed

Decided on OR instead of AND in indicator (a)
Proposed language approved by Assessment Subcommittee prior to GEC meeting
Approved (Boeckner/Hollman) unanimously

B. Course Approvals (campus comment results below)

HIST 114 (The Holocaust) add to LOPERs 6 and 10
HIST 250 (American History I) add to LOPER 9

HIST 251 (American History Il) add to LOPER 9
SOWK 170 (Intro to Social Welfare) add to LOPER 7
LOPR 101 topic — More Than Medicine

Approved (Boeckner/Hollman) unanimously

GENERAL COMMENTS
ADJOURNMENT



Dispositional LOPER Question Responses from Departments
Questions posed to departments with courses in LOPERs 9, 10, 11:

o If your department offers courses that currently fulfill both a dispositional LOPER and a
broad knowledge category (LOPERs 5-8), what impact would it have if those courses were
designated only within a broad knowledge category?

e If your department offers courses that fulfill only LOPER 10, could those courses align with a
wellness-focused category or another LOPER area? What impact would such a shift have on
your department and students?

e If your department offers courses that fulfill only LOPER 11, what impact, if any, would the
potential restructuring options have on your department and students?

Biology:

Our LOPR 10 course is BIOL 311 Bioethics. This course would not be a good fit for any of the LOPER
5-8 categories. Biol 311 Bioethics would fit well if the LOPER 10 & 11 categories were combined
into a single wellness-focused category. If this change occurred, there would likely be no shift or
change for our department or students that typically take this course.

Counseling, School Psychology & Family Science:

Counseling, School Psychology and Family Science (CSPFS) offers several high-enrollment courses
that fulfill both dispositional and broad knowledge LOPER categories, including FAMS 151
(Human Sexual Behavior) and FAMS 351 (Marriage and Family) under LOPER 7, with FAMS 151
also contributing to LOPER 10. These courses are central to our general education contributions
and generate significant student engagement and credit hour production.

If these courses were desighated only within a broad knowledge category, the primary impact
would be a reduction in the visibility and intentional integration of dispositional learning
outcomes, particularly those focused on interpersonal understanding, and the ability to work
effectively across differences, which are core to both the content and pedagogy of these
courses. Maintaining this integration supports a more complete student learning experience.

Our LOPER 10 courses, including CSP 185 (Cultural and Ethnic Identity) and FAMS 151, play a
critical role in helping students develop awareness of lived experience, social context, and
effective engagement across varied perspectives. While there may be some conceptual
alignment with wellness or other categories, reclassification would need to be approached
carefully to avoid diluting these core learning outcomes.

At present, our department does not offer courses aligned with LOPER 11.




English:

Shifting English's GEs to just broad knowledge (rather than dispositional as well as broad
knowledge) categories is unlikely to affect us much. | don't think we have any courses that only
fulfill a dispositional category.

History:

The History Department offers History 111, 112, 114, 212, 215, 230 and 231 that fulfill both Loper 6
and Loper 10. These courses would not fulfill the requirements of Loper 11 (Wellness). These
courses investigate issues dealing with human diversity, inequality, and inclusivity as well as the
impact and significance of such issues. This is not the same focus as Loper 11. More
importantly, the History 6-12 Teaching Subject Endorsement and the History-Social Studies 6-
12 Teaching Field Endorsement degrees both require that students take either History 230
(World History to 1600) or History 231 (World History Since 1600) to fulfill Loper 10. According
to the Nebraska Department of Education Rule 24 Regulations for Certificate Endorsements,
the History-Social Studies degree requires that students take 12 hours in World History.
Eliminating Loper 10 would fundamentally damage the program, and the degree would be
unworkable.

Kinesiology & Sports Sciences:

Years ago all COE majors took KSS 150. Today, most still take KSS 150 and most of the KSS
majors require KSS 150 and NUTR 108. This is why we need to make sure we have
representation on the GE Council. Student wellness should be of upmostimportance
and required among all students. If they merge categories, we need to make sure
student focused wellness is the focus - not discussion about human diversity as it
relates to wellness - but personal health and wellness.

If the goal of general education is to produce well-rounded graduates who are prepared not
only intellectually but also personally and professionally, then wellness is not simply
another “disposition” alongside civic engagement or diversity; it is a foundational
capacity that underpins students’ ability to succeed in every other domain. For that
reason, it should remain a distinct General Education category rather than being
absorbed into a broader grouping.

First, wellness is behavioral and applied in a way that is fundamentally different from
LOPER 9 and LOPER 10. Civic competency and respect for human diversity are primarily
concerned with how students understand and engage with external systems,
communities, institutions, and social relationships. Wellness, by contrast, focuses on
how students manage their own health behaviors and daily decision-making along with
how wellness (or more importantly, lack of) can influence society. The learning



outcomes in LOPER 11 explicitly require students to apply information to personal
behavior choices and to integrate knowledge into lived practice. This is not just
knowledge acquisition or value formation; it is behavior change, which is widely
recognized as one of the most difficult and consequential forms of learning.

Second, wellness has a direct and measurable impact on academic success and
retention, which distinguishes it from other dispositional areas. A substantial body of
higher education and public health research demonstrates that sleep, physical activity,
diet, stress management, and mental health are strongly associated with GPA,
persistence, and graduation rates. In other words, wellness is not just an outcome we
value, itis a precondition for students being able to fully engage in all of their
coursework. If we dilute or subsume wellness within a broader category, we risk
signaling that it is optional or secondary, when in reality it is foundational to student
success.

Third, LOPER 11 is uniquely interdisciplinary in a way that is difficult to replicate within
other categories. The eight domains of wellness (emotional, physical, financial, social,
and so forth) require integration across disciplines such as exercise science,
psychology, public health, nutrition, and even economics. While LOPER 9 and 10
certainly benefit from interdisciplinary perspectives, their learning outcomes are more
tightly aligned around civic systems and social analysis. Wellness courses, by design,
require students to synthesize biological, behavioral, and environmental information
and apply itin a personally meaningful way. This integrative, applied focus would likely
be diluted if merged into a broader dispositional framework with competing priorities.

Fourth, maintaining wellness as a standalone category ensures clarity of purpose and
accountability in assessment. The current LOPER 11 outcomes are specific, actionable,
and measurable, particularly in their emphasis on applying information to personal
decision-making. If LOPERs 9, 10, and 11 were combined, there is a real risk that
assessment would shift toward more general or abstract constructs (e.g., “dispositions
or “engagement”), making it more difficult to ensure that students are actually
developing practical wellness competencies. A standalone category preserves
curricular integrity and prevents wellness outcomes from being overshadowed by more
traditionally academic or discussion-based content.

»

Fifth, from an institutional perspective, wellness aligns closely with national trends and
stakeholder expectations. Employers, accrediting bodies, and students themselves
increasingly emphasize resilience, stress management, work-life balance, and health
literacy as essential competencies. Many universities are expanding, not contracting,
their emphasis on student wellness within general education. Eliminating or subsuming
this category would place the institution out of step with these broader trends and



could undermine efforts related to student well-being, retention, and post-graduate
success.

Sixth, wellness has direct alignment with workforce demands, particularly in the rapidly
expanding healthcare sector. The healthcare industry is one of the fastest growing
sectors in the United States, with projections estimating the addition of approximately
1.6 to 1.9 million jobs per year through 2034. Wellness is the only LOPER category with
a clear and direct connection to this workforce pipeline. Courses in this area develop
foundational competencies in health literacy, behavior change, prevention, and lifestyle
management, skills that are directly applicable not only to students entering healthcare
professions, but also to those working in education, business, and community settings
where health and well-being increasingly influence productivity and quality of life.
Maintaining wellness as a standalone category ensures that all graduates, regardless of
major, develop competencies that are both personally beneficial and economically
relevant. In this sense, wellness should serve not only as a general education
requirement, but also as a bridge between the university’s academic mission and one
of the most critical workforce needs in the modern economy.

Finally, there is a practical consideration: if wellness is not required as a distinct category,
many students will simply not take it. Unlike civic engagement or diversity, which are
often embedded across multiple disciplines, wellness education is less likely to be
encountered incidentally in other coursework. A standalone requirement ensures that
every student graduates with at least a basic level of competence in managing their
health and well-being, skills that have lifelong consequences.

In sum, wellness is not redundant with other LOPER categories, noris it simply another
“disposition.” It is a foundational, applied competency that directly supports student
success, integrates multiple disciplines, and requires intentional instruction and
assessment. For these reasons, it should remain a standalone component of the
General Education program rather than being merged into a broader category.

For the majority of students on campus a LOPER 11 Wellness course is one of the only
exposures they will get to content areas that will directly impact the rest of their lives,
likely more than any other LOPER category. | teach a course on health promotion to
students in health-related majors, and the number of misconceptions that exist around
things like weight loss and behavior change is staggering, and that's among students
that have a direct interest in those topics.

I think it's also worth acknowledging that with all of the emphasis that the University is
putting on student support through academic resources, campus health/CARE team,



all of the various mental health events, etc., it would be doing students a disservice to
not also adequately prepare themselves to take advantage of these resources. From a
"community health" perspective, creating resources is also a meaningless effort if you
don't have a reliable way to connect those in need with those resources. Given the
widespread lack of awareness and/or fatalistic perspectives around wellbeing,
removing LOPER 11 or diluting the emphasis on personal health and wellness by
combining it with other topics will also be directly undermining the impact of all student
wellness resources on campus by decreasing student self-awareness of their personal
relevance.

Marketing, Agribusiness, & Supply Chain Management:

We currently offer MKT 438 Consumer Behavior under Loper 10. It could easily be listed under
Loper 7 (Social Science).

Modern Languages & International Studies:

| want to chime in on behalf of MODL/IINTS and say that we have both 6 and 10. | think that we
would lose a lot of enrollments if we only had students getting one or the other from us. We
would prefer that they be left the way that they are so we can catch students in both
categories—it's more of an incentive for them to do language classes.

Social Work:

| don't believe that SOWK 420 (or really most, if not all, of the LOPER 10 courses) is an appropriate
fit to be combined with the Wellness (LOPER 11) courses

| feel strongly that the dispositional requirements (LOPER 9 and 10) are important for students, and
consistent with UNK's mission and values. They are important components in achieving UNK's
mission of "empowering students and strengthening communities." In regard to LOPER 10,
specifically, understanding differences and the different perspectives and experiences of
others most definitely empowers students and strengthens communities. These courses are
also important in supporting UNK's commitment that "every student matters," making the
perspectives of every student feel valued as the courses discuss diverse populations, and we
have a diverse student body.




Sociology (including Ethnic Studies and Women & Gender Studies minors):

Comment #1:
Ifyour.department.offers.courses.that.fulfill.only.LOPER.76%could.those.courses.align.with.a.

wellness_focused.category.or.anotherLOPER.area?.

WSTD 220 could potentially be moved to the Humanities (LOPER 6) category. ETHS 101 could
be placed in either the Humanities (LOPER 6) or Social Sciences (LOPER 7) category,
depending on how the course is approached by the instructor. However, SOC 369 is too
specialized to meet the baseline criteria for LOPER 7 and would not have a viable category
placement outside of LOPER 10.

The SLOs for LOPER 11 are:

1. Can articulate the importance of the eight domains of wellness (emotional,
spiritual, intellectual, physical, environmental, financial, occupational, and social
wellness).

2. Candescribe the impact of social factors, and personal decisions and behaviors, on
wellness.

3. Can gather and evaluate information about wellness and apply to personal behavior
choices or decisions.

4. Canintegrate information from multiple sources and contrasting viewpoints to
make an informed and educated decision regarding wellness

In short, no. The primary objectives of WSTD 220, ETHS 101, and SOC 369 are to provide
students with the tools necessary to live and work in diverse and rapidly changing societies.
Knowledge fosters empathy. Empathy builds social awareness and a culture of care for our
future graduates. This should not be conflated with wellness. Alighing these courses with
the outlined SLOs for LOPER 11 would require changes to approximately 95% of the course
content.

What.impact.would.such.a.shift.have.on.your.department.and.students?

The focus here is not the impact on the WSTD or ETHS programs themselves, as these are no
longer stand-alone programs but exist as individual minors. Regardless, discussions about
altering the LOPER 10 category should also not center on programs alone. The primary
concern should be the potential disservice to students entering future professions without
a foundational toolkit for working effectively with diverse populations. Understanding
personal wellness and wellbeing does not equate to “Respect for Human Diversity (in our
own communities and/or globally).”

If two categories were to be combined, LOPER 9 and 10 seem to be the most feasible fit. This is
similar to UNL’s ACE 8/9 requirement: “ Exercise.individual.and.social.responsibilities.
through.the.study.of.ethical.principles.and.reasoning?application.of.civic.knowledge?
interaction.with.diverse.cultures?and.engagement.with.global.issues. " However, students



are still expected to take one course in ACE 8 and one course in ACE 9 ( “Exhibit global
awareness or knowledge of human diversity through analysis of an issue.”)

Lastly, along these lines, if we were to collapse or combine categories, how might this affect the
30-credit hour General Education minimum that has already been truncated from 45 credit
hours? Would LOPERS X (previous 9-11) thereby require that students take any two 2
courses?

Comment #2:
Re: ETHS 101 (Introduction to Ethnic Studies)
SOC 369 (Sociology of Gender)
WSTD 220 (Women's & Gender Studies)

It is strange to consider these classes (noted above) as encompassing forms of wellness. The
courses listed under the original category 10 might be considered as promoting community.
wellness through an understanding of varied ethnic groups and an understanding of the
complexities of sex and gender. A potential justification for their recategorization would be
that appreciating diversity and understanding the complexity of human social life is healthy
for a community.

But placing these courses under wellness seems like playing with words and rearranging
categories to please people who don't want to see DEI language. Categorizing the above
classes as wellness feels odd, disingenuous. | think it would also be not at all apparent to
students as to why these would be categorized under wellness.

I would go along with it if it was necessary to keep such courses under a gen ed category. But it
feels like they're in camouflage, that if we lose 10 but want to place it allunder 11 we would
be trying to appease people who are likely opposed to any form of sociology (a blanket
intolerance of the discipline like we're seeing in Florida).

Comment #3:
Ifyour.department.offers.courses.that.fulfill.only.LOPER.76%could.those.courses.align.with.a.
wellness_focused.category.or.anotherLOPER.area?.

Re: ETHS 101 (Introduction to Ethnic Studies)
SOC 369 (Sociology of Gender)

WSTD 220 (Women's & Gender Studies)

Given the current content, these courses would not align with a wellness-focused category.
LOPER 11 is characterized to be "individual-focused wellness." ETHS 101, SOC 369, WSTD
220 do not fit the objectives of LOPER 11 and the individual-focused wellness goals. While
our three courses might potentially align with another LOPER category, the objectives for



that new category would need to be stretched, to accommodate our courses, which would
create concerns about best practices.

What.impact.would.such.a.shift.have.on.your.department.and.students?

For students, their exposure to the respective topics would be limited, and likely "hidden" in
some sense, due to the large number of LOPER 10 courses moving into other LOPER
categories with large numbers of courses, such as LOPER 6 and LOPER 7. Would it have an
impact on the department? Without a doubt, yes. Itis likely that fewer students would take
the courses, resulting in classes being offered less frequently.

Comment #4:
If we look at the courses in Loper 11, it seems that attaining financial wellbeing (independence)
and good health are implied in these four courses.

LOPER 11: Wellness (Optional) < University of Nebraska at Kearney

The concept of 'wellness' (different aspects of health) is also implied in BIOL 311 (currently in
LOPER 10).

LOPER 10: Respect for Human Diversity < University of Nebraska at Kearney

It may make some sense to combine Loper 10 and Loper 11 if promoting community wellness
and healthy social life are also implied in the concept of 'wellness' and if the eight domains
of wellness (emotional, spiritual, intellectual, physical, environmental, financial,
occupational, and social wellness) are implied in that concept (i.e. wellness).

Metropolitan Community College has a competence called Social and Cultural Awareness
General Education - Metropolitan Community College

Wayne State has a Cultural Inquiry category General education curriculum - Division of
Academic Affairs

UNL's ACE 9 focuses on human diversity General Education Requirements (ACE) < University of
Nebraska-Lincoln

UNO has an Intercultural Awareness outcome Approved Courses | General Education |
University of Nebraska Omaha

It seems to me that 'diversity' encompasses social, global, and intercultural inquiry and
awareness and it may not be a good idea to do away that concept (i.e. to rename Loper 10).



https://catalog.unk.edu/undergraduate/general-studies/general-studies-courses/loper-11-wellness/
https://catalog.unk.edu/undergraduate/general-studies/general-studies-courses/loper-10-respect-for-human-diversity/
https://mycatalog.mccneb.edu/content.php?catoid=22&navoid=1825
https://provost.wayne.edu/general-education/curriculum
https://provost.wayne.edu/general-education/curriculum
https://catalog.unl.edu/undergraduate/academic-policies-other-units/general-education-requirements/
https://catalog.unl.edu/undergraduate/academic-policies-other-units/general-education-requirements/
https://www.unomaha.edu/general-education/explore-maved/approved-courses.php
https://www.unomaha.edu/general-education/explore-maved/approved-courses.php

Teacher Education:

Teacher Education offers one LOPER course: TE 100, which currently falls into the LOPER 10
category. TE 100 would align much better with LOPER 9 than LOPER 11. At this point, it would
only make sense to have TE 100 join the LOPER 9 if students would not still have to satisfy Loper
10, orif Loper 11 effectively became the new Loper 10.



LOPER 2 (Writing Skills) Rubric for Assessing Learning Outcome:

Students should be able to demonstrate foundational writing and reading skills

Performance Indicator

Excellent (4)

Proficient (3)

Progressing (2)

” Needs Improvement (1)

a. Canrespond to a writer's
argument or purpose

Responses to texts are
accurate and thorough,
demonstrating a
contextualawareness of the
information and ideas
presented by others.

Responses to texts are
accurate and thorough, with
some contextual awareness.

Responses may not reflect
the nuances of others’ ideas.

Responses to texts are
accurate but lack contextual
awareness and understanding
of others’ ideas.

Responses to texts are
inaccurate, lack context, or
make no attempt at a
thoughtful reflection on
others’ ideas.

b. Can synthesize sources
appropriately and responsibly

Writing firmly places the
student within a larger
conversation of ideas,

making appropriate,
accurate, and relevant
references to source material.

Writing places the student
within a conversation of
ideas and provides accurate
references to source
material, but references
contain some irrelevance or
loss of context.

Writing provides accurate
references to source material
but does not clearly place the

student within a larger
conversation. References are
minimal, irrelevant, or
inaccurate.

Writing fails to position the
student within a larger
conversation. References to
source material are non-
existent or contain significant
inaccuracies or irrelevancies.

c. Can communicatein a
manner appropriate to audience
and context

Writing displays careful
attention to all the
standards of formatting,
tone, grammar, style, and
source documentation
appropriate to the
audience and context
implied by an assighment.

Writing displays attention
to some standards of

formatting, tone, grammar,

style, and documentation
appropriate to the
audience and context
implied by an assighment.

Writing displays several
errors in the standards of
formatting, tone, grammar,
style, and documentation
appropriate to the audience
and context implied by an
assignment.

Writing fails to meet any of
the standards of
formatting, tone, grammar,
style, and documentation
appropriate to the
audience and context
implied by an assighment.

Choose the lower rating if your evaluation falls between two discrete ratings.




LOPER 3 (Oral Communication Skills) Rubric for Assessing Learning Outcome (page 1 of 2) :

Students should be able to demonstrate professional oral communication skills

Performance Indicator

Excellent (4)

Proficient (3) |

Progressing (2)

” Needs Improvement (1)

a. Can identify a speaker’s
argument or purpose

Shows competence in
identifying the purpose,
argument structure, and/or
strength of logical support in
most situations (e.g., at least
75% of the time).

Shows competence in
identifying the purpose,
argument structure, and/or
strength of logical support
in a majority of situations
(e.g., at least 50% of the
time).

Shows competence in
identifying the purpose,
argument structure, and/or
strength of logical support in
some situations (e.g., at least
25% of the time).

Does not show competence in

identifying the purpose,
argument structure, and/or
strength of logical support
(e.g., less than 25% of the
time).

b. Can fully support a logical
argument

Central idea statement is
clear and effective. Content
is compelling, credible, and
relevant to the central point.

Organization is consistent
and appropriate to the topic.
Supporting evidence is
credible and persuasive.

Central idea statement is
clear and effective. Content
is relevant to the central
point, but may not be fully
compelling. Organization
shows minor issues, but is
appropriate. Supporting
evidence is sufficient and
credible, but not be entirely
persuasive.

Central idea statement lacks
clarity or is ineffective.
Content is mostly relevant to
the central idea statement.
Organization may at times
impede audience
understanding. Supporting
evidence is present, but not
sufficient.

Central idea statement is
missing. Content does not
support the central idea.
Organization significantly
impedes audience
understanding. Supporting
evidence is absent or actively
harms speaker credibility
and/or the central idea.

c. Can use context-appropriate
conventions and non-verbal
expressions

Nonverbal vocal and
physical delivery contribute
to the message and convey

speaker expertise and
confidence.

Nonverbal vocal delivery

includes tone, speaking

rate/pacing, pitch, vocal
fillers, etc.

Physical delivery includes
facial expressions, eye
contact/gaze, posture,

movements, etc.

Nonverbal vocal and
physical delivery largely
contribute to the message
and convey speaker
expertise. However, vocal
fillers, other nervous
gestures, or other aspects
of nonverbal delivery may
harm perceptions of
speaker credibility at
times.

Nonverbal vocal and
physical delivery
significantly harm
audience perceptions of
speaker credibility but
rarely impede audience
understanding of the
message.

Nonverbal vocal and physical|
delivery significantly impede

audience understanding of
the message.




d. Can communicateina
manner appropriate
to audience and context

Language choice,
presentational style, and
content are appropriate and
tailored to the audience and
speech situation.

Language choice,
presentational style, and
content are appropriate to
the audience and speech
situation. Presentation
requires more tailoring to
the audience.

Language choice,
presentational style, and
content are appropriate to a
classroom setting, but not to
the intended audience or
speech situation.

Language choice,
presentational style, and/or
content are not appropriate to a
classroom setting.

Choose the lower rating if your evaluation falls between two discrete ratings.




LOPER 4 (Mathematics, Statistics, and Quantitative Reasoning) Rubric for Assessing Learning Outcome:

Students should be able to use analytical reasoning to solve problems

| Performance Indicator

Excellent (4) I

Proficient (3)

Progressing (2)

” Needs Improvement (1) |

a. Identify valid methods to solve a

Identifies appropriate and
efficient methods for the

Identifies appropriate
methods for the problem(s)

Identifies appropriate
methods for the problem(s)
for at least 25% of the

Fails to identify appropriate
methods for the problem(s)

b. Apply chosen methods to derive
a solution

accurately and completely,

using logically documented

steps for at least 75% of the
methods.

accurately and completely
for at least 50% of the
methods.

problem. problem(s) for at least 75% for at least 50% of the thin th "
of the assessment. assessment. assessment. within the assessment.
Applies the method Applies the method Applies the method

accurately and completely
for at least 25% of the
methods.

Fails to identify accurate and
complete methods.

c. Interpret the validity of a solution

Evaluates the solution for
accuracy and reasonableness
within the problem
context(s) for the entire

assessment.

Evaluates the solution for
accuracy and
reasonableness within the
problem context(s) for 75%
of the assessment.

Evaluates the solution for
accuracy and reasonableness
within the problem context(s)

for 25% of the assessment.

Fails to evaluate the solution
for accuracy and
reasonableness within the
problem context(s).

Choose the lower rating if your evaluation falls between two discrete ratings.




LOPER 6 (Humanities) Rubric for Assessing Learning Outcome #1:

Students should be able to analyze influential texts and social and cultural conditions using the concepts,

ideas, and methods in the humanities discipline

Performance Indicator

| Excellent (4)

” Proficient (3)

|| Progressing (2)

|| Needs Improvement (1) |

1a. Interpret primary
sources appropriate to the
humanities discipline

Demonstrates a complex
understanding of primary
sources and reveals their
meaning and significance

Demonstrates a thorough
understanding of primary
sources and interprets their
contents and meaning

Demonstrates a preliminary
understanding of primary
sources with some
interpretation

Little to no understanding or
interpretation of primary
sources

Reveals complete and C!egrly 'e'xplalns most major
similarities and differences

1b. Compare and contrast theories, Explains few similarities and

narratives, and social/cultural

conditions

insightful distinctions among
multiple theories, narratives,
and social/cultural conditions

among theories, narratives,
and social/cultural

conditions

differences among theories,
narratives, and social/cultural
conditions

Little to no comparison of
theories, narratives, and
social/cultural conditions

1c. Develop an evidence-based

argument about the
human experience

Develops a complete and
precise argument about the
human experience with

compelling evidence

Develops an incomplete
argument about the human
with some supporting
evidence

Develops a preliminary
argument about the human
experience with limited
supporting evidence

Argument lacks development
and supporting evidence

Choose the lower rating if your evaluation falls between two discrete ratings.

LOPER 6 rubric for learning outcome #2 is on the next page




LOPER 6 (Humanities) Rubric for Assessing Learning Outcome #2:

Students should be able to articulate the impact of the humanities on themselves, their values, and society

Performance Indicator

Excellent (4)

Proficient (3)

” Progressing (2)

” Needs Improvement (1) |

2a. Explain how the

humanities reflect, shape and
influence society and personal

values

Expertly reveals the societal

significance of a humanities

discipline and its meaning to
them with multiple
supporting examples

Clearly explains the societal
significance of a humanities
discipline and its meaning
to them with some
supporting examples

Begins to examine the
societal significance of a
humanities discipline and its
meaning to them with limited
supporting examples

Little to no examination of the
societal significance of a
humanities discipline and its
meaning to them with no
supporting examples

2b. Communicate how the

humanities are integral to society

and building community

Presents an insightful and in-
depth analysis of how the
humanities are integral to

society and building
community with multiple
examples

Discusses how the
humanities are integral to
society and building
community with some
supporting examples

Begins to discuss how the
humanities are integral to
society and building
community with limited
supporting examples

Little to no discussion of how
the humanities are integral to
society and building
community with no supporting
examples

Choose the lower rating if your evaluation falls between two discrete ratings.




LOPER 7 (Social Science) Rubric for Assessing Learning Outcome:

Students should be able to use reasoning from a social science discipline to explain human experience

within social systems and institutions

Performance Indicator

Excellent (4)

Proficient (3)

Progressing (2)

Needs Improvement (1)

a. Connect discipline specific
theories or concepts to real-world
situations

Clearly identifies relevant
theories or concepts and
accurately applies them
to a real-world situation.
Shows a strong
understanding of both the

theory and the context.

Identifies appropriate
theories or concepts and
applies them correctly to

a real-world situation.
Explanation shows solid

understanding.

Identifies a theory or
concept but applies it
partially or with some

errors. The connection to
the real-world situation is

unclear orincomplete.

Mentions theories or
concepts butinaccurately
applies them.
Understanding is unclear,

incorrect, or vague .

b. Use evidence to communicate
this connection to an appropriate
audience

Uses clear, relevant, and
credible evidence to
support the explanation.
Communication is
well-organized, easy to
follow, and appropriate
for the intended

audience.

Provides evidence that
supports the
explanation, though it
may be limited or not
fully integrated.
Communication is
generally clear and

appropriate.

Uses minimal or weak
evidence. Explanation is
partly supported and may
lack clarity or consistent

audience awareness.

Evidence is inaccurate,
irrelevant, or missing.
Communication is unclear,
unsupported, or not suited

to the intended audience.

Choose the lower rating if your evaluation falls between two discrete ratings.




LOPER 8 (Natural Science) Rubric for Assessing Learning Outcome:

Students should be able to apply fundamental scientific principles to real-world phenomena and evaluate

the validity of scientific claims using evidence-based reasoning

| Performance Indicator

| Excellent (4)

” Proficient (3)

|| Progressing (2)

|| Needs Improvement (1) |

a. ldentify concepts and methods
to explain natural or physical
phenomena

[dentifies concepts and
methods that are relevant
and reflect an awareness
of context and limits.

Identifies concepts and
methods that are relevant
and reflects a partial
awareness of context and
limits.

Struggles to identify
concepts and methods that
are relevant and does not
reflect awareness of
context and limits.

Relevant scientific concepts
and methods that would
enable explanation are not
identified.

b. Analyze problems and
conclusions using the concepts
and methods in a natural science
discipline

Concepts and methods are
applied to problems and
conclusions accurately
and clearly, and in a
manner appropriate to the
course discipline.

Concepts and methods
are applied to problems
and conclusions in a
manner appropriate to the
course discipline.

Concepts and methods are
applied to problems and
conclusions imprecisely,
or in a manner that is
inconsistent with the
course discipline.

Concepts and methods are
not applied in a manner that
allows for analysis of the
problems or conclusions.

c. Support an argument based on
sound scientific principles

Sound scientific principles
are used to support an
argument clearly and
effectively.

Sound scientific
principles are used to
support an argument with
moderate clarity and
effectiveness.

Some sound scientific
principles are used to
support an argument with
minimal clarity and
effectiveness.

Struggles to use sound
scientific principles to
Support an argument.

d. Explain the impact of scientific
discoveries on society

Fully explains the impact
of scientific discoveries
with clarity, facilitating
understanding of topics
and their impact.

Explains the impact of
scientific discoveries
with moderate clarity.

[Explains the impact of
scientific discoveries with
minimal clarity.

Struggles to explain the
impact of scientific
discoveries to peers or
instructors.

Choose the lower rating if your evaluation falls between two discrete ratings.




LOPER 11 (Wellness) Rubric for Assessing Learning Outcome:

Students should be able to analyze wellness information to understand how personal behaviors and various

factors influence overall well-being

| Performance Indicator

Excellent (4)

Proficient (3)

Progressing (2)

|| Needs Improvement (1) |

a. Describe the importance and
interconnection of the various
dimensions of wellness

Clearly communicates
importance of domains of
wellness and how wellness
domains relate to one another|

Clearly describes either the
importance of wellness
domains or how they relate
to one another or provides
vague/incomplete
description of both

Provides vague description
of importance of wellness
domains or how they relate
to one another but not both

Missing importance of
wellness domains

b. Evaluate credible wellness
information

Uses completely relevant and
credible evidence to evaluate
wellness information

Uses some relevant or
credible evidence to
evaluate wellness
information

Uses only personal anecdotes
or other unreliable sources to
evaluate wellness
information

Evidence to evaluate wellness
information is missing,
irrelevant, or inaccurate

c. Explain how various external
factors influence personal
behaviors and well-being

Clearly communicates how
multiple external factors can
influence well-being

Briefly communicates how
multiple external factors
influence well-being or
clearly communicates how
a single external factor can
influence well-being

Provides vague description
of or reference to how a
single external factor can
influence well-being

Does not discuss how external
factors influence well-being

d. Apply wellness concepts to
articulate informed decisions that
support personal well-being

Uses multiple evidence-
based practices to improve
well-being or articulates how
multiple evidence-based
practices could promote
well-being

Uses some evidence-based
practices to improve well-
being or articulates how an
evidence-based practice
could promote well-being

Limited references to
evidence-based practice to
promote well-being or
improve personal well-being

Does not discuss evidence-
based practice to promote well-
being

Choose the lower rating if your evaluation falls between two discrete ratings.
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