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|. GENERAL PROGRAM CHARACTERISTICS

A. Mission

The UNK Strategic Plan envisions an institution that has a “curriculum that provides solid
grounding for students in the liberal arts and sciences while enabling them to specialize

and to prepare for careers” (UNK Strategic Plan, Mission Imperatives, Quality Undergraduate
Education). We have pledged “to ensure that students develop broad intellectual capabilities and
an awareness of diverse cultures and civilizations in addition to specific academic and career-
related knowledge and skills” (UNK Strategic Plan, Values, Learning Matters).

General Studies Mission and Program Structure:

The General Studies Program helps students acquire knowledge and abilities to: understand the
world, make connections across disciplines, and contribute to the solution of contemporary
problems.

To achieve that mission, UNK’s LOPERs General Studies Program (in effect from the 2020-21
catalog year) is structured to teach students: Foundational academic skills (LOPERSs 1-4), Broad
knowledge of the arts & sciences (LOPERs 5-8), and Dispositions that prepare students for
responsible, productive lives in a democratic, multicultural society (LOPERs 9-11). LOPERs 1-4
provide instruction in foundational academic skills, including information literacy, writing skills,
oral communication skills, and mathematics, statistics or quantitative reasoning. LOPERS 5-6
introduce students to the concepts and methods of disciplines in the visual or performing arts,
humanities, social sciences, and natural sciences. LOPERSs 9-10 educate students in civic
competency and engagement and in respect for human diversity; wellness is also an option in the
program. The program consists of a minimum of 30 hours of coursework, with some courses
approved to meet both a Broad Knowledge requirement and a Dispositional requirement, which
creates the flexibility for a student to have up to 6 hours of GS Program elective credits, which
may be used to take a wellness course (LOPER 11) and/or a second course in any selected
categories.

The General Studies Program in effect for students on the undergraduate catalogs from 2010-11
through 2019-20 required a minimum of 45 hours of coursework. Students began with 12 hours
of courses in the Foundational Core (Written and Oral Communication, Math, and a course in
Democracy in Perspective). Also, in the freshman year the students took a 3-hour Portal course,
the primary focus of which was the development of critical thinking skills. With the preparation
of the Foundational Core and Portal, students progressed to coursework in the Distribution
categories (27 hours in Aesthetics, Humanities, Natural Sciences, Social Sciences; and options in
Analytical & Quantitative Thought, and Wellness). The sequence concluded with a 3-hour,
junior-level, interdisciplinary Capstone course which was designed to help students synthesize
information from multiple perspectives.

B. Governance
The General Studies Program is administered by the General Studies Council, an administrative
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body that reports through the program Director to the Senior Vice Chancellor of Academic and
Student Affairs (SVC). The GS Council consists of thirteen tenured, voting faculty members,
allocated as follows: three from different departments in the College of Business & Technology;
three from different departments in the College of Education; six from the College of Arts &
Sciences, with at least one appointee from each of the four divisions of the college: Fine Arts &
Communications, Humanities, Natural Sciences, and Social Sciences; and one from the Library’s
faculty. These 13 voting members are nominated by their respective college or library dean and
appointed by the SVC to a three-year renewable term. The Council also includes the following
non-voting ex officio members: the Director of General Studies (chair), the Registrar, the
Director of Assessment, the Director of Academic Advising & Career Development, and the
SVC’s designated representative (currently the Dean of Graduate Studies & Academic
Outreach).

Revisions to the General Studies Governance Document were started in 2018-2019 with the
merger of the College of Fine Arts with the College of Natural and Social Sciences to form the
College of Arts & Sciences, which necessitated revisions to the council structure and associated
rules of governance. The revisions were tabled in 2019-2020 due to the urgency of revising the
General Studies Program and were also tabled in 2020-2021 due to the necessity of reviewing
and approving courses to be included in the new revised General Studies Program. Revisions to
the General Studies Governance Document were completed on December 3, 2021 and were
subsequently disseminated for faculty comment until January 18, 2022. Pending these comments
and final revisions by the GSC during the February 2022 meeting, it is expected that the
Governance Document (Appendix A) will be forward to the SVCASA for final approval.

C. Policies and Practices

The General Studies Council meets monthly during the academic year and sets policies and
practices for the program according to its Governance Document (see Appendix A). The
Governance Document was revised (from the former document approved 2007) and approved by
the Council and the SVC in September 2015, and the Governance Document is being revised
during this academic year to incorporate changes made necessary by the merger of the former
undergraduate colleges of Fine Arts & Humanities and Natural & Social Sciences into the
current College of Arts & Sciences, among other purposes. The Governance Document provides
policy on Council composition, operations, and duties; student appeals; approval of courses; how
General Studies courses may be required within degree programs; and the processes for making
changes to the program.

Agendas and minutes of the monthly meetings are posted online to ensure fully transparent
practices: meeting minutes are also distributed through Faculty Senate meeting packets. E-mail
is used to inform campus when the meeting agenda is available — one week prior to the monthly
meeting. Anyone who has an issue to bring to the Council submits it through the Director or

a member of the Council. The Director then puts the item on the agenda for the next meeting.
Council meetings are open to visitors, who may be invited to address the Council on their
proposals or concerns. Members of the Council frequently bring information and opinions from
others in their academic colleges and divisions to the Council meeting, where they are discussed



openly. A General Studies for Faculty Canvas organization is used to facilitate campus-wide
discussions of possible program changes and to allow individuals to comment on pending
proposals for courses applying to be approved in the program.

Proposed courses to be included in the General Studies Program can be submitted for review
through the Director of General Studies. Prior to submission, the course proposal needs to be
reviewed by a college representative to the GSC. Course proposals are submitted electronically
to the Director of General Studies (general.studies@unk.edu). Course proposals are presented to
the Council at a regularly scheduled meeting. If the course meets established criteria, then the
Council votes to approve dissemination of the proposal to campus; if not, the Council can either
reject the proposal or return it for revision and resubmission. Upon approval for dissemination,
the Director of General Studies posts the proposal on the General Studies for Faculty Canvas
organization, inviting campus comments on the proposal via discussion forum for a minimum of
two weeks. The Council then votes on the proposal at the next regularly scheduled meeting.
Council-approved proposals are forwarded to the SVCASA for final approval. Approved courses
go into effect in the following academic catalog (the next fall semester). Complete instructions
for preparing a course proposal, including guidelines for syllabi for GS courses are available on
the General Studies for Faculty Canvas organization and can be found in Appendix B.

In addition to serving the general educational interests of the student body, the Council also
addresses the needs of individual students. A student may petition to have an alteration in their
General Studies Program requirements to meet an unusual circumstance. The Director is the first
authority to grant or deny such a petition. A student whose petition for alteration of requirements
was rejected by the Director may further appeal to the full Council and then to the SVC. The
appeal process is available on the GS Program website (link) and is also published in the
undergraduate catalog (link).

Proposed changes to the program can be initiated by a department, one of the undergraduate
colleges, the Faculty Senate, the SVC, or the Council itself. The broader faculty has input
through the appointees on the Council from their college/division, as well as through their
department’s representative on the Faculty Senate. Changes to the mission, objectives,
categories, courses, or number of required hours are the purview of the Council, subject to final
approval by the SVC.

D. Budget

The budget for the GS program covers the salary cost of the director (a 50% appointment). An
Office Associate in the Academic & Student Affairs office is available as needed to take meeting
minutes, make copies, arrange travel, and other similar duties. The total non-personnel operating
budget is $3,000 for the current fiscal year which must cover registration and travel to
conferences relating to general education, and other expenses associated with the General
Studies Program (such as snacks for focus groups or council meetings).The regular budget may
best be described as being adequate to meet the present needs.
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However, the budget is not sufficient to pay for the complete costs of a graduate assistant, nor for
the printing of brochures or other informational or outreach materials. Budget funds carried
forward are used for initiatives such as those relating to teaching improvement.

E. Major Initiatives

Since the last APR, the General Studies Program underwent a substantial program change that
reduced the number of hours, altered the categories, and revised the learning objectives.

e Development and implementation of the new LOPERs General Studies Program,
including the new First Year Seminar, which are described in greater detail in section I1.
Curriculum and Assessment.

e Revisions to the Governance Document to address the College of Arts & Sciences merger
and for other purposes, as described previously.

e New assessment rubrics for the LOPER category learning objectives which are described
in greater detail in section Il. Curriculum and Assessment.

1. Brief Overview of the Revision Process

At its opening meeting for the academic year 2017-2018, Dr. Bicak asked the GSC to
undertake an evaluation of the GS Program “in terms of best practices, assessment and course
alignment with the goals of the program”. This evaluation was to consider program hours,
proposals for changes in the GS Program from the GSC, and the four colleges (CBT, COE,
FAH, and NSS) along with the “rationale behind those proposals”. The GSC was to “assess the
scenarios and identify commonalities and differences” and hold forums “in the spring 2018 to
ensure widespread understanding of the intent, goals and progress in the process” (GSC
Minutes, September 7, 2017). The results of this year long exercise was that more time was
needed “to evaluate the program once 1) assessment data is available; 2) it is determined that
changes will not inadvertently cause problems for programs”, and the GSC requested (from
SVCASA Bicak) and was granted another year to “thoroughly investigate all options to ensure
the program will do what we want it to do” (GSC Minutes, April 5, 2018).

During the 2018-2019 academic year, the GSC continued to review the GS Program (per the
request from SVCASA Bicak on Sept 7, 2017). Throughout 2018-2019 the GSC reviewed
assessment information, gathered input from colleges, and overall continued the work from
2017-2018, resulting in the development of a revised GS Program of 37 credit hours. The
proposed 37 credit hour program was disseminated for campus comments, and after further
discussion by the members of GSC was not approved.

At its opening meeting for the academic year 2019-2020, the General Studies Council was
given a charge: “Review/Revision of the General Studies Program.” The SVCASA, Dr.
Charles Bicak addressed the council, remarking that a new program should “look different
from our current program with revolutionary changes that are both systematic and quick.”
Moreover, “the Council should consider making fundamental changes, as well as structural
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changes to the program,” with an eye towards “reducing the hours” and with the further
consideration that “the first year of the program should be differentiated from other years.”
(GSC Minutes, September 5, 2019) With that charge, Dr. Bicak indicated he would schedule
two campus-wide information sessions for faculty regarding this proposed change.

The Council accessed data related to the General Studies Programs of our peer institutions;
institutions that seemed comparable in size and mission to UNK; and the programs of the other
NU institutions, the University of Nebraska, Lincoln and the University of Nebraska, Omaha
(Appendix C).

In order to include as much input as possible, the Council then divided into three “Working
Groups” with other faculty who volunteered to review our current program, examine programs
from other institutions, and suggest models for a revised General Studies Program aligned with
the initial charge—reduced hours and a program that might include both structural and
fundamental changes, with an emphasis on the first-year experience. The first-year experience
was intended to eliminate the current freshman GS course, the Portals (188). These working
groups met several times in the fall of 2019, and from their sessions the Council formulated a
set of proposed General Studies Learning Objectives/Program Essential Requirements along
with a reduced number of required hours.

At the Council’s February 6, 2020, meeting, Dr. Bicak outlined his provisions for the new
program to include staying within 30-31 total hours, making sure the first-year experience was
distinct from ensuing years at UNK, and that the process for incoming transfer students should
be streamlined. He also indicated the new program should be in place for the fall 2021
semester. (GSC Minutes, February 6, 2020).

A draft for the revised program was sent out for faculty comment, open meetings were
scheduled during the spring semester, and the final program proceeded to a faculty vote. Our
former program, consisting of 45 hours, was reduced to 30-31 hours, and a new first-year
experience, which consists of a course taught by faculty from three different departments over
the course of one semester, was transitioned in during the fall of 2021.

Il. CURRICULUM & ASSESSMENT

A. Current Program Requirements

The LOPERs General Studies (GS) Program, effective for students initially enrolling or
transferring in the 2020-21 academic year or after, is designed to provide students with a solid
foundation for advanced study with fewer hours than the previous program (30-31 versus 45
hours). The Program thus provides greater flexibility for students to add a second major or an
additional minor to their degree or to explore their interests with more unrestricted elective
credits. The Program also seeks to ease transfer for students from community colleges.

Transfers with Completed Associates Degree or Second Bachelor’s Degree: Students

admitted to UNK with an Associate of Arts (AA) or Associate of Science (AS) degree from a
regionally accredited institution will have fulfilled UNK’s General Studies Program
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requirements, as will students admitted to UNK with a Bachelor’s degree. Such students must
still complete any GS requirements specified within their program of study.

Credit Hours: The Program is 30-31 hours in total. Students must complete one 3- credit-hour
course that satisfies each Learning Objective/Program Essential Requirement (LOPER) for
LOPERs 1 through 10. LOPER 11 is optional (categories described below). LOPER 8 (Natural
Science) may be satisfied with a 3- or 4-credit hour course that may include a lab component.

Program Requirements within General Studies: Departments are permitted to require that
students in their major programs complete particular courses for LOPERSs 2-11. Students are
instructed to consult the program requirements in their major and their faculty advisor to choose
appropriate GS courses for their degree. Departments cannot require students to take a specific
first-year seminar (LOPER 1).

General Studies Courses from a Single Department: A student may not take more than three
courses with the same department/discipline prefix in their General Studies program. Lecture/lab
combinations from a single department that must be taken as co-requisites count as one course
for this rule.

Electives in the General Studies Program: Designated courses with the appropriate content
have been approved to satisfy one of the Broad Knowledge requirements (LOPERs 5-8) plus
LOPER 9 or a Broad Knowledge requirement plus LOPER 10.

A student who satisfies LOPER 9 or LOPER 10 with a course that also meets another
requirement has 3 hours of elective GS credits in the 30-hour program. A student who satisfies
both LOPERs 9 and 10 with courses that also meet other requirements has 6 hours of elective
credits. Students may use their elective credits (where applicable) for additional coursework in
LOPERSs 2-10, or for LOPER 11 (Wellness) and must still complete a minimum of 30 hours.

B. Current Program Objectives

Learning Objectives/Program Essential Requirements (LOPERS):
LOPER Categories and Learning Outcomes
NOTE: Courses must meet all learning outcomes in their category.

Purpose of General Studies: The UNK LOPERs General Studies Program helps students to
develop core academic skills in collecting and using information, communications in speech and
writing, and quantitative reasoning (LOPERs 1-4); to acquire broad knowledge in a variety of
disciplines across the arts, humanities, social sciences, and natural sciences (LOPERs 5-8); and
to instill dispositions that prepare students to lead responsible and productive lives in a
democratic, multicultural society (LOPERs 9-11).

FOUNDATIONAL REQUIREMENTS (LOPERs 1-4):

13



Program Objective: Courses are designed for students to develop core academic skills in
collecting and using information, communications in speech and writing, and quantitative
reasoning.

LOPER 1* (First-Year Seminar) Learning Outcomes

a. Can locate and select appropriate sources of information (to include information important to
academic and professional success)

b. Can discern a source’s argument or purpose and audience

c. Can summarize a source’s main points accurately and fairly

d. Can evaluate and use sources appropriately and responsibly

e. Can integrate information from multiple sources and contrasting viewpoints

* The first-year seminar is waived for students admitted as transfer students with a minimum of
18 hours of GS coursework; transfer students and re-admit students still must fulfill the
requirements of a minimum of 30 hours GS coursework that meets LOPERSs 2-11.

LOPER 2 (Writing Skills) Learning Outcomes

a. Can discern a writer’s argument or purpose

b. Can evaluate and use sources appropriately and responsibly

c. Can use context-appropriate conventions in writing

d. Can communicate in a manner appropriate to audience and context

LOPER 3 (Oral Communication Skills) Learning Outcomes

a. Can discern a speaker’s argument or purpose

b. Can evaluate and use sources appropriately and responsibly

c. Can use context-appropriate conventions in speech and non-verbal expressions
d. Can form and support a coherent position

e. Can communicate in a manner appropriate to audience and context

LOPER 4 (Mathematics, Statistics, and Quantitative Reasoning) Learning Outcomes
a. Can describe problems using mathematical, statistical, or programming language

b. Can solve problems using mathematical, statistical, or programming techniques
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c. Can construct logical arguments using mathematical, statistical, or programming concepts

d. Can interpret and express numerical data or graphical information using mathematical,
statistical, or programming concepts and methods

BROAD KNOWLEDGE REQUIREMENTS (LOPERs 5-8):

Program Objective: Courses are designed for students to acquire broad knowledge in a variety
of disciplines across the arts, humanities, social and natural sciences.

LOPER 5 (Visual or Performing Arts) Learning Outcomes

Students can: Evaluate and/or create cultural products in a discipline of the visual or performing
arts

a. Can interpret a work of art within its cultural or historical context

b. Can characterize and evaluate a work of art using concepts appropriate to its medium

c. Can distinguish between works of art from various schools, time periods, and/or cultures
d. Can articulate the significance of the arts for themselves or for society

LOPER 6 (Humanities) Learning Outcomes

Students can: Explain and evaluate ideas and/or social and cultural conditions using the concepts
and methods in a humanities discipline

a. Can analyze primary sources appropriate to the humanities discipline

b. Can compare and contrast theories, narratives, or social/cultural conditions

c. Can make and support an argument about the human experience

d. Can articulate the significance of the humanities for themselves or for society
LOPER 7 (Social Science) Learning Outcomes

Students can: Explain and evaluate human behavior and/or social systems using the concepts and
methods in a social science discipline

a. Can use the discipline’s concepts and methods to explain human behavior and/or social
systems

b. Can investigate problems and analyze evidence using the discipline’s concepts and methods

c¢. Can make and support an argument about human behavior or social systems using social-
scientific evidence
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d. Can articulate the significance of social scientific knowledge for themselves or for society
LOPER 8 (Natural Science) Learning Outcomes

Students can: Solve problems and evaluate conclusions using the concepts and methods in a
natural science discipline (may include a lab component)

a. Can use the discipline’s concepts and methods to explain natural or physical phenomena
b. Can investigate problems and analyze evidence using appropriate scientific methodology
c. Can make and support an argument based on sound scientific principles

d. Can articulate the significance of scientific knowledge for themselves or for society
DISPOSITIONAL REQUIREMENTS (LOPERs 9-11):

Program Objective: Courses are designed to instill dispositions that prepare students to lead
responsible and productive lives in a democratic, multicultural society.

LOPER 9 (Civic Competency & Engagement) Learning Outcomes

a. Can identify issues of public or community concern and problems or challenges posed by lack
of civic competency and engagement.

b. Can gather and evaluate sufficient and reliable information about issues of public concern and
have the knowledge and skills to make reasonable judgements and decisions about them

c. Can evaluate practices and decisions for their civic consequences

d. Can articulate the importance of community service and civic engagement to address issues of
public or community concern

LOPER 10 (Respect for Human Diversity) Learning Outcomes

a. Can describe the nature and consequences of human diversity

b. Can gather and evaluate information important for relating to diverse populations
c. Can evaluate practices and decisions for their impacts on inequality or inclusivity
d. Can articulate the significance of human diversity for themselves or for society
LOPER 11 (Wellness) Learning Outcomes

a. Can articulate the importance of the eight domains of wellness (emotional, spiritual,
intellectual, physical, environmental, financial, occupational, and social wellness).

b. Can describe the impact of social factors, and personal decisions and behaviors, on wellness.
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c. Can gather and evaluate information about wellness and apply to personal behavior choices or
decisions.

d. Can integrate information from multiple sources and contrasting viewpoints to make an
informed and educated decision regarding wellness.

First-Year Seminar (LOPER 1) Course Requirements:

Courses approved to meet LOPERs 2-11 generally consist of 3- (or 4-, for LOPER 8) credit hour
courses offered by a single department, whereas the seminars approved for LOPER 1 must be
multidisciplinary.

The first-year seminar consists of three 1-credit hour courses taken as co-requisites in a single
semester during the student’s first year (all the courses have the same number -126). The three
courses must be from three different prefixes (academic disciplines) with a limit of two of the
three courses with prefixes from the same department. For example, a seminar could include
both German and Spanish courses (two prefixes within the Modern Languages Department) but
would require the third section to be taught by another department. The participating departments
can be in the same college or across colleges.

The 1+1+1 courses that make up the LOPER 1 seminar must be organized around a common
issue or problem approached from the perspective of each individual discipline. The instructors
select the problem to focus on. Since the learning outcomes for LOPER 1 focus on teaching
students information literacy, the students practice these skills across the disciplines in their
selected seminar. Each of the three courses must meet all the learning outcomes for LOPER 1
(see above), emphasizing the sources relevant to its discipline.

Instructors across the three courses must commit to and demonstrate substantial coordination and
bridging activities/assignments, so that the students are provided with a genuine
multidisciplinary experience. The seminar must be team-taught; team teaching is defined as the
three instructors working purposefully, collaboratively, and cooperatively to help students learn.

In addition to academic instruction in the contents relevant for the seminar’s common issue or
problem, the three courses also must include a focus on the personal and professional
development of first-year students — e.g., self-motivation, effective study strategies, and time
management; major and career exploration; collaboration and teamwork; and ethical and
professional norms of behavior. Resources from the UNK Library, Student Affairs, and
Enrollment Management are provided to instructors to help them meet this requirement.
Instructors are not obliged to devote class time to students’ personal and professional
development, but they must incorporate into their courses the requirement that students
participate in some such activities outside of class.

C. Current Program Assessment

LOPERs General Studies Course Assessment Plan and Rubrics
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An assessment plan and new rubrics for the LOPERs General Studies Program were developed
by a team of Council members (Beth Hinga, Lisa Neal, Jeremy Dillon, Jeong Hoon Choi, and
Greg Brown) who attended the Association of American Colleges & Universities (AAC&U)
Institute on General Education and Assessment in summer 2021. The Council gave final
approval to the plan and associated rubrics (Appendix D) at the November 4, 2021, meeting.

Assessment in the LOPERs General Studies Program is meant to be formative, to help
instructors identify strengths and weaknesses in their courses. The assessment data also helps the
General Studies Council to identify strengths and weakness in the LOPERs General Studies
Program and identify courses that are exceptional or courses that need improvement.

Starting in spring 2022, every section of every course in the LOPERs General Studies Program
will be assessed every semester. The purpose of this initial assessment schedule is to rapidly
develop normative numerical data for the assessment of the learning outcomes in the LOPERS
General Studies Program. Courses that are two standard deviations above or below the mean will
be considered exceptional or in need or improvement, respectively.

Assessment rubrics are provided to each instructor as an Excel file (specific to the LOPER
category for their course), with the completed spreadsheet to be returned to the Director of
General Studies via e-mail within 2 weeks of the end of semester / term. If a course meets two
LOPER Program Requirements, the instructor must complete a spreadsheet for each LOPER for
their course.

The assessment procedure allows the instructor to select the assignment(s) from their course that
are used to assess student performance on each learning objective. The same assignment may be
used for multiple objectives. The Council requires the instructor to identify which assignment
from their syllabus was used to assess each objective and to submit along with the data a copy of
their syllabus. The Council further requires that the assignments used for assessment are
consistent with the Syllabus of Record that the Council reviewed and approved when authorizing
the course to meet that LOPER category in the program.

Below is an example of the assessment form that instructors use to report their assessment data.
Each category’s assessment rubric follows the same basic form with the relevant learning
objectives for that LOPER (see above for the learning objectives for LOPERs 2-11).

ASSESSMENT RUBRIC: LOPER 1 (First-Year Seminar)

Course Title

Course Number and Section

Instructions
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All activities and assignments used for assessment must be consistent with the syllabus of record
that the General Studies Council reviewed and approved.

Please indicate the number of students in your section who scored at each level (0-5) for each
learning outcome.

e Each outcome assessment can be based on a different assignment

e As each outcome may be developed over the course of many assignments, using assignments
from later in the semester for assessment gives more information on whether students are
developing the necessary academic skills

LOPER 1 LEARNING OUTCOME RUBRIC

Learning Outcome 0/1{2[3|4]|5

1. Can locate and select appropriate sources of information (to include
information important to academic and professional success)

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

2. Can discern a source’s argument or purpose and audience

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

3. Can summarize a source’s main points accurately and fairly

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

4. Can evaluate and use sources appropriately and responsibly

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

5. Can integrate information from multiple sources and contrasting
viewpoints

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

0 — Student did not complete assignment (For example, student received a grade of 0)

1 — Student completed assignment and did not meet learning objective (For example, student
received a grade of F)

2 — Student completed assignment and performance was below average. (For example, student
received a grade of D)
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3 — Student completed assignment and demonstrated average mastery of the learning objective.
Student met expectations. (For example, student received a grade of C)

4 — Student completed assignment and demonstrated above average mastery of the learning
objective (For example, student received grade of B)

5 — Student completed and demonstrated exceptional mastery of the learning objective and could
be used as an example for others (For example, student received grade of A)

REFLECTIVE QUESTIONS

1. Briefly discuss how your students performed relative to these learning outcomes. What went
well, what didn’t go as well as you might have liked?

2. What improvements do you plan to make to this course to improve student learning?

1. General Studies Student Survey

In December 2021 a survey was sent to gauge students’ perceptions of their General Studies
program experience (see Appendix J). Students (n=250) representing 29 different academic
departments or programs responded. The results of the survey are difficult to analyze in detail, as
we are in a transition period and the students fall into one of 3 groups: 1) Students who began
this semester with the new LOPERS program, 2) students who have recently switched from the
previous program to the new LOPERS program, and 3) students who remain in the previous GS
program. Moreover, 69.4% of all respondents indicated that they have taken GS courses at other
institutions, and 6.0% of all respondents had not taken any GS courses at UNK.

However, some general observations can be made.

The students were asked to identify if their catalog requires them to take 30-31 or 45 hours of
General Studies (i.e., are they on the new LOPERSs program or the previous GS program,
respectively). Only 140 of the students responded, with 95 students indicating that they are on
the LOPERs program and 45 on the previous GS program. Of the students that indicated they
were in the new LOPERSs program, 68.5% are Freshman and Sophomores, while 91.1% of the
students in the previous GS program were Juniors and Seniors.

The students were asked if they believe that they have improved in each of the previous GS
program-level learning outcomes. The results were fairly positive, with the percentage of
students answering either Strongly Agree or Somewhat Agree ranging from 58.8% to 76.3% for
each outcome. Another positive result is that 67.6% of respondents in the LOPERSs program, and
76.3% in the previous GS program indicated that they have “integrated material learned in UNK
General Studies courses into their other classes.” Also, 70.7% of respondents in the LOPERs
program and 67.5% in the previous GS program perceive that their General Studies program
“explores diversity, international, and global issues.” Similarly, 68.8% of respondents in the
LOPERs program and 68.4% in the previous GS program indicate that their General Studies
program provides “opportunities to explore concepts important to civic competency and
democracy.”
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An area of concern is that 88.3% of respondents in the LOPERs program, and 78.6% in the
previous GS program believe that their General Studies program is “expressed primarily as a list
of courses that students must take.” While it is tempting to conclude that we need to do a better
job of explaining the purpose and importance of our General Studies program to our students,
68.1% of respondents in the LOPERS program and 67.5% in the previous GS program indicated
that they “have a clear understanding of the purpose of UNK’s General Studies Program.” Also,
only 51.8% of students in the LOPERs program and 57.1% of students in the previous GS
program believe that they have improved their critical thinking and problem-solving skills as a
result of their GS courses. These are numbers we would like to improve upon.

Fall 2021 was the first semester of our new LOPERSs General Studies program. As we continue
to implement the LOPERSs program we will send targeted student surveys out on an annual basis.

2. General Studies Faculty Survey

An important component of improving/assessing UNK’s General Studies Program are faculty
perceptions of the program. The 2013 Academic Program Review report recommended that the
General Studies Council conduct a follow up survey of faculty perceptions of the General
Studies Program.

Faculty were surveyed during spring 2016 (Appendix J). In addition to collecting basic
demographic information, the survey included questions regarding specific aspects of the GS
program (e.g., student learning outcomes, purpose of program, etc.). Likert-like scale of 1 to 5
with one representing “strongly disagree” and five representing “strongly agree” were used for
some questions; other questions used a 1 to 5 scale with one representing “not very familiar” and
five representing “very familiar.” The highlight of the results is summarized below:

DEMOGRAPHICS OF FACULTY RESPONDENTS

. The survey was sent to 419 current faculty members in the spring 2016; 95 responses,
from all three undergraduate colleges, were received (a 23% response rate).
. In terms of teaching responsibilities, 68% of the faculty indicated that General

Studies (GS) courses are part of their regular teaching assignment. Of the survey
respondents, faculty teaching Distribution courses (45%) were in the majority,
followed by Foundational Core courses (38%), Portal courses (26%) and Capstone
courses (16%).

AWARENESS OF LEARNING OUTCOMES AND HLC REQUIREMENTS

. Faculty are aware of the requirements of Higher Learning Commission (HLC) for the
General Studies program with over 50% of respondents indicating being “Aware” to
“Very Aware” (mean 3.52).

. Faculty are somewhat familiar with the learning outcomes for written communication
(mean 3.25), oral communication (3.14), and Democracy in Perspective (mean 3.10).
However, faculty are neutral in their familiarity with the learning outcomes for math
(mean 3.01).

. PERCEPTIONS ABOUT THE 45-HOUR GENERAL STUDIES PROGRAM
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While faculty indicate that the GS program is an “important component of a student’s
education” (mean 4.04), the responses suggest that faculty are somewhat neutral in
terms of GS courses providing an “an important foundation” for upper-division
coursework (mean 3.14).

Faculty are fairly neutral in their view of how well the GS curriculum accomplishes
the learning by students of evaluating “concepts relating to democracy” (mean 2.92);
“communicating effectively in written form” (mean 3.07) and “analyzing cultural
issues within a global context” (mean 3.09).

Faculty view the GS curriculum’s contribution to developing student skills in
“evaluating information” (mean 3.31); “applying principles of critical thinking”
(mean 3.25); and “communicating effectively in spoken form” (mean 3.25) a little
more favorably

The Foundational Core includes courses in written and oral communication, math,
and Democracy in Perspective. Generally speaking, Foundational Core courses are
thought to be the basic foundational skills that students need for their college
education. Faculty agreed that these courses “provides students necessary skills and
are important perspective for their college education” (mean 3.43).

The Portal course is centered on a topic or theme, and the primary purpose of the
course is to develop critical thinking skills. Based on the results below, faculty are
slightly less than neutral (mean 2.94) in their view of the Portal courses being “an
effective way to help students develop critical thinking skills” (mean 2.94). Faculty
are neutral in their perception of Portal courses helping students develop skills in
“analyzing critical issues” (mean 3.02) and less than neutral in “gaining a global
(worldwide) perspective” (mean 2.92); “understanding the process of reasoning and
argumentation” (mean 2.89); and “constructing an organized essay” (mean 2.85). It
should be noted that these responses are consistent with responses to the
“effectiveness” of Portals discussed above. Faculty responses regarding the
“effectiveness” of Portals in assisting students in gaining skills in “critical thinking”
indicate that that either faculty do not fully understand the initial intent of the Portal
course or that faculty are not fully convinced that the Portal — as currently structured
— is achieving the stated goal of developing critical thinking skills. This suggests that
the GSC should look into this issue in more detail.

As initially envisioned, the Capstone is an interdisciplinary course culminating the
student’s General Studies experience; the interdisciplinary focus requires students to
engage different methodologies, to integrate knowledge and to synthesize results.
Based on the survey results faculty somewhat agree (mean 3.21) that current
Capstone “offerings are interdisciplinary” and that they are “an effective way” (mean
3.12) to assist students in gaining these skills. They are somewhat neutral in viewing
Capstones as helping student improve their skills in “evaluating information from
more than one academic discipline” (mean 3.17); “formulating logical connections
between disciplines” (mean 3.17); and “employing the approach of more than one
academic discipline” (mean 3.16). However, faculty somewhat agree that Capstone
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courses help students improve skills in “synthesizing knowledge” (mean 3.26) and
“communicating effectively” (mean 3.29). While these responses are consistent with,
and provide support for, the faculty responses regarding the effectiveness and
interdisciplinary nature of Capstones, the responses also suggest that Capstone
courses — as they are currently structured — may not be achieving the stated student
learning outcomes.

CONCLUSIONS

An important component in improving/assessing UNK’s General Studies Program are
faculty perceptions of the program. In response to the 2013 APR, the GSC conducted a follow-
up survey of faculty perceptions of the General Studies Program during spring 2016. The
structure of the GS program implemented in 2010 marked a major change from the “cafeteria
style” of the prior program. The distinct levels of the new program — Foundational Core, Portal,
Distribution, and Capstone - allows for (or suggests) a progression in which students gain,
develop and demonstrate skills in written and oral communication, and critical thinking.
Additionally, distinct student learning outcomes for courses within each category provide a
means of evaluating how effective the courses are in achieving the desired student learning
goals. As initially envisioned, Portal and Capstone courses were to play important roles in the
GS program implemented in 2010. The Portal course, taken early in the student’s academic
program, centers on a topic or theme with the primary purpose being the development of critical
thinking skills. The Capstone, an interdisciplinary course culminating the student’s General
studies experience, requires students to engage different methodologies, to integrate knowledge
and to synthesize results. With respect to both Portal and Capstone courses, survey responses
indicate that either faculty do not fully understand the initial intent of these courses or that
faculty are not fully convinced that the courses — as currently structured — are achieving the
stated student learning outcomes. One of the overall goals of the GS program implemented in
2010 was for the program to be viewed as an integrated program that allowed for a progression
in gaining knowledge by students rather than simply a set of courses to take. Survey results
suggest that the GSC has not been entirely successful in conveying the message that the program
is expressed in terms of “goals for student learning” rather than as a “list of courses” students
must take. This calls for the faculty to revisit and perhaps redesign the General Studies Program.
The results of the survey suggested that the faculty revisit the general studies program to
improve upon the existing one.

Thus, for a period of 3 years beginning in 2017, the GSC began the process of initiating a
revision of the GS program. The GSC sought faculty input through multiple forums. The forums
sought to gain faculty perspective of potential improvement to the GS Program, thoughts on the
number of credit hours, reconstructing categories, etc. The GSC then formed focus groups to
write descriptions of the new LOPER categories and designed a new LOPER 1 category as an
entry level course for all incoming freshmen. At each stage of the process faculty were engaged
in creating the revised GS program. The GSC met monthly to review the recommendations and
work of the focus groups. The GSC formed a recommendation for a new GS program and sent
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the final GS program out for a vote of the faculty. The faculty vote was completed in 2020
(Appendix Q) and the new GS program comprising of 30-31 credit hours was voted in favor by
about 60% of the 157 eligible faculty who responded out of 325 eligible faculty. After the faculty
vote the final recommendation was set on to the Senior Vice Chancellor of Academic and
Student Affairs who approved the new program. During 2019-2020 the GS Council developed
guidelines for the development of LOPER 1 First-Year Seminar courses. These guidelines were
sent out to all Colleges and Departments as invitations for faculty to create new GS First-Year
Seminar course proposals. The GS Council worked with Departments and faculty on course
submissions and an approval process. The New GS program was activated in the fall of 2020. In
the fall of 2021, the new GS First-Year Seminar courses were offered. The GS Council is in the
process of collecting data evaluating the new GS program.

3. First Year Seminar Faculty Focus Groups

With the First-Year Seminar (LOPER 1) being an entirely new concept for a course at UNK, all

faculty who were teaching First-Year Seminars in fall 2021 were invited to attend one of two (or
both) focus group / listening sessions. The goal of these sessions was for the faculty to describe

what works, what doesn’t work, and what could be improved.

The following is a summary of the discussion from these discussions.

One overall impression is that the faculty members want to teach these classes, and want these
classes to be a good, positive experience for our First Year students.

o A class full of only first time Freshman is a very different experience for many
faculty members.

The First Year Seminar is very necessary to help introduce students to being a college student,
orient the students to the resources available to students at UNK, and to have a friendly place for
asking questions of other First-Year Students and faculty members. This may be especially
important during the first 5 weeks of their first semester on campus.

o A variety of student majors within a First Year Seminar is more desirable than a
class full of the same major if the goal is to be multidisciplinary

o Non-traditional students still need this kind of a course, but perhaps targeted for
non-traditional students or veterans (i.e. a class for “service member to student”).
But yet the contributions from these students in the First Year Seminar can be
very helpful for the traditional fresh out of high school first year students.

Students indicate that the First Year Seminar is not intellectually stimulating. But it’s not meant
to be a gatekeeper class. Emphasis on participation, attendance, and submitting assignments on
time may be more important than providing a demanding academic experience.

o Instructors may need to scale back their initial expectations of what can be done
in a1 credit class. Instructors may also need to be flexible in their plan of what
will happen in class each day in order to help students become oriented to college
life and UNK

m One good idea seems to be using a “question of the day” activity, where
students submit their questions to the instructor and the instructor then
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answers a question. (Damon Day can explain more). The question may
be very basic “How do I wash my clothes” to more complex “I see my
friends earning $20 an hour and buying new cars and nice clothes, so why
am [ in college paying thousands of dollars in tuition, fees, etc.”

m A campus tour of important offices (e.g. financial aid, registrar, health and
counseling, etc.) may be very helpful

More guidance on what is considered an acceptable out-of-class academic or professional
development activity is desirable. More guidance on how many of these activities MUST be in
each 1 credit hour class is also desired. There were also questions on how to verify student
attendance at these activities.

o The activities from the library, and from academic services and advising have
been excellent. The online options have also been very appreciated by the
students

o One First Year Seminar required all of the activities be completed in the first 5-
week section, thereby preparing the students for the next 2 sections

o The library would appreciate guidance from First Year Seminar instructors on
what they can do to best serve these students

o Perhaps a minimum of three activities per 1 credit section. 1 academic
development, 1 professional development, and 1 for fun/campus involvement

o Verification could be a reflection paper, a selfie at the event, an email from the
coordinator of the activity, or a signed paper (but students are likely to lose the

paper)

Five weeks goes surprisingly fast, and can be a rough transition for faculty and students. But it
can also be good. There is one seminar that is meeting once per week for 15 weeks, which is
also challenging (particularly in terms of getting to know 85 students, seeing 5 once per week).

Yes, a few students are going to receive a failing grade in the First Year Seminar. But by and
large it is due to not attending class or not submitting assignments rather than doing poorly on
assignments or tests (several faculty members stated that a student will have to try to fail, or
basically not try at all in the class). Faculty are sympathetic about the possibility that a student
may fail 1 out of the 3 sections, and thus will need to repeat the entire 3 section seminar to
replace the failing grade. The faculty expressed a willingness to offer failing students an
opportunity to avoid a failing grade by extending assignment deadlines and otherwise being
lenient on a case-by-case basis. (for example, there’s not much that can be done for a student
that misses 3 out of 5 weeks of class as an unexcused absence, but an assignment deadline can be
given a reasonable extension).

o Need to fully inform students of grading policy for the First-Year Seminar

o Also inform students of other policies regarding drop deadlines, incomplete

grades, etc.

There was a lot of discussion about coordination of information between the 3 sections of a First-
Year Seminar. A joint Canvas page would be desirable. But since that seems to not be possible
due to FERPA, the instructors need to meet and talk and communicate.

o Perhaps use something like Microsoft Teams, or some kind of Google app
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o Could use some clear guidance on what information the instructors can, and
cannot, share in co-requisite classes

These comments were shared with GSC, all faculty currently teaching a First-Year Seminar, and
who will be teaching one in spring 2022.

4. First Year Seminar Student Focus Groups

With the First-Year Seminar (LOPER 1) being an entirely new concept for a course at UNK,
some students who were enrolled in First-Year Seminars in fall 2021 were invited to attend one
of two focus group/listening sessions. The goal of these sessions was to identify what the
students thought was good, what wasn’t good, and what could be improved. Forty-one students
were identified by the instructors as those who would be inclined to speak freely, and were
invited to attend via email from the Director of General Studies. 14 replied that they would
attend, but only 8 attended (4 each day; those who did not attend replied prior to the discussion
time to explain why they could not attend). The students reported that they had talked to
classmates and peers about the seminars, so the opinions presented likely represent the views of
more than just the 8 participants.

The following is a summary of the discussion from these discussions organized by discussion
topic.

Seminar Schedule:

Students liked having each run for 5 weeks and then rotate to the next. The students liked
moving to a different classroom when the new section started, and did not find it confusing
(those who had this experience). But, the students did not mind staying in the same classroom
and having a new instructor come when the new section started (those who had this experience).

. Students liked the change of scenery every 5 weeks

. Students liked the change of instructors every 5 weeks

. Students were very favorable of this scheduling scenario as it allowed a good focus
on the topic and discipline.

. Students greatly appreciated having the instructors of the other sections come and
visit for self-introductions during the first 5-week section

. The break every 5 weeks seemed to help prevent burnout and prevent a sense of
drudgery

Students did not like having one section on Monday, a different section on Wednesday, and a
different section on Friday. It was especially confusing if the students moved rooms, but it also
seemed confusing if the students stayed in one room while the instructors moved (i.e. instructors
would arrive late, or seem confused about being in the right place).

. Students felt like this scheduling scenario prevented the instructors from getting to
know and having a connection with the students, and the same for the students
connecting with the instructors

. Students felt like this scheduling scenario was especially disjointed in presenting
information and assignments
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. Students felt like this scheduling scenario resulted in multiple assignments being due
during the same week

Out of class workshops for academic development, professional development, and campus
involvement:

There was a wide variety of opinions about these workshops, from students finding them very
helpful to being a waste of time

. If the purpose of the workshops were clearly explained to the students the students
found the workshops to be much more valuable, especially if the students were
allowed to choose from the available workshops to meet their own personal needs &

interests

. While a list of possible workshops to attend is nice, students would also like to be
able to find their own workshops because the list probably does not include every
possibility

Note from GS Director: Instructors are empowered to determine if an activity meets the purpose
of the out-of-class workshops. The purpose of these workshops is to help the students develop
academically, professionally, and to become involved on campus

. While going to the workshop and submitting a selfie was ok for jumping through a
hoop, a brief (i.e. 1 page or less) reflection paper explaining what the student
learned/gained from the workshop would enhance student attentiveness and buy in to
attending the workshop

. Thompson Scholars are given much more extensive campus orientation than other
students, so Thompson scholars need workshops that are not redundant
. Once again, the students need to be told why these workshops are required in the

First-Year Seminar (to help the students develop academically, professionally, and to
become involved on campus)

Attending and participating in the workshops was not burdensome, and being required to attend
three workshops per 5-week class section is reasonable if the expectation is that students need to
attend 1 academic development workshop, 1 professional development workshop, and 1 campus
involvement activity (e.g. a sporting event, or an artistic event, or a cultural event)

. Virtual workshops and workshops at times outside of 8-5 are helpful for commuter
students and student athletes

. There was a lot of variation in how many workshops were required in the different
seminars

. Once again, the rationale behind these workshops needs to be clearly explained to the

students (to help the students develop academically, professionally, and to become
involved on campus)

Course Topics:

The students really liked approaching a topic from three different disciplines if the connection
between the three disciplines and the topic was explained well
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. The scheduling scenario of one section on Monday, a different section on
Wednesday, and a different section on Friday did not facilitate good connection
between the disciplines and seemed to make the overarching topic unclear

. Instructors really need to be clear about the connection of the three disciplines to the
topic of the seminar
. Students noted that they could tell if the instructors were coordinating their efforts

and communicating with one another, or not, based on how well the three disciplines
related to the topic of the seminar

Note from GS Director: Cooperation and communication between the instructors is essential to
tying the information from the three disciplines and instructors together to make a cohesive
student experience

Some of the students reported not being given an option during summer registration and were
simply told which seminar to register for

Students would like more up-front information about each seminar, what the topic is, and how
the three disciplines approach the topic

. More up-front information at the time of registration about the seminar topic, the
three disciplines, and the expectations for student work and projects would be helpful
(e.g. if a seminar has a large focus on public speaking, or a large focus on writing it
would be helpful to the students when deciding which seminar to register for)

Thompson Scholars would like more choice in which seminar to take rather than all Thompson
Scholars taking the same seminar

There was universal opposition to having all seminars focus on the same topic or same book

Students reported that the majority of the instructors were very welcoming to discussion of
controversial topics and welcomed all points of view and helped students see the value of other
points of view

The only complaint about topics in which specific faculty were identified by name was regarding
diversity. The students reported that certain instructors were overbearing in promoting concepts
such as white privilege or racial equity and were not open to any discussion on these concepts
that did not conform to the instructor’s point of view.

. The students did not object to an open discussion on these concepts, or an explanation
of what these concepts are and why they are troubling, as long as the instructors were
open to discussion and would present the concepts from points of view that both
support and oppose the instructor’s opinion on the concept

. Students were concerned that if they did not parrot the instructor’s point of view the
students would not pass the class

Class Grading:
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Most students were aware that they needed to pass all three sections in order to earn credit for
LOPER 1. The only student that wasn’t simply stated “failure was not an option, so | must have
just tuned that information out.”

. Most students reported that they were aware of this requirement at the time of
registration
. Most students reported that this requirement had been made very clear by the course

instructor and syllabus

One student, speaking based on discussion with several of his classmates, expressed an opinion
that this was an unreasonable expectation

Many students stated that if someone failed one section of the First-Year Seminar then the
student really should repeat all three sections.

. The students universally stated that someone would really need to try to fail (or, in
other words, give absolutely no effort in order to receive a failing grade)
. The students universally said that if a student failed a section of the seminar it was all

on the student, and thus the student probably did not make any of the connections
between the disciplines and so taking the whole 3 sections of seminar over was
reasonable to achieve the goals of the First-Year Seminar

. One student stated that if a single grade for all 3 classes was awarded that might
explain better why the entire seminar needed to be repeated, but the student
understood the logistics of why they are three separate 1 credit classes

Most students reported that the grades on assignments or other graded class activities were
posted in a timely manner, and they knew where they stood in the class.

One student reported that assignment grades in his seminar were not posted in a timely manner,
but he was not worried about his grade because he knew he did good work

. Grading was based mostly on attendance, participation, or turning something in rather
than being graded rigorously for writing proficiency or in depth subject knowledge,
which is just fine for the purposes of the First-Year seminar.

Instructors:

The students reported that all of their instructors were genuinely interested in the students. The
instructors appeared to want the students to do well in the class, to succeed in college and life,
and to be healthy

. The scheduling scenario of 1 section on Monday, 1 section on Wednesday, and 1
section on Friday was much less conducive to this than having 5 weeks with the same
instructor

The students all felt like they had made a connection to at least 1 faculty member that they could
talk to about anything throughout the rest of their career at UNK
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. The students favorably named several instructors

Reqistering for a Seminar:

None of the students expressed any challenges with registering for a First-Year Seminar, because
they registered during summer enrollment and their advisor at the time knew what to do

Miscellaneous

Most students reported the seminar was favorably eye opening to different possible majors, and
two were likely to change major due to their First-Year Seminar

Having a uniform syllabus format in all three sections was helpful

Having a different Canvas page for each section was not problematic, but it would be better if all
three instructors arranged the Canvas pages the same

One student reported that the First-Year Seminar was the favorite class of the semester

The students universally expressed appreciation for the opportunity to participate in a discussion
about the First-Year Seminar

. The students liked the open-ended discussion and indicated that they willingly said
things that they would be disinclined to express on a written survey (the students
expressed fatigue of being asked to complete surveys)

These comments were shared with GSC, all faculty currently teaching a First-Year Seminar, and
who will be teaching one in spring 2022.
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D. Previous Program Requirements

The previous GS program was designed to be a sequential educational experience built of
component parts rather than isolated fragments that might be viewed by students as obstacles to
be overcome in obtaining a degree. In this sense, each of the four categories of the program is
described here in terms of its “fit” within the category (Appendix E).

Each student completed 12 credit hours of Foundational Core — writing, math, speech, and a
course in the category "Democracy in Perspective.” In addition, all students took Portal and
Capstone courses, and 27 credit hours in the disciplines. After students completed the minimum
requirements in the disciplines, there were 5 hours of elective General Studies credit. Following
is the breakdown and rationale for each of the GS categories:

1. Foundational Core (12 hours)

The four required courses in this category (3 hours of Written Communication, 3 hours of
Math, 3 hours of Oral Communication, and 3 hours of Democracy in Perspective) were
considered as meeting fundamental college skills expectations in writing, speaking and
quantification, as well as instilling an appreciation of the rights and obligations of citizenship
in a democratic society. Students were expected to become proficient in speaking, reading,
and writing the English language. This included understanding the relationship between form
and content in the language. This category also emphasized speaking and listening skills.
Basic competencies also included the ability to reason and to reach sound conclusions. The
expectation was that students would be able to distinguish fact from judgment and knowledge
from belief.

2. Portal Course (3 hours)

The Portal was designed to be taken early in the student’s general education and focused on
building critical thinking skills. Students learned that there are contrasting interpretations and
methodologies within disciplines, and to engage in sustained thought about issues.

3. Distribution Courses (27 hours)

Aesthetics (3-6 hours) Course offerings were in visual arts and art history, dance, music, and
theater. This category was intended to help students understand the significance of works of
art within their context (i.e. cultural, historical), to appreciate the formal structure of works of
art, and to understand the connections between aesthetics and their liberal education.

Humanities (6-9 hours, chosen from at least two disciplines) Course offerings were in
literature, foreign language, history, philosophy, and communications. This category was
intended to help students evaluate primary sources in their cultural, historical, literary, or
philosophical contexts, and to understand the connections between the humanities and their
liberal education.

Natural Sciences (7-11 hours, chosen from at least two disciplines; at least one lab)

Course offerings were in biology, chemistry, geography and earth sciences, physics and
physical science. This category was intended to help students understand how knowledge of
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natural science is applicable to their lives, to apply appropriate scientific methodology, and to
understand the connections between the sciences and their liberal education.

Social and Sciences (6-9 hours, chosen from at least two disciplines) Course offerings
were in criminal justice, economics, ethnic studies, family studies, geography, international
studies, political science, psychology, sociology, communication, and women’s studies. This
category was intended to help students understand individual and group behavior through
concepts and methods of the social sciences, and to understand the connections between the
social sciences and their liberal education.

Analytical & Quantitative Thought (0-6 hours) Course offerings were in computer science,
industrial technology, math, statistics, and music theory. This category was intended to help
students define and solve problems using analytical reasoning, and to understand the
connections between analytical and quantitative modes of thinking and their liberal education.

Wellness (0-6 hours) Course offerings were in family studies, health science, physical
education, and psychology. This category was intended to help students understand and
analyze the consequences of personal choices, to develop personal strategies for their own
wellness, and to understand the connections between the concept of wellness and their liberal
education.

4. Capstone Course (3 hours)

The Capstone concluded the General Studies experience. It required students to evaluate and
synthesize information from more than one academic discipline, and to employ appropriate
methodologies in creating a significant original semester project.

E. Previous Program Objectives and Assessment

The previous GS program was designed to develop and help students demonstrate competence in
the following overall objectives:

Evaluate information appropriate to the task.

Apply principles of critical thinking to demonstrate integrative learning.
Communicate effectively in spoken form.

Communicate effectively in written form.

Analyze cultural issues within a global context.

Evaluate in context significant concepts relating to democracy.

ocoarwhE

In addition to the six general objectives of GS, each of the program categories also had a set
of learning outcomes (Appendix F).

The previous renewal of the General Studies program followed the university’s strategic
intent of “Improv[ing] all academic programs, including general education, systematically
and demonstrably by assessment of learning outcomes” (UNK Strategic Plan, 1.2). Learning
outcomes for the new GS program were created in advance and drove the creation of the
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curriculum. The learning outcomes followed recognized best practices in that they focused
on higher order cognitive skills of evaluation, analysis and synthesis of new knowledge.

The need for a redesigned curriculum was identified by a number of assessment results,
including opinion surveys conducted with both faculty members and students, results of the
NSSE, and external academic program reviews conducted in 2001 and 2007.

Further, in renewing the General Studies program, UNK sought to incorporate curricular
structures that the AAC&U had identified as “high impact practices”. Of the 10 such
identified practices, five were intentionally integrated into the previous General Studies
curriculum:

e First Year Seminar / Experience — in the form of UNK’s freshman Portal;
e Common Intellectual Experience — in the theme-based Democracy in Perspective course;

¢ Writing Intensive — integral to the Portal course and, typically, the Capstone as well
(although Capstones can also substitute a creative project for a traditional written semester
project);

e Diversity / Global Learning — an integral component of Portal courses; and

e Capstone, which includes the Capstone semester project worth a minimum of 50% of the
student’s semester grade.

Assessment of the learning outcomes of the previous GS program employed common
campus wide instruments and rubrics (Appendices G and H). Faculty members who taught
GS courses also assessed their students’ learning using the approved instruments and rubrics,
and entered scores for their GS students on TaskStream.

Implementation of GS assessment was on a rolling basis:

GS Category Most Recent Assessment Implementation
Portal courses Spring 2017

Foundational Core: Written/Oral Communication Fall 2016

Democracy in Perspective Fall 2017

Capstone courses Spring 2016

Foundational Core: Math Fall 2017

Distribution: Aesthetics, Humanities, Fall 2018

Social Sciences
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Distribution: Natural Sciences, Wellness, Fall 2018
Analytical & Quantitative Thought

Initial assessment results of student learning outcomes have been fairly positive (Appendix
). Student mean scores from 2015-2018 showed that, in most GS categories, students on
average achieved the GS learning goals. The overall average percentage of students scoring
“Proficient and Advanced” were:

Portal courses 72.5
Written 76.6
Oral Communication 88.7
Democracy in Perspective 70.5
Capstone courses 81.0
Math 73

Aesthetics* 70.6
Humanities* 72.3
Social Sciences* 66.3
Natural Sciences 63.4
Wellness 49.9

Analytical & Quantitative Thought 78.8

* Included the number of students who were not assessed in their “percentage of
students” calculations

At the General Studies Program Level, students were assessed on the following Learning
Outcomes:

GS 1: Evaluate Information appropriate to the task
GS 2: Apply principals of critical thinking to demonstrate integrative learning
GS 3: Communicate effectively in spoken form

GS 4: Communicate effectively in written form
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GS 5: Analyze cultural issues within a global context

GS 6: Evaluate in context significant concepts relating to democracy

The following table summarizes the results of our Program Level assessment between 2014 and
2018. While there was some variation in performance by learning outcome, proficiency levels
have been above or close to the target of 70% Proficient and Advanced.

Percent Responses (%)

General Studies Program-level Learning Outcomes:
Percent Responses Proficient and Advanced
100.00
90.00 Target: 70% Proficient and Advanced

80.00

70.00

60.00
50.00
40.00
30.00
20.00
10.00

0.00
GS 1 GSs2 GS 3 GS 4 GSS GS 6

m20145 m=20158 w2015F w=2016S =2016F =2017S m=m2017F m=2018S

It should be noted that assessment of the GS program did not focus on “value added” per se.
Students were not assessed with the same instrument when entering the program as freshmen
and again when exiting it as juniors or seniors. Rather, assessment of UNK’s previous GS
program focused on the level at which students meet the learning outcomes of given GS
categories. Common rubrics used across campus were on a 4-point scale, with a student score
of 3 being defined as the student’s being “proficient.” That standard of “proficient” was
based on the faculty member’s judgment of what the typical student should be capable of
academically in the given course at the given time of the semester. For example, there was an
outcome in Written Communication stating that students at the end of the course should be
able to “Form and support a coherent position on an issue.” When scoring assessments at the
end of the semester, the faculty member would assign a score of 3 to a student who, in the
faculty member’s judgment, was “proficient” in that learning outcome at the level of the
typical freshman English 102 student at the end of the semester. The same scoring procedure
was followed in other GS categories.

Periodically, student surveys have been done to gauge students’ perceived experience in their
GS course (Appendix J).
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IIl. Faculty

Seventy five percent of GS courses are taught by faculty from departments in the College of Arts
& Science , with 13% of GS courses from faculty in the College of Business & Technology, and

12% of GS courses from the College of Education. There is no mechanism for designating
specific instructors as members of a distinct GS faculty, other than individual departments’
assigning instructors to teach the GS courses. Some 315 full-time faculty teach at UNK. Of
these, 55.2% are tenured, 23.2% are tenure track and 21.6% are non-tenure track. This would
indicate that stable, qualified faculty are available to deliver GS courses.

Faculty by Status — Fall 2020
Tenured Tenure Track Non-Tenure Total 456
Track
Full Time 174 (55.2% of | 73 (23.2% of FT | 68 (21.6% of FT | 315 (69.1% of
FT Faculty) Faculty) Faculty) total faculty)
Part Time n/a n/a 141 141 (30.9% of
total faculty)

Source: UNK Factbook (http://www.unk.edu/factbook/staffing/php)
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IV. PROGRAM COMPARISONS

A comparison of our previous General Studies Program requirements with those of the new
LOPERs General Studies Program at UNK, followed by a summary comparison of UNK with
select institutions (as identified previously in section I.E. Major Initiatives) can be found in

(Appendix C).

UNK’s general studies programs share many commonalities with our various peer institutions.
In many cases there is an expectation for information literacy that is described in the learning
outcomes, but only three of our peer institutions have an explicit course on information literacy,
with the rest meeting this requirement through the combined hours in other areas of the general
studies program. All of the peer institutions except Winona University required a minimum of
three hours in written communication, three hours in oral communication, and three hours in
mathematics and/or quantitative reasoning. Six of the ten peer institutions examined required
hours in understanding and exploring human diversity, but the remaining institutions held
diversity requirements in learning outcomes. At this time, only one other institution has an

explicit first year seminar course.

Table 1. Comparison of previous General Studies Program and current LOPERs General

Studies Program

Previous GS Program

LOPERs GS

Six Overall Objectives; Foundational Core
(FC), Portal Course, Distribution (D),
Capstone Course

45 hrs

10 Program-level Learning Outcomes;
Foundational Requirements (FR), Broad
Knowledge (BK), Dispositional Requirements

(DR) 30-31 hrs

Written Communication FC (3-6 hrs)

First-year Seminar FR (3 hrs)

Math for the Liberal Arts FC (3 hrs)

Writing Skills FR (3 hrs)

Oral Communication FC (3 hrs)

Oral Communication Skills FR (3 hrs)

Democracy in Perspective FC (3 hrs)

Math, Stats, Quantitative Reasoning FR
(3 hrs)

Aesthetics D (3-6 hrs)

Visual or Performing Arts BK(3 hrs)

Humanities D (6-9 hrs in 2+ Disciplines)

Humanities BK (3 hrs)

Social Sciences D (6-9 hrs in 2+ Disciplines)

Social Sciences BK (3 hrs)

Natural Sciences D (7-11 hrs in 2+
Disciplines; at least 1 lab)

Natural Science BK (3 hrs)

Analytical & Quantitative Thought D
(0-6 hrs)

*Civic Competency and Engagement DR
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Wellness D (0-6 hrs)

*Respect for Human Diversity DR

Portal Course (3 hrs)

(Optional) Wellness (2-3 hrs)

Capstone Course (3 hrs)

*Designated courses with the appropriate content may be approved to satisfy one of the
BroadKnowledge requirements plus Civic Competency and Engagement or Broad
Knowledge plus Respect for Human Diversity. Courses may be approved to satisfy Civic
Competency and Engagement or Respect for Human Diversity alone. (Courses satisfying

these alone must be 3credit hours.)
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A. General Studies Program Best Practices

In renewing the General Studies Program, UNK sought to incorporate structures that the
AAC&U has identified as “high impact practices”. Of the 10 such identified practices,
(Appendix K) four in particular are vital to the revised and streamlined General Studies Program.

e First Year Seminar / Experience — in the form of UNK’s LOPER 1 — an integrative cross-
disciplinary learning experience for all freshmen

e Common Intellectual Experience — in Liberal Arts through the ten LOPER themes,
LOPER 1 to LOPER 10.

e Diversity / Global Learning — an integral component of General Studies program in the
form of LOPERS 9 and 10 which focus on civic competency and developing respect for
human diversity.

e Service Learning, Community-Based Learning—in tandem with replacing our Portal
courses with the First Year Experience, we have replaced the Capstone Course with our
new Experiential Learning requirement.

B. National Best Practices

The focus of the GS Council was to create a program that reflects national best practices, aligns
with UNK’s mission statement and strategic plan, supports the best traditions of a UNK general
education, and offer students a wider range of options that strengthens their post-graduation
employment success.

It is widely understood today that strong Liberal Arts programs should help students grow in
their cognitive and critical thinking skills over the length of UNK’s General Studies program,
emphasizing higher level learning skills of analysis, synthesis, and evaluation. The design of
UNK'’s learning outcomes followed best practices by focusing on those higher order skills. The
LOPER 1 courses in particular fosters critical thinking skills early on and prepares them to take
the higher-level General Studies courses.

C. Distinctive Contributions

What are the advantages to faculty and departments of a new General Studies Program?

Departments and programs are encouraged to develop innovative, academically enriching
courses. The LOPER categories are designed to introduce students to a broad knowledge base
and a variety of academic disciplines. Reducing the required hours from 45 to 30 means that
students have room in their undergraduate careers to pursue an additional major or minor. This
increases the curricular opportunities in our academic disciplines. The LOPER 1 First Year
Experience now requires faculty from three different departments to design and teach a class that
focuses on integrative learning.
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V. Future Directions

Program Effectiveness

The UNK Strategic Plan (link) calls for “a curriculum that provides solid grounding for students
in the liberal arts and sciences while also enabling them to specialize and prepare for careers”.
The LOPERSs GS Program is designed to introduce students to a broad knowledge base and a
variety of academic disciplines, while also preparing them with foundational skills that every
university-educated person needs. With 30-31 General Studies credit hours, students have room
in their undergraduate careers to pursue an additional major or minor.

The UNK Strategic Plan also states that “UNK is an exemplary public university that serves
Nebraska by” “renewing curriculum, pedagogy, and activities with advice from internal and
external constituencies.” The assessment plan for the GS Program, with assessment of every GS
course every semester, will enable a rapid development of benchmarks for effective General
Studies classes. By including High-Impact Educational Practices, regular assessment, regular
academic program reviews, and the revised policies for course submission and program changes
(as explained in the Governance Document), the UNK GSC will be able to effectively review
and renew the curriculum as necessary to maintain an effective GS program.

Building on Strengths

A major strength to the UNK LOPERs GS Program is that there is a single GS Program for all
students at UNK. This should minimize GS courses becoming elective credits if a student
changes major.

Another strength to the UNK LOPERs GS Program is the policy regarding transfer students with
18 credits of GS credits being exempt from taking the First-Year Seminar, and students
transferring in with an Associate of Arts or Associate of Science degree from a regionally
accredited institution being considered to have fulfilled UNK’s General Studies program
requirements, both of which should facilitate transfer students’ matriculation at UNK.

Another strength to the UNK LOPERs GS Program is the enthusiasm for instruction displayed
by the faculty teaching the First-Year Seminars during fall 2021. This enthusiasm was evident
during the faculty focus group/discussion sessions and resulted in positive comments from the
students during focus group/discussion sessions.

Addressing Concerns

An immediate concern about the UNK LOPERs GS Program that has arisen among the members
of GSC, the registrar’s office, and the faculty overall is regarding the First-Year Seminar. The
First-Year Seminar is an entirely new course model at UNK and there are many concerns
regarding implementation and effectiveness. The 1+1+1 structure of the first-year seminar
courses went into effect starting in the fall 2021 semester. From what the Council has observed
to this point, there may be some problems with the structure. A student must pass all three
sections of their seminar to get credit for LOPER 1. A student who withdraws from or fails one
of the three sections must retake an entire seminar, and they must retake the same seminar (same
disciplines and same issue/problem) for grade replacement. While the Council requires that the
course syllabi clearly communicate this grading policy to the students, there is still room for
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misunderstanding. If the participating faculty and departments are unable or unwilling to
regularly offer the same seminar, there may be insufficient opportunities for a student to replace
a failing grade. The GS Council has not had enough time to understand how the first-year
seminar is going to work and to what extent these issues will be real rather than hypothetical
problems, but the Registrar has asked the Council to consider using a 3-hour generic LOPER 126
instead of 1+1+1 co-requisite sections from the participating departments.

An attractive option for the First-Year Seminar is the ability to develop courses that might be
effective for specific student populations with unique concerns as they embark on a university
education, such as on-line, military or ESL. For example, military members and their families
may have increased need for education on self and family mental health and finances. Students
who are ESL may benefit from courses with more focus on discussion. While enroliment in
these courses cannot be limited to or required for specific populations of students, the course
description can help target specific populations.

Another concern regarding the UNK LOPERs GS Program is distributing the student credit hour
production equitably among the colleges. As noted previously (Section Il1. Faculty), 75% of the
GS classes are offered in CAS, with 13% in CBT, and 12% in COE. This is an ongoing
challenge, not just at UNK but across higher education. The First-Year Seminar (LOPER 1),
Civic Competency and Engagement (LOPER 9), and Respect for Human Diversity (LOPER 10)
courses are not tied to any specific academic discipline and thus are viable options to increase the
distribution of the credit hours equitably among the colleges. The Oral Communication Skills
(LOPER 3) and Mathematics, Statistics, and Quantitative Reasoning (LOPER 4) courses are
primarily offered in CAS, but there are some courses offered in CBT. The concepts and methods
of the discipline must be used in courses in LOPER 5 (Visual or Performing Arts), LOPER 6
(Humanities), LOPER 7 (Social Science), and LOPER 8 (Natural Science), which limits the
extent to which these courses can be distributed across the colleges, but the GSC is open to
course proposals in which the academic discipline uses the appropriate concepts and methods.

As General Studies affects all undergraduate majors and departments, there is considerable
faculty interest in the GS program. As the current GS program will assess every GS course
every semester, disseminating the assessment results is an area of concern and interest. Future
plans include continuing the focus groups/discussions for faculty and students in the First-Year
Seminar. There will also be periodic student and faculty surveys regarding the GS program.
Future plans also include debriefing forums for faculty to be appraised of the assessment results.

Part of having a healthy GS Program is having sufficient courses to meet student needs. This is
always challenging as overall student enroliment can vary from year to year. Thus, a sufficient
number of GS classes in a specific LOPER category one year may not be sufficient the next. Of
particular concern at the time of this self-study is having sufficient First-Year Seminar (LOPER
1) courses. There are also relatively few courses that have been proposed and approved for Civic
Competency and Engagement (LOPER 9).. While the GSC can issue a specific call for GS
course proposals, dedicating faculty teaching loads to GS courses is the responsibility of the
department chairs and college Deans, and monitoring course offerings and enrollment is the
responsibility of the Registrar. Ultimately, it is the SVCASA who has the responsibility to
ensure that student course needs are met. All of this will require communication and cooperation
between all parties involved.
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Finally, as revealed by previous student and faculty surveys, too many students and faculty
perceive the GS Program as “just a list of classes to be taken” rather than a structured academic
program. This concern can be addressed through ongoing communication about the purpose of
General Studies, which can be accomplished through enhanced explanation on the GS webpage
and through communication with faculty and students about the role and purpose of General
Studies in the University curriculum.

Executive Summary of Future Directions

The University of Nebraska at Kearney is committed to offering a quality General Studies
program that is grounded in academic disciplines and that provides students with foundational
skills to help guide them through their academic, career, and life endeavors. Students are
exposed to a variety of disciplines and skill sets that help prepare them to be productive citizens
in a multicultural and democratic society.

General Studies is housed in the Office of Academic Affairs under Senior Vice Chancellor
Charlie Bicak. In 2018, Dr. Bicak appointed Dr. Mark Ellis, Dean of Graduate Studies and
Academic Outreach, to represent him on the GS Council. Dr. Ellis attends all council meetings,
meets with the director, and is the liaison between the SVCAA and the council. The GS Council
is comprised of representatives from each of the academic colleges and the library. Dr. Greg
Brown from the Department of Kinesiology and Sports Sciences, serves as the Director of the
GS Council. Dr. Brown is provided with a course release and a stipend for his services. He
reports directly to Dean Ellis. The Council meets monthly during the academic year and serves
as the voice of the faculty in all matters related to General Studies. The Office of Academic
Affairs will continue to provide funding and support for the Director’s position.

UNK has been through several GS revisions in the last twenty years. This APR will straddle two
different GS programs due to the recent revisions and introduction of a new program. The
current GS program was launched in Fall 2020 after several years of work by the General Studies
Council. With a charge and guidance from the Senior Vice Chancellor for Academic Affairs and
input from faculty, the General Studies Council crafted a 30-31 hour program. Known as the
LOPERs program, it is comprised of 11 categories that include foundational skills, discipline
specific courses, and course on respect for diversity, civic competency, and wellness.

The LOPERs program has several strengths that we expect will improve the undergraduate
experience and increase enrollment. First, with a single GS program at UNK, students can more
easily move between majors and colleges. This will ensure that students can still graduate in a
timely manner even when changing majors. Another strength is that the majority of general
studies courses are taught by tenure or tenure-track faculty. Students are being taught by some of
the best teachers on campus in their General Studies courses. Transfer students also benefit from
the new LOPER GS program. To allow for a smooth transition into UNK’s academic programs,
we now accept the Associates degree as having met the GS requirements. While it is too early to
tell, we expect that this will increase the number of transfer students at UNK. UNK is committed
to diversity and inclusion and places focus on this through LOPER 10 (Respect for Human
Diversity) to prioritize this important issue. Graduating productive and civic-minded citizens is
another important concern and is the theme of LOPER 9. The LOPERSs program has also made it
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easier for students to explore multiple disciplines through electives or via a second major or
minors. The 30-31 hour program allows UNK’s students to more easily complete two majors or
multiple minors, better preparing for their future careers.

The General Studies Council has a robust assessment plan that ensures that all general studies
courses are meeting the prescribed learning outcomes. In the Fall 2021 semester, the General
Studies Council conducted interviews and exit surveys with faculty and students who taught and
took the LOPER 1 first-year seminar. Moving forward, the GS Council will continue to gather
feedback from faculty and students to make improvements to the first-year seminar specifically
and the GS program generally. Academic Affairs will continue to support conference attendance
for the GS director and interested GS Council members to ensure that those directly involved
with the GS program are well-informed of trends and best practices.

The General Studies program has met with early success. As the GS Council continues its work
in populating the LOPER categories within the program, key considerations for the future stand
out. First, is the importance of ensuring an integrated approach, notably in LOPER 1. It is critical
for students and faculty alike to understand the connectedness across academic disciplines as it
informs the curriculum. Second, is the continued recognition of the need for regular assessment
of an inquiry-based approach to the GS curriculum. That is, one that promotes critical thinking.
An overarching outcome from the GS Program for students ought to be the capability to
effectively think about life’s large questions: who am I?, what do I care about? How do I want to
live? What do | want to accomplish in life? Third, is the importance of coupling the GS Program
to workforce need and demand; less in terms of a focus on specific jobs and more in terms of
understanding professional contributions our graduating students can make for the betterment of
society.

The LOPERs program is only in its third semester of existence but the UNK community is
enthusiastic about learning how we might make improvements. We at UNK will continue to
review and assess the GS program through its assessment plan and through faculty / student
feedback. We know that this APR will provide guidance on ways to improve the current
LOPERs General Studies program.

43



Appendix A: GS Governance Document

General Studies Council

The General Studies Council (GSC) follows the guiding principle that students’ academic
interests are foremost in all deliberations and decisions.

A.  Composition of the GSC
1. Voting Members

Terms begin at the end of spring semester (after the last spring
semester meeting of the GSC).

Nominees should make provisions in their schedules to be able to
attend Council meetings, which are typically scheduled for 3:30 p.m.
on the first Thursday of the months during the academic year.

Three tenured faculty members each (from different departments) from
the College of Education and the College of Business and Technology;
six tenured faculty members (from different departments) with a
minimum of one faculty member and a maximum of two faculty
members from each of the four divisions of the College of Arts and
Sciences (the four divisions are: Natural Sciences, Social Sciences,
Humanities, and Communication and Fine and Performing Arts)

o Nomination process determined by the individual Colleges; two
nominees from each College, selection made by SVCASA in
consultation with the Director of General Studies

o Three-year staggered terms

o Faculty members finishing a complete three year term may
succeed themselves only once

One faculty member holding the rank of senior lecturer, tenure track,
or tenured from the Library

o Nomination process determined by the Library; two nominees
from the Library, selection made by SVCASA in consultation
with the Director of General Studies

o Three-year term
o Faculty members may succeed themselves only once

2. Non-voting Members

One junior or senior undergraduate student
o Nominated by Student Senate
o Rotated among the three Colleges
o One-year term
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o Terms begin at the end of spring semester (after the last spring
semester meeting of the GSC).

o Nominees should make provisions in their schedules to be able to
attend Council meetings, which are typically scheduled for
3:30 p.m. on the first Thursday of the months during the
academic year.

o The student representative to the General Studies Council will

I.  Provide a monthly update to the student senate on
actions of the General Studies Council

Il.  Convey any concerns regarding the General Studies
Program from the student senate to the General
Studies Council

1. Work with the Director of General Studies to solicit
and evaluate student nominations for faculty
members to be recognized for excellence in
teaching General Studies courses

= All Ex Officio Members
o Director of General Studies (Chair of GSC)
o Registrar or representative of the Registrar’s Office

o Director of Assessment or representative of the Assessment
Office

o Director of Academic Advising and Career Development or
representative.

B.  Council Operations

1. Agenda to be published to campus via e-mail one week in advance of the
meeting

2. Quorum is defined as 2/3 of the voting members (9 voting members)
3. Voting procedures

= Actions are approved by a simple majority of the voting members in
attendance, but the majority must include one vote from CBT, one
vote from COE, and one vote each from at from least two divisions of
CAS

= The Director or a council member may request a ballot vote. Ballot
will be used with consensus of council.

= Tie votes result in the failure of the motion or action
4. Roberts Rules of Order
Attendance: only 3 absences per academic year permitted
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5. Proposed changes to this Governance Document are approved by majority
vote of the GSC (as outlined in 1.B.3.) and distributed for campus wide
comment for at least two weeks. Changes may then be made by the GSC, and
the proposal is forwarded to the SVCASA for final approval.

. Duties of GSC
A. Develop procedures for evaluating GS courses
B. Approving or rejecting GS course proposals
. Assessment of student achievement and other aspects of GS program
. Establishing and reviewing GS waiver mechanisms

C

D

E. Regularly reviewing GS program structure and objectives

F. Reporting to SVCASA and Faculty Senate Academic Affairs Committee
G

. Establishing policies with regard to the scheduling of GS courses, especially those
unique to GS

H. Developing standards and procedures for recognizing outstanding GS faculty

. Duties of Director of General Studies
A. Chair of GSC

B. Coordinating GS offerings with Deans and Chairs in accord with the offering
policies established by the GSC

C. Facilitating development of GS offerings
D. Facilitating assessment of GS program

E. Reporting on behalf of GSC to SVCASA, Faculty Senate and other interested
parties

F. Provide advance notice to the campus by e-mail of the agendas and to solicit
comment on agenda items by interested parties

G. Reports of GSC actions
1. Minutes will be kept of all GSC meetings

2. Copies of minutes will regularly be distributed to the following interested
parties:

=  GSC members

= Senior Vice Chancellor for Academic Affairs and Student Life
= Faculty Senate

= University Archives
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H.

Work with the student member of the General Studies council to solicit and
evaluate student nominations for faculty members to be recognized for excellence
in teaching General Studies courses.

IV.  Student Appeals

A.

B.

The appeals process is intended to be used only for courses that do not have an
equivalent transfer course at UNK.

The Registrar’s Office determines and verifies whether General Studies
requirements have been met by individual students.

Students wishing to appeal a decision by the Registrar must submit a written
request to the Director of General Studies; the Director is empowered by the GSC
to make a decision regarding the student appeal.

1. The request for a review of the Registrar’s decision should be
accompanied by supportive materials and specific course descriptions
that support the student’s contention.

2. The request should be submitted prior to the beginning of the semester
in which that student is scheduled to graduate.

The Director of General Studies may elect to place the student’s appeal on the
agenda of the next meeting of the GSC for action, either to approve or deny the
request.

The student may appeal the Director’s decision by submitting a written request to
the Director for a GSC review of the student’s appeal request. Upon receipt of the
request, the Director will place the appeal on the agenda of the next meeting of
the GSC for action, either to approve or deny the request.

The student may appeal the decision of the GSC by submitting a written request
to the SVCASA to review the decision. The Director of General Studies will then
forward the decision of the Council to the SVCASA.

Approval of Courses

The GSC is the final recommending body prior to final approval by the SVCASA.

The General Studies Program must respond to changing circumstances yet maintain
sufficient stability that students may complete the program without undue confusion. To
accommaodate change, the GSC will consider the submission of new courses under the
following circumstances.

A

Procedure for submitting courses for consideration as new General Studies
courses, and/or petitioning to alter the category to which an existing GS course is
assigned

1. The course must be an active UNK offering.

2. The author of the course proposal must provide a written explicit
description of the course detailing how it meets the established General
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Studies criteria at both the program and category level. The proposal must
include the following (available on the ORG General Studies for Faculty
Canvas page):

1. Part 1: Course Proposal Checklist
2. Part 2: Course Information
3. Part 3: Course Syllabus

Simultaneous to submission to the GSC, courses must be submitted
through the CIM system for inclusion in the General Studies Program.

Authors of course proposals must meet with one of their college
representatives on the GSC to review the checklist of required elements.
The proposed course must then be submitted to the Director of General
Studies. If a college representative has reviewed the course then it will be
included on the Council’s agenda.

B. Approval: GSC Procedure for consideration of course proposal

1.
2.

3.

The proposer will be invited to present the course proposal to the Council.

If the course meets established criteria, then the Council will vote to
disseminate the proposal to campus. Upon approval, the Director of
General Studies disseminates the proposal for campus comments for a
minimum of two weeks.

The Council will vote on the proposal at the next regularly scheduled
meeting.

C. The Council’s decision will be forwarded to the SVCASA for final approval.
Actions are recorded in the minutes and disseminated to the campus

D.

Course approvals will go into effect the following fall semester. First Year
Seminar courses take effect the next available term if all departments have a
previously approved -126 course for the appropriate prefix(es).

The GSC, when it perceives a need, may put out calls for courses in specific

areas.

VI.  Program Changes

The GSC is the final recommending body prior to final approval by the SVCASA.

A. The GSC is responsible for regular review of program structure and objectives,
especially in light of assessment data, evolving admission standards, and changing
educational philosophies. Recommended changes in the General Studies Program
may be initiated by the SVCASA, GSC or another academic governing body
(College or Faculty Senate). Changes to the General Studies Program may be
major or minor changes.

1. Examples of major changes include changes to the total
program required hours, hours required in any GS category,
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addition or elimination of any GS category, changes to the
composition of the GSC, revisions to the duties of GSC
members, or other changes as approved by the council as major
changes

2. Examples of minor changes include changes to the learning
outcomes, assessment rubrics, , or other changes as approved
by the council as minor changes.

B. Procedures for approving major changes

1. Proposals for a major change must include a detailed written description
of the proposed change and a rationale supporting the reason for the
change.

= The proposer must submit the proposal through an appropriate college
Council representative(s)

1. The representative(s) will forward the proposal to the Director of
General Studies who will place the proposal on the agenda of the
regularly scheduled meeting.

2. Procedures for review and approval described in section V. B2 will be
followed.

2. Proposals for major changes approved by the GSC (section I. B3) must
then be simultaneously forwarded to the college Educational
Policy/Academic Affairs committees, the Faculty Senate Academic
Affairs committee, and for general campus comments for review and
recommendations.

= Recommendations from the College Educational Policy/Academic
Affairs committees and the Faculty Senate Academic Affairs
Committee must be made to the GSC within 30 days in order to be
considered by the Council. Any proposal not returned by the 30 day
deadline will be considered to be an approval by that body.

3. If the proposal for a major change is approved by vote of the GSC (section
1. B3), the proposal will be sent to the college educational
policy/academic affairs committees to conduct an election within the next
two weeks.

= The relevant College committees will conduct an election by their
eligible faculty. Eligibility to vote is determined by the
constitution of each College. An affirmative vote by a simple
majority of eligible voting faculty in each of the three Colleges for
recommendation of the major change to the GS program to the
SVCASA, who makes the final decision.

C. Procedures for approving minor changes
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1. Proposals for a minor change must include a detailed written description
of the proposed change and a rationale supporting the reason for the
change.

= The proposer must submit the proposal through an appropriate college
Council representative(s)

= The representative(s) will forward the proposal to the Director of
General Studies who will place the proposal on the agenda of the
regularly scheduled meeting

Procedures for review and approval described in section V. C2 will be
followed.

2. If the proposal is approved, then the Council will vote to disseminate the
proposal to campus. Upon approval, the Director of General Studies
disseminates the proposal for campus comments for a minimum of two
weeks.

=  The GSC will review the comments and take them into consideration
to amend, approve, or reject the proposal.

= The Council will vote on the proposal at the next regularly scheduled
meeting.

= The Council’s decision will be forwarded to the SVCASA for final
approval. Actions are recorded in the minutes and disseminated to the
campus.

3. Approved changes in the General Studies Program will go into effect for the
next catalog year.

VIl.  College GS Requirements

A. Colleges may specify courses that their majors must take within the GS program.
First Year Seminar courses may not be listed as required or elective courses for
any program (major, minor, etc.).

B. Colleges are encouraged to accommodate those students who change majors.
C. GS Requirements must appear in the catalog.
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Appendix B: LOPERs General Studies Program Course Submission
Instructions and Syllabus Guidelines

GSC approval: 3 September 2020

This document describes the approval process, submission procedures, and evaluation criteria
used by the General Studies Council (GSC) to evaluate courses for inclusion in UNK’s LOPERs
General Studies Program.

Course Approval Process

Course proposals are submitted electronically to the Director of General Studies
(general.studies@unk.edu). Course proposals are presented to the Council at a regularly
scheduled meeting. If the course meets established criteria, then the Council votes to approve
dissemination of the proposal to campus; if not, the Council can either reject the proposal or
return it for revision and resubmission. Upon approval for dissemination, the Director of General
Studies posts the proposal on the General Studies for Faculty Canvas organization, inviting
campus comments on the proposal via discussion forum for a minimum of two weeks. The
Council then votes on the proposal at the next regularly scheduled meeting. Council-approved
proposals are forwarded to the SVCASA for final approval. Approved courses go into effect in
the following academic catalog (the next fall semester). (Retroactive credit may be granted to
students for courses approved for the LOPERs Program during the 2020-21 academic year at the
discretion of the UNK Registrar.)

Note: the course approval process takes time. To facilitate the process, make sure submitted
proposals are complete and allow adequate time for revisions. Departments are strongly
encouraged to consult with a General Studies Council member from their college or division
during preparation of a proposal. Departments must have a General Studies Council member
review their completed proposal prior to its submission.

Course Submission Procedures

Course proposals consist of three parts: Part 1: Course Proposal Checklist; Part 2: Course
Information; and Part 3: Course Syllabus. The course proposal must be reviewed by a Council
member from the relevant college prior to its submission.

Completed proposals must be submitted electronically to the General Studies Office
(general.studies@unk.edu); an incomplete proposal will be returned to the submitter. Please use
Word file format for all proposals.
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Departments should use the Course Proposal Checklist (below) to verify that their proposal
includes all the required information; the completed checklist must be signed by the reviewing
GSC member and submitted with Parts 2 and 3 of the proposal.
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Part 1: Course Proposal Checklist

Note: Checkmark boxes in the table below can be marked electronically. Marking “yes” affirms
that Parts 2 and 3 of your proposal include the required information and that information is
complete.

Have a Council member from your college review the proposal and sign the checklist,
confirming that the proposal is complete. Include the signed checklist with Parts 2 and 3 of your
proposal when you submit it.

Proposal includes required Course Information (Part 2): Yes
Basic course information (prefix, number, title, and credit hrs.; catalog description) O
Proposing department and contact person O
Type of GS course: [ Existing course, new to GS; OR [0 Newly-created course!

Department assurance that all sections will be taught consistent with submitted syllabus | [
Department assurance that all sections will meet all LOPER category learning outcomes |
Department assurance that all instructors will participate in GS Program assessment (]
LOPER category (or categories, where applicable) O
Learning outcomes for LOPER category (or categories, where applicable) O
Detailed explanation / evidence of how course will achieve the learning outcomes (|
Proposal includes Course Syllabus with required contents (Part 3): Yes
Syllabus includes all required Basic Course Information? O
Syllabus includes all required General Studies Program Information O
Syllabus includes all required Course and University Policy Information® O

1 For a newly-created course, the proposal also must include documentation of submission for approval through
the Academic Affairs process.

2 The submitted syllabus may use headings or spaces for instructor-specific information and omit those details.

3 The submitted syllabus should include examples of the course policies that are required to be included in a syllabus,
but it should indicate which of those are instructor-specific and which are common to all sections/instructors of the
course.
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College GS Council member reviewing the proposal:

Name (please print):

Signature:
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Part 2: Course Information

A. Basic submission information:

Course prefix and number

Course title

Credit hours

Catalog description

Department or program that is proposing the course’s inclusion in the GS Program

Contact person (and their contact information)

Indicate if the proposed course is:

a. An existing UNK course that is being proposed for addition to the GS Program
(include current GS courses being proposed for cross-listing in an additional LOPER
category or to move to a different LOPER category), or

b. A newly-created course (NOTE: For a newly-created course, the proposal also must
include documentation of submission for approval through the Academic Affairs
process. The Council will not vote on final approval of a new course until it has been
approved by the FS Academic Affairs Committee.)

NookrwnpE

B. Department assurance statements:
The Council relies on chairs and departments to act in good faith in delivering General
Studies courses once they are approved for inclusion in the Program. The Council also
depends on instructors (including visiting and adjunct faculty) to cooperate in collecting and
reporting data on student performance, and to provide the Council with information on how
their GS courses are being taught, so the Council can assess the Program’s effectiveness.

Accordingly, we require that the proposal includes assurances from the department on all of
the following:

1. All sections of the course will be taught in a manner consistent with the submitted
syllabus. Reasonable instructor freedom to select assigned texts/materials, craft
assignments, and adopt their own course policies is, of course, permitted.

2. All sections of the course will meet all learning outcomes for the LOPER category (or
categories, where applicable) for which the course is approved.

3. Allinstructors will participate in GS Program assessment. Courses approved to meet
LOPER categories will be scheduled for assessment in rotating semesters; this schedule
will be announced to campus and posted on the General Studies for Faculty Canvas
organization. Instructors are responsible to collect the requested data and report it to the
GS Director by the established deadline. Instructors also are responsible to submit their
GS course syllabi to the Council upon request.

C. Suitability for the GS Program:
1. Indicate for which LOPER category the course is being proposed. Courses in the Broad
Knowledge categories (LOPERs 5-8) may propose to be cross-listed for LOPER 9 or for
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LOPER 10 (e.g., count for both LOPER 7 and LOPER 9), if the course content satisfies
all the relevant learning outcomes (see Appendix for learning outcomes).

LOPER 1: First-Year Seminar

LOPER 2: Writing Skills

LOPER 3: Oral Communication Skills
LOPER 4: Mathematics, Statistics, and Quantitative Reasoning
LOPER 5: Visual or Performing Arts
LOPER 6: Humanities

LOPER 7: Social Science

LOPER 8: Natural Science

LOPER 9: Civic Competency & Engagement
LOPER 10: Respect for Human Diversity
LOPER 11: Wellness

2. List the learning outcomes for the LOPER category (or categories, where applicable) (see
Appendix).

3. Explain clearly and in detail how the course meets each learning outcome and how
student achievement of those outcomes will be demonstrated. In other words, specify the
course contents and the types of activities and assignments that enable students to
develop and to exhibit the applicable skills, knowledge, and/or dispositions. To obtain
approval, a course must meet all learning outcomes for its LOPER category (or
categories, where applicable).

Part 3: Course Syllabus
All GS course syllabi must include, at minimum, the following information.

Basic Course Information Required:

NOTE: The submitted syllabus may use headings or spaces for section- or instructor-specific
information and omit those details.

Course identifiers:

e Course prefix, number (include section number, where applicable), and title
e Class meeting time and place
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Instructor information:

Instructor name
Instructor contacts (office location, phone number, and e-mail address)
Instructor office hours

Course information:

Required text / course materials (to be purchased or made available on Canvas?)
Course prerequisites (where applicable)
Course description (from the undergraduate catalog)

General Studies Program Information Required:

A statement that the course is a General Studies course, including its LOPER category (e.g.,
HIST 210 is a General Studies course that meets the LOPER 6 (Humanities) broad
knowledge requirement).

The purpose statement for General Studies (see Appendix)

The program objective for the course’s LOPER category (See Appendix)

The specific learning outcomes for the course’s LOPER category (see Appendix).

An explanation of how the course enables students to achieve those learning outcomes.
In other words, link the abstract outcomes to the course’s activities and assignments (e.g.,
[Outcomes a-b] will be achieved by finding sources and summarizing their arguments in the
assigned research paper).

Course and University Policy Information Required:

NOTE: The submitted syllabus should include examples of the course policies that are required
to be included in a syllabus, but it should indicate which of those are instructor-specific and
which are common to all sections/instructors of the course.

Course outline: include a tentative schedule of exams, major assignments, and events such
as papers, projects, field trips, and presentations.

Grading information: include both the components of the course grade and their weights,
and the grading scale for course grades, specifying how many points or what percentage is
required for each letter grade.

Course policy / expectations: include attendance, class participation, late assignments, and
conduct. Instructor policies on e-mail communications and use of technology in the
classroom are recommended but not required.

Academic integrity: include at least a reference or link to UNK’s Academic Integrity policy
and state the instructor’s policy/penalties for academic dishonesty.

Other University policy statements: include reasonable accommodations for students with
disabilities and those who are pregnant; reporting sexual harassment, sexual violence or
sexual assault; and diversity & inclusion. (Update as needed each semester to include the
latest policy statements.)
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Evaluation Criteria

The General Studies Council will evaluate proposals based on the following considerations:

e Does the proposal include all the required parts and information in sufficient detail for the
Council to determine the course’s suitability for inclusion in the LOPERS Program?

e Is the course appropriate for new learners and non-majors?

e Is the course being proposed from an appropriate academic discipline for that LOPER
category?

e Does the proposal establish that students who take the course will be able to achieve the
applicable learning outcomes?

e Does the syllabus communicate to students the LOPER learning outcomes for the course,
how they will be achieved, and how the course fits into the General Studies Program as a
whole?

APPENDIX: LOPERs General Studies Program Categories & Learning Outcomes

NOTE: Courses must meet all learning outcomes in their category

Purpose of General Studies: The UNK LOPERs General Studies Program helps students to
develop core academic skills in collecting and using information, communications in speech and
writing, and quantitative reasoning (LOPERs 1-4); to acquire broad knowledge in a variety of
disciplines across the arts, humanities, social sciences, and natural sciences (LOPERs 5-8); and
to instill dispositions that prepare students to lead responsible and productive lives in a
democratic, multicultural society (LOPERs 9-11).

FOUNDATIONAL REQUIREMENTS (LOPERSs 1-4):

Program Objective: Courses are designed for students to develop core academic skills in
collecting and using information, communications in speech and writing, and quantitative
reasoning.

LOPER 1 (First-Year Seminar) Learning Outcomes

a. Can locate and select appropriate sources of information (to include information important to
academic and professional success)

b. Can discern a source’s argument or purpose and audience
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c. Can summarize a source’s main points accurately and fairly
d. Can evaluate and use sources appropriately and responsibly

e. Can integrate information from multiple sources and contrasting viewpoints

LOPER 2 (Writing Skills) Learning Outcomes

a. Can discern a writer’s argument or purpose

b. Can evaluate and use sources appropriately and responsibly
c. Can use context-appropriate conventions in writing

d. Can communicate in a manner appropriate to audience and context

LOPER 3 (Oral Communication Skills) Learning Outcomes

a. Can discern a speaker’s argument or purpose

b. Can evaluate and use sources appropriately and responsibly

c. Can use context-appropriate conventions in speech and non-verbal expressions
d. Can form and support a coherent position

e. Can communicate in a manner appropriate to audience and context

LOPER 4 (Mathematics, Statistics, and Quantitative Reasoning) Learning Outcomes
a. Can describe problems using mathematical, statistical, or programming language

b. Can solve problems using mathematical, statistical, or programming techniques

c. Can construct logical arguments using mathematical, statistical, or programming concepts

d. Can interpret and express numerical data or graphical information using mathematical,
statistical, or programming concepts and methods

BROAD KNOWLEDGE REQUIREMENTS (LOPERs 5-8):

Program Objective: Courses are designed for students to acquire broad knowledge in a variety
of disciplines across the arts, humanities, social and natural sciences.

LOPER 5 (Visual or Performing Arts) Learning Outcomes

Students can: Evaluate and/or create cultural products in a discipline of the visual or performing
arts
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a. Can interpret a work of art within its cultural or historical context
b. Can characterize and evaluate a work of art using concepts appropriate to its medium
c. Can distinguish between works of art from various schools, time periods, and/or cultures

d. Can articulate the significance of the arts for themselves or for society
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LOPER 6 (Humanities) Learning Outcomes

Students can: Explain and evaluate ideas and/or social and cultural conditions using the concepts
and methods in a humanities discipline

a. Can analyze primary sources appropriate to the humanities discipline
b. Can compare and contrast theories, narratives, or social/cultural conditions
c. Can make and support an argument about the human experience

d. Can articulate the significance of the humanities for themselves or for society

LOPER 7 (Social Science) Learning Outcomes

Students can: Explain and evaluate human behavior and/or social systems using the concepts and
methods in a social science discipline

a. Can use the discipline’s concepts and methods to explain human behavior and/or social
systems

b. Can investigate problems and analyze evidence using the discipline’s concepts and methods

c. Can make and support an argument about human behavior or social systems using social-
scientific evidence

d. Can articulate the significance of social scientific knowledge for themselves or for society

LOPER 8 (Natural Science) Learning Outcomes

Students can: Solve problems and evaluate conclusions using the concepts and methods in a
natural science discipline (may include a lab component)

a. Can use the discipline’s concepts and methods to explain natural or physical phenomena
b. Can investigate problems and analyze evidence using appropriate scientific methodology
c. Can make and support an argument based on sound scientific principles

d. Can articulate the significance of scientific knowledge for themselves or for society

DISPOSITIONAL REQUIREMENTS (LOPERs 9-11):

Program Objective: Courses are designed to instill dispositions that prepare students to lead
responsible and productive lives in a democratic, multicultural society.

LOPER 9 (Civic Competency & Engagement) Learning Outcomes
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a. Can identify issues of public or community concern and problems or challenges posed by lack
of civic competency and engagement.

b. Can gather and evaluate sufficient and reliable information about issues of public concern and
have the knowledge and skills to make reasonable judgements and decisions about them

c. Can evaluate practices and decisions for their civic consequences

d. Can articulate the importance of community service and civic engagement to address issues of
public or community concern

LOPER 10 (Respect for Human Diversity) Learning Outcomes

a. Can describe the nature and consequences of human diversity

b. Can gather and evaluate information important for relating to diverse populations
c. Can evaluate practices and decisions for their impacts on inequality or inclusivity

d. Can articulate the significance of human diversity for themselves or for society

LOPER 11 (Wellness) Learning Outcomes

a. Can articulate the importance of the eight domains of wellness (emotional, spiritual,
intellectual, physical, environmental, financial, occupational, and social wellness).

b. Can describe the impact of social factors, and personal decisions and behaviors, on wellness.

c. Can gather and evaluate information about wellness and apply to personal behavior choices or
decisions.

d. Can integrate information from multiple sources and contrasting viewpoints to make an
informed and educated decision regarding wellness.
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LOPERs General Studies Program
Guidelines for General Studies Course Syllabi

GSC approval: 3 September 20202

All GS course syllabi must include, at minimum, the following information.

Basic Course Information Required:
Course identifiers:

e Course prefix, number (include section number, where applicable), and title
e Class meeting time and place

Instructor information:

e Instructor name
e Instructor contacts (office location, phone number, and e-mail address)
e Instructor office hours

Course information:

e Required text / course materials (to be purchased or made available on Canvas?)
e Course prerequisites (where applicable)
e Course description (from the undergraduate catalog)

General Studies Program Information Required:

e A statement that the course is a General Studies course, including its LOPER category (e.g.,
HIST 210 is a General Studies course that meets the LOPER 6 (Humanities) broad
knowledge requirement).

e The purpose statement for General Studies (see Appendix)

e The program objective for the course’s LOPER category (see Appendix)

e The specific learning outcomes for the course’s LOPER category (see Appendix).

e An explanation of how the course enables students to achieve those learning outcomes.
In other words, link the abstract outcomes to the course’s activities and assignments (e.g.,
[Outcomes a-b] will be achieved by finding sources and summarizing their arguments in the
assigned research paper).

Course and University Policy Information Required:

e Course outline: include a tentative schedule of exams, major assignments, and events such
as papers, projects, field trips, and presentations.
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e Grading information: include both the components of the course grade and their weights,
and the grading scale for course grades, specifying how many points or what percentage is
required for each letter grade.

e Course policy / expectations: include attendance, class participation, late assignments, and
conduct. Instructor policies on e-mail communications and use of technology in the
classroom are recommended but not required.

e Academic integrity: include at least a reference or link to UNK’s Academic Integrity policy
and state the instructor’s policy/penalties for academic dishonesty.

e Other University policy statements: include reasonable accommodations for students with
disabilities and those who are pregnant; reporting sexual harassment, sexual violence or
sexual assault; and diversity & inclusion. (Update as needed each semester to include the
latest policy statements.)

APPENDIX: LOPERs General Studies Program Categories & Learning Outcomes

NOTE: Courses must meet all learning outcomes in their category

Purpose of General Studies: The UNK LOPERs General Studies Program helps students to
develop core academic skills in collecting and using information, communications in speech and
writing, and quantitative reasoning (LOPERs 1-4); to acquire broad knowledge in a variety of
disciplines across the arts, humanities, social sciences, and natural sciences (LOPERs 5-8); and
to instill dispositions that prepare students to lead responsible and productive lives in a
democratic, multicultural society (LOPERs 9-11).

FOUNDATIONAL REQUIREMENTS (LOPERs 1-4):

Program Objective: Courses are designed for students to develop core academic skills in
collecting and using information, communications in speech and writing, and quantitative
reasoning.

LOPER 1 (First-Year Seminar) Learning Outcomes

a. Can locate and select appropriate sources of information (to include information important to
academic and professional success)

b. Can discern a source’s argument or purpose and audience
c. Can summarize a source’s main points accurately and fairly
d. Can evaluate and use sources appropriately and responsibly

e. Can integrate information from multiple sources and contrasting viewpoints

LOPER 2 (Writing Skills) Learning Outcomes
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a. Can discern a writer’s argument or purpose
b. Can evaluate and use sources appropriately and responsibly
c. Can use context-appropriate conventions in writing

d. Can communicate in a manner appropriate to audience and context

LOPER 3 (Oral Communication Skills) Learning Outcomes

a. Can discern a speaker’s argument or purpose

b. Can evaluate and use sources appropriately and responsibly

c. Can use context-appropriate conventions in speech and non-verbal expressions
d. Can form and support a coherent position

e. Can communicate in a manner appropriate to audience and context

LOPER 4 (Mathematics, Statistics, and Quantitative Reasoning) Learning Outcomes
a. Can describe problems using mathematical, statistical, or programming language

b. Can solve problems using mathematical, statistical, or programming techniques

c. Can construct logical arguments using mathematical, statistical, or programming concepts

d. Can interpret and express numerical data or graphical information using mathematical,
statistical, or programming concepts and methods

BROAD KNOWLEDGE REQUIREMENTS (LOPERs 5-8):

Program Objective: Courses are designed for students to acquire broad knowledge in a variety
of disciplines across the arts, humanities, social and natural sciences.

LOPER 5 (Visual or Performing Arts) Learning Outcomes

Students can: Evaluate and/or create cultural products in a discipline of the visual or performing
arts

a. Can interpret a work of art within its cultural or historical context
b. Can characterize and evaluate a work of art using concepts appropriate to its medium
c. Can distinguish between works of art from various schools, time periods, and/or cultures

d. Can articulate the significance of the arts for themselves or for society
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LOPER 6 (Humanities) Learning Outcomes

Students can: Explain and evaluate ideas and/or social and cultural conditions using the concepts
and methods in a humanities discipline

a. Can analyze primary sources appropriate to the humanities discipline
b. Can compare and contrast theories, narratives, or social/cultural conditions
c. Can make and support an argument about the human experience

d. Can articulate the significance of the humanities for themselves or for society

LOPER 7 (Social Science) Learning Outcomes

Students can: Explain and evaluate human behavior and/or social systems using the concepts and
methods in a social science discipline

a. Can use the discipline’s concepts and methods to explain human behavior and/or social
systems

b. Can investigate problems and analyze evidence using the discipline’s concepts and methods

c. Can make and support an argument about human behavior or social systems using social-
scientific evidence

d. Can articulate the significance of social scientific knowledge for themselves or for society

LOPER 8 (Natural Science) Learning Outcomes

Students can: Solve problems and evaluate conclusions using the concepts and methods in a
natural science discipline (may include a lab component)

a. Can use the discipline’s concepts and methods to explain natural or physical phenomena
b. Can investigate problems and analyze evidence using appropriate scientific methodology
c. Can make and support an argument based on sound scientific principles

d. Can articulate the significance of scientific knowledge for themselves or for society

DISPOSITIONAL REQUIREMENTS (LOPERs 9-11):

Program Objective: Courses are designed to instill dispositions that prepare students to lead
responsible and productive lives in a democratic, multicultural society.

LOPER 9 (Civic Competency & Engagement) Learning Outcomes
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a. Can identify issues of public or community concern and problems or challenges posed by lack
of civic competency and engagement.

b. Can gather and evaluate sufficient and reliable information about issues of public concern and
have the knowledge and skills to make reasonable judgements and decisions about them

c. Can evaluate practices and decisions for their civic consequences

d. Can articulate the importance of community service and civic engagement to address issues of
public or community concern

LOPER 10 (Respect for Human Diversity) Learning Outcomes

a. Can describe the nature and consequences of human diversity

b. Can gather and evaluate information important for relating to diverse populations
c. Can evaluate practices and decisions for their impacts on inequality or inclusivity

d. Can articulate the significance of human diversity for themselves or for society

LOPER 11 (Wellness) Learning Outcomes

a. Can articulate the importance of the eight domains of wellness (emotional, spiritual,
intellectual, physical, environmental, financial, occupational, and social wellness).

b. Can describe the impact of social factors, and personal decisions and behaviors, on wellness.

c. Can gather and evaluate information about wellness and apply to personal behavior choices or
decisions.

d. Can integrate information from multiple sources and contrasting viewpoints to make an
informed and educated decision regarding wellness.
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Appendix C: Program Comparisons

Institution Minimum Minimum Minimum [Minimum Hours |Minimu [Minimum|Minimum  |Minimum |[Minimum{Minimu (Minimum Minimum |[Minimum Minimum Hours [Minimum
Total Hours  |Hours Written [Hours Mathematics andm Hours|Hours in [Hours in Hours in |Hours in |m Hours [Hours in Hours in Hours in in Information [Hours in
Communication|Oral Quantitative in Fine Arts (Social Humaniti (Wellness |in Global Ethicsand |People and |Literacy or First Year
Communi |Reasoning Natural Sciences es Diversity |Perspectives |Civics Environment |Critical Thinking (Seminar
cation Sciences|
UNK 30 3 3 3 3 3 3 3 3 3 3
UNL
30 3 3 3 3 3 3 3 3
UNO *
46 9 3 3 7 * 9 9 6
Eastern lllinois
University 33 6 3 3 6 3 9 3
Emporia State
University (KS 51 6 3 3 9 3 6 6 6 6 3
Minnesota
State
University
Moorhead
42 3 3 3 6 3 6 3 3 3 3 3 3
Northwest
Missouri State
University 44 6 3 3 7 6 6 6 6
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https://www.unk.edu/academic_affairs/general_studies/lopers-general-studies-program.php
https://ace.unl.edu/
https://www.unomaha.edu/general-education/index.php
https://www.eiu.edu/advising/gen%20ed%20fall%2021.pdf
https://www.eiu.edu/advising/gen%20ed%20fall%2021.pdf
https://www.emporia.edu/department-liberal-arts-sciences/academics/general-education/
https://www.emporia.edu/department-liberal-arts-sciences/academics/general-education/
https://www.mnstate.edu/registrar/lasc/
https://www.mnstate.edu/registrar/lasc/
https://www.mnstate.edu/registrar/lasc/
https://www.mnstate.edu/registrar/lasc/
http://nwmissouri.smartcatalogiq.com/en/2019-2020/Undergraduate-Catalog/The-Northwest-Core
http://nwmissouri.smartcatalogiq.com/en/2019-2020/Undergraduate-Catalog/The-Northwest-Core
http://nwmissouri.smartcatalogiq.com/en/2019-2020/Undergraduate-Catalog/The-Northwest-Core

Pittsburg State

University (KS 35 6 3 31 4 3 9l 4

Shippensburg
University of

Pennsylvania 48 3 3 6% 9 % 18% 9 3

University of
Central
Missouri # 50 6 3 3 4 | 3 6 6 3 2

Western

Carolina
University 42 6 3 3 6 3 9& 3 3 3

Western
lllinois

b 43 6 3 w100 3 |9 | 3| 3 | 3

Winona State

University 40 I I 3 7 3 9 3 3 3 3 3

* Distributed model (Fundamental Skills (15 hours); Distribution Requirements (25 hours); Diversity Requirements (6 hours). 9 Hours for
Humanities also includes Fine Arts.

I Math may also include philosophy/logic courses. The 9 hours in humanities really covers broad categories and are not solely in humanities
but also includes some social sciences

% 3 of the 6 math hours may come from a broader category of logic, numbers, and rational thinking. 3 hours diversity is satisfied by
another course in general education. 6 hours of social science must be history, 6 from economics, geography, or political sciences, 6 from
social and behavioral sciences.
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https://www.pittstate.edu/info/general-education-reform/index.html
https://www.pittstate.edu/info/general-education-reform/index.html
https://catalog.ship.edu/preview_program.php?catoid=3&poid=354
https://catalog.ship.edu/preview_program.php?catoid=3&poid=354
https://catalog.ship.edu/preview_program.php?catoid=3&poid=354
https://catalog.ucmo.edu/preview_program.php?catoid=9&poid=1988
https://catalog.ucmo.edu/preview_program.php?catoid=9&poid=1988
https://catalog.ucmo.edu/preview_program.php?catoid=9&poid=1988
https://www.wcu.edu/learn/academic-enrichment/liberal-studies-program/index.aspx
https://www.wcu.edu/learn/academic-enrichment/liberal-studies-program/index.aspx
https://www.wcu.edu/learn/academic-enrichment/liberal-studies-program/index.aspx
http://www.wiu.edu/catalog/2019_-_2020/requirements/gened_requirements.php
http://www.wiu.edu/catalog/2019_-_2020/requirements/gened_requirements.php
http://www.wiu.edu/catalog/2019_-_2020/requirements/gened_requirements.php
https://www.winona.edu/gep/
https://www.winona.edu/gep/

# 42 core hours + 8 hours integration with major & 9 hours in social sciences include 3 hours of history and 6 others

** 10 hours of math and natural sciences. 9 hours total for fine arts and humanities.

11 9 hours total required in Fine Arts & Humanities. Minimum of 3 in each. Additional work required to graduate includes 6 hours writing
intensive, 3 hours oral intensive, 3 hours math/stats or Critical analysis intensive, and 2 hours physical development/wellness.
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During the comparison process, UNK’s peer institutions as well as other general studies
programs were examined. The total number of hours in these 28 general studies programs are
illustrated in the Figure 1.

Total Hours

Counts
B

(32, 34] (36, 38] (40, 42] (44, 46) (48, 50] (52, 54]
(30, 32] (34, 36] (38, 40] (42, 44 (46, 48] (50, 52] (54, 56)

Minimum Hours

Figure 1: These are the minimum total hours required in general studies programs for UNK’s
peer institutions and other schools that were used in program comparisons when changes were
made to the general studies program.

The minimum hours dedicated to written communication, natural sciences, social sciences, and
humanities are illustrated in figures two to five. In many of these cases there are additional hours
in these programs that may fall into a mix of categories.
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Writing Hours

7
6
5
: ]

(3, 4] (4,5] (5. 6] (6, 7] (7. 8] (8,9]

Counts
B

)

=

Minimum Hours

Figure 2: The minimum hours in written communication required for UNK’s peer institutions.
Please note that Winona is not included in this figure, as it requires six hours of writing intensive
courses, but these are not included in the general studies program and are also not necessarily
general English composition courses.

Natural Science Hours

(3, 4] (4,5) (s, 6] (6,7 (7,8] (8, 9] (9, 10]

35

2.5

N

Counts

1.5

=

0.5

0

Minimum Hours

Figure 3: The minimum hours in Natural Science courses. In this case many universities required
a lab based course. The most extreme data here, 10 hours, is a combined natural science and
mathematics requirement at Western Illinois University.
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Hours in Social Sciences

Counts
N w

[any

N o N S T T RN WA SR AR

N LN D
\’.5‘ \b“ \6‘ \6 (\' \%‘ \9' \‘\Q‘ \’\'\—‘ \'\’L' (\3' \\_Du \'gjv \‘»Q)I \\f\n

Minimum Hours

Figure 4: The minimum number of hours required in social sciences for UNK’s peer
institutions. The most extreme result here at 18 hours comes from Shippensburg University of
Pennsylvania. In that program six hours must be history, six additional hours from economics,
geography, or political sciences, and six hours from behavioral sciences.

Hours in Humanities

[3, 4] (4, 5] (5, 6] (6, 7] (7, 8] (8,9]

Counts

N

=

Minimum Hours

Figure 5: The minimum hours in humanities courses from UNK’s peer institutions. In the
cases where 9 hours are required some components of these hours may be classified as social
sciences or fine arts.
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Appendix D: Current GS Program Assessment Rubrics
LOPERSs General Studies Course Assessment Plan and Rubrics

Assessment in the LOPERs General Studies Program is meant to be formative, to help
instructors identify strengths and weaknesses in their courses. The assessment will also help
the General Studies Council identify strengths and weakness in the LOPERs General Studies
Program and identify courses that are exceptional or courses that need some improvement.

Starting in spring 2022, every section of every course in the LOPERs General Studies Program
will be assessed every semester. The purpose of this initial assessment schedule is to rapidly
develop normative numerical data for the assessment of the learning outcomes in the LOPERS
General Studies Program. Courses that are 2 standard deviations above or below the mean
will be considered exceptional or in need or improvement, respectively.

The following Assessment Rubrics will be provided to each instructor as an Excel File
(specific to the LOPERS for their course), with the completed spreadsheet and a copy of the
syllabus for the course to be returned to the Director of General Studies via email within 2

weeks of the end of semester / term. If a course meets two LOPER Program Requirements, the
instructor will complete a spreadsheet for each LOPER for their class.
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LOPER 1

Course Title

Course Number and Section

Instructions

All activities and assignments used for assessment must be consistent with the syllabus of
record that the General Studies Council reviewed and approved.

Please indicate the number of students in your section who scored at each level (0-5) for each
learning outcome.

e Each outcome assessment can be based on a different assignment

e As each outcome may be developed over the course of many assignments, using
assignments from later in the semester for assessment gives more information on whether
students are developing the necessary academic skills

LOPER 1 LEARNING OUTCOME RUBRIC

Learning Outcome 0/1{2[3|4]|5

1. Can locate and select appropriate sources of information (to include
information important to academic and professional success)

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

2. Can discern a source’s argument or purpose and audience

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

3. Can summarize a source’s main points accurately and fairly

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

4. Can evaluate and use sources appropriately and responsibly

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

5. Can integrate information from multiple sources and contrasting
viewpoints

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

0 — Student did not complete assignment (For example, student received a grade of 0)

1 — Student completed assignment and did not meet learning objective (For example, student
received a grade of F)
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2 — Student completed assignment and performance was below average. (For example, student
received a grade of D)

3 — Student completed assignment and demonstrated average mastery of the learning objective.
Student met expectations. (For example, student received a grade of C)

4 — Student completed assignment and demonstrated above average mastery of the learning
objective (For example, student received grade of B)

5 — Student completed and demonstrated exceptional mastery of the learning objective and could
be used as an example for others (For example, student received grade of A)

REFLECTIVE QUESTIONS

1. Briefly discuss how your students performed relative to these learning outcomes. What went
well, what didn’t go as well as you might have liked?

2. What improvements do you plan to make to this course to improve student learning?
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LOPER 2

Course Title

Course Number and Section

Instructions

All activities and assignments used for assessment must be consistent with the syllabus of
record that the General Studies Council reviewed and approved.

Please indicate the number of students in your section who scored at each level (0-5) for each
learning outcome.

e Each outcome assessment can be based on a different assignment

e As each outcome may be developed over the course of many assignments, using
assignments from later in the semester for assessment gives more information on whether
students are developing the necessary academic skills

LOPER 2 LEARNING OUTCOME RUBRIC

Learning Outcome 0/1{2[3|4]|5

1. Can discern a writer’s argument or purpose)

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

2. Can evaluate and use sources appropriately and responsibly

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

3. Can use context-appropriate conventions in writing

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

4. Can communicate in a manner appropriate to audience and context

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

0 — Student did not complete assignment (For example, student received a grade of 0)

1 — Student completed assignment and did not meet learning objective (For example, student
received a grade of F)

2 — Student completed assignment and performance was below average. (For example, student
received a grade of D)
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3 — Student completed assignment and demonstrated average mastery of the learning objective.
Student met expectations. (For example, student received a grade of C)

4 — Student completed assignment and demonstrated above average mastery of the learning
objective (For example, student received grade of B)

5 — Student completed and demonstrated exceptional mastery of the learning objective and could
be used as an example for others (For example, student received grade of A)

REFLECTIVE QUESTIONS

1. Briefly discuss how your students performed relative to these learning outcomes. What went
well, what didn’t go as well as you might have liked?

2. What improvements do you plan to make to this course to improve student learning?
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LOPER 3

Course Title

Course Number and Section

Instructions

All activities and assignments used for assessment must be consistent with the syllabus of
record that the General Studies Council reviewed and approved.

Please indicate the number of students in your section who scored at each level (0-5) for each
learning outcome.

e Each outcome assessment can be based on a different assignment

e As each outcome may be developed over the course of many assignments, using
assignments from later in the semester for assessment gives more information on whether
students are developing the necessary academic skills

LOPER 3 LEARNING OUTCOME RUBRIC

Learning Outcome 0/1{2[3|4]|5

1. Can discern a speaker’s argument or purpose

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

2. Can evaluate and use sources appropriately and responsibly

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

3. Can use context-appropriate conventions in speech and non-verbal
expressions

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

4. Can form and support a coherent position

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

5. Can communicate in a manner appropriate to audience and context

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

0 — Student did not complete assignment (For example, student received a grade of 0)

1 — Student completed assignment and did not meet learning objective (For example, student
received a grade of F)
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2 — Student completed assignment and performance was below average. (For example, student
received a grade of D)

3 — Student completed assignment and demonstrated average mastery of the learning objective.
Student met expectations. (For example, student received a grade of C)

4 — Student completed assignment and demonstrated above average mastery of the learning
objective (For example, student received grade of B)

5 — Student completed and demonstrated exceptional mastery of the learning objective and could
be used as an example for others (For example, student received grade of A)

REFLECTIVE QUESTIONS

1. Briefly discuss how your students performed relative to these learning outcomes. What went
well, what didn’t go as well as you might have liked?

2. What improvements do you plan to make to this course to improve student learning?

80



LOPER 4

Course Title

Course Number and Section

Instructions

All activities and assignments used for assessment must be consistent with the syllabus of
record that the General Studies Council reviewed and approved.

Please indicate the number of students in your section who scored at each level (0-5) for each
learning outcome.

e Each outcome assessment can be based on a different assignment

e As each outcome may be developed over the course of many assignments, using
assignments from later in the semester for assessment gives more information on whether
students are developing the necessary academic skills

LOPER 4 LEARNING OUTCOME RUBRIC

Learning Outcome 0/1{2[3|4]|5

1. Can describe problems using mathematical, statistical, or
programming language

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

2. Can solve problems using mathematical, statistical, or programming
techniques

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

3. Can construct logical arguments using mathematical, statistical, or
programming concepts

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

4. Can interpret and express numerical data or graphical information
using mathematical, statistical, or programming concepts and methods

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

0 — Student did not complete assignment (For example, student received a grade of 0)

1 — Student completed assignment and did not meet learning objective (For example, student
received a grade of F)
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2 — Student completed assignment and performance was below average. (For example, student
received a grade of D)

3 — Student completed assignment and demonstrated average mastery of the learning objective.
Student met expectations. (For example, student received a grade of C)

4 — Student completed assignment and demonstrated above average mastery of the learning
objective (For example, student received grade of B)

5 — Student completed and demonstrated exceptional mastery of the learning objective and could
be used as an example for others (For example, student received grade of A)

REFLECTIVE QUESTIONS

1. Briefly discuss how your students performed relative to these learning outcomes. What went
well, what didn’t go as well as you might have liked?

2. What improvements do you plan to make to this course to improve student learning?
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LOPER 5

Course Title

Course Number and Section

Instructions

All activities and assignments used for assessment must be consistent with the syllabus of

record that the General Studies Council reviewed and approved.

Please indicate the number of students in your section who scored at each level (0-5) for each

learning outcome.

e Each outcome assessment can be based on a different assignment

e As each outcome may be developed over the course of many assignments, using
assignments from later in the semester for assessment gives more information on whether

students are developing the necessary academic skills

LOPER 5 LEARNING OUTCOME RUBRIC

Learning Outcome

1. Can interpret a work of art within its cultural or historical context

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

2. Can characterize and evaluate a work of art using concepts appropriate
to its medium

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

3. Can distinguish between works of art from various schools, time
periods, and/or cultures

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

4. Can articulate the significance of the arts for themselves or for society

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

0 — Student did not complete assignment (For example, student received a grade of 0)

1 — Student completed assignment and did not meet learning objective (For example, student

received a grade of F)

2 — Student completed assignment and performance was below average. (For example, student

received a grade of D)
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3 — Student completed assignment and demonstrated average mastery of the learning objective.
Student met expectations. (For example, student received a grade of C)

4 — Student completed assignment and demonstrated above average mastery of the learning
objective (For example, student received grade of B)

5 — Student completed and demonstrated exceptional mastery of the learning objective and could
be used as an example for others (For example, student received grade of A)

REFLECTIVE QUESTIONS

1. Briefly discuss how your students performed relative to these learning outcomes. What went
well, what didn’t go as well as you might have liked?

2. What improvements do you plan to make to this course to improve student learning?
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LOPER 6

Course Title

Course Number and Section

Instructions

All activities and assignments used for assessment must be consistent with the syllabus of

record that the General Studies Council reviewed and approved.

Please indicate the number of students in your section who scored at each level (0-5) for each

learning outcome.

e Each outcome assessment can be based on a different assignment

e As each outcome may be developed over the course of many assignments, using
assignments from later in the semester for assessment gives more information on whether

students are developing the necessary academic skills

LOPER 6 LEARNING OUTCOME RUBRIC

1. Can analyze primary sources appropriate to the humanities discipline

Please indicate the specific course activity or assignment from your course
syllabus that you used for assessment of this outcome

2. Can compare and contrast theories, narratives, or social/cultural conditions

Please indicate the specific course activity or assignment from your course
syllabus that you used for assessment of this outcome

3. Can make and support an argument about the human experience

Please indicate the specific course activity or assignment from your course
syllabus that you used for assessment of this outcome

4. Can articulate the significance of the humanities for themselves or for society

Please indicate the specific course activity or assignment from your course
syllabus that you used for assessment of this outcome

0 — Student did not complete assignment (For example, student received a grade of 0)

1 — Student completed assignment and did not meet learning objective (For example, student

received a grade of F)

2 — Student completed assignment and performance was below average. (For example, student

received a grade of D)

3 — Student completed assignment and demonstrated average mastery of the learning objective.

Student met expectations. (For example, student received a grade of C)
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4 — Student completed assignment and demonstrated above average mastery of the learning
objective (For example, student received grade of B)

5 — Student completed and demonstrated exceptional mastery of the learning objective and could
be used as an example for others (For example, student received grade of A)

REFLECTIVE QUESTIONS

1. Briefly discuss how your students performed relative to these learning outcomes. What went
well, what didn’t go as well as you might have liked?

2. What improvements do you plan to make to this course to improve student learning?
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LOPER 7

Course Title

Course Number and Section

Instructions

All activities and assignments used for assessment must be consistent with the syllabus of
record that the General Studies Council reviewed and approved.

Please indicate the number of students in your section who scored at each level (0-5) for each
learning outcome.

e Each outcome assessment can be based on a different assignment

e As each outcome may be developed over the course of many assignments, using
assignments from later in the semester for assessment gives more information on whether
students are developing the necessary academic skills

LOPER 7 LEARNING OUTCOME RUBRIC

Learning Outcome 0/1{2[3|4]|5

1. Can use the discipline’s concepts and methods to explain human
behavior and/or social systems

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

2. Can investigate problems and analyze evidence using the discipline’s
concepts and methods

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

3. Can make and support an argument about human behavior or social
systems using social-scientific evidence

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

4. Can articulate the significance of social scientific knowledge for
themselves or for society

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

0 — Student did not complete assignment (For example, student received a grade of 0)

1 — Student completed assignment and did not meet learning objective (For example, student
received a grade of F)
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2 — Student completed assignment and performance was below average. (For example, student
received a grade of D)

3 — Student completed assignment and demonstrated average mastery of the learning objective.
Student met expectations. (For example, student received a grade of C)

4 — Student completed assignment and demonstrated above average mastery of the learning
objective (For example, student received grade of B)

5 — Student completed and demonstrated exceptional mastery of the learning objective and could
be used as an example for others (For example, student received grade of A)

REFLECTIVE QUESTIONS

1. Briefly discuss how your students performed relative to these learning outcomes. What went
well, what didn’t go as well as you might have liked?

2. What improvements do you plan to make to this course to improve student learning?
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LOPER 8

Course Title

Course Number and Section

Instructions

All activities and assignments used for assessment must be consistent with the syllabus of
record that the General Studies Council reviewed and approved.

Please indicate the number of students in your section who scored at each level (0-5) for each
learning outcome.

e Each outcome assessment can be based on a different assignment

e As each outcome may be developed over the course of many assignments, using
assignments from later in the semester for assessment gives more information on whether
students are developing the necessary academic skills

LOPER 8 LEARNING OUTCOME RUBRIC

Learning Outcome 0/1{2[3|4]|5

1. Can use the discipline’s concepts and methods to explain natural or
physical phenomena

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

2. Can investigate problems and analyze evidence using appropriate
scientific methodology

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

3. Can make and support an argument based on sound scientific
principles

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

4. Can articulate the significance of scientific knowledge for themselves
or for society

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

0 — Student did not complete assignment (For example, student received a grade of 0)

1 — Student completed assignment and did not meet learning objective (For example, student
received a grade of F)
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2 — Student completed assignment and performance was below average. (For example, student
received a grade of D)

3 — Student completed assignment and demonstrated average mastery of the learning objective.
Student met expectations. (For example, student received a grade of C)

4 — Student completed assignment and demonstrated above average mastery of the learning
objective (For example, student received grade of B)

5 — Student completed and demonstrated exceptional mastery of the learning objective and could
be used as an example for others (For example, student received grade of A)

REFLECTIVE QUESTIONS

1. Briefly discuss how your students performed relative to these learning outcomes. What went
well, what didn’t go as well as you might have liked?

2. What improvements do you plan to make to this course to improve student learning?
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LOPER 9

Course Title

Course Number and Section

Instructions

All activities and assignments used for assessment must be consistent with the syllabus of
record that the General Studies Council reviewed and approved.

Please indicate the number of students in your section who scored at each level (0-5) for each
learning outcome.

e Each outcome assessment can be based on a different assignment

e As each outcome may be developed over the course of many assignments, using
assignments from later in the semester for assessment gives more information on whether
students are developing the necessary academic skills

LOPER 9 LEARNING OUTCOME RUBRIC

Learning Outcome 0/1{2[3|4]|5

1. Can identify issues of public or community concern and problems or
challenges posed by lack of civic competency and engagement

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

2. Can gather and evaluate sufficient and reliable information about
issues of public concern and have the knowledge and skills to make
reasonable judgements and decisions about them

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

3. Can evaluate practices and decisions for their civic consequences

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

4. Can articulate the importance of community service and civic
engagement to address issues of public or community concern

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

0 — Student did not complete assignment (For example, student received a grade of 0)

1 — Student completed assignment and did not meet learning objective (For example, student
received a grade of F)
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2 — Student completed assignment and performance was below average. (For example, student
received a grade of D)

3 — Student completed assignment and demonstrated average mastery of the learning objective.
Student met expectations. (For example, student received a grade of C)

4 — Student completed assignment and demonstrated above average mastery of the learning
objective (For example, student received grade of B)

5 — Student completed and demonstrated exceptional mastery of the learning objective and could
be used as an example for others (For example, student received grade of A)

REFLECTIVE QUESTIONS

1. Briefly discuss how your students performed relative to these learning outcomes. What went
well, what didn’t go as well as you might have liked?

2. What improvements do you plan to make to this course to improve student learning?
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LOPER 10

Course Title

Course Number and Section

Instructions

All activities and assignments used for assessment must be consistent with the syllabus of
record that the General Studies Council reviewed and approved.

Please indicate the number of students in your section who scored at each level (0-5) for each
learning outcome.

e Each outcome assessment can be based on a different assignment

e As each outcome may be developed over the course of many assignments, using
assignments from later in the semester for assessment gives more information on whether
students are developing the necessary academic skills

LOPER 10 LEARNING OUTCOME RUBRIC

Learning Outcome 0/1{2[3|4]|5

1. Can describe the nature and consequences of human diversity

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

2. Can gather and evaluate information important for relating to diverse
populations

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

3. Can evaluate practices and decisions for their impacts on inequality or
inclusivity

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

4. Can articulate the significance of human diversity for themselves or
for society

Please indicate the specific course activity or assignment from your
course syllabus that you used for assessment of this outcome

0 — Student did not complete assignment (For example, student received a grade of 0)

1 — Student completed assignment and did not meet learning objective (For example, student
received a grade of F)

2 — Student completed assignment and performance was below average. (For example, student
received a grade of D)
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3 — Student completed assignment and demonstrated average mastery of the learning objective.
Student met expectations. (For example, student received a grade of C)

4 — Student completed assignment and demonstrated above average mastery of the learning
objective (For example, student received grade of B)

5 — Student completed and demonstrated exceptional mastery of the learning objective and could
be used as an example for others (For example, student received grade of A)

REFLECTIVE QUESTIONS

1. Briefly discuss how your students performed relative to these learning outcomes. What went
well, what didn’t go as well as you might have liked?

2. What improvements do you plan to make to this course to improve student learning?
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LOPER 11

Course Title

Course Number and Section

Instructions

All activities and assignments used for assessment must be consistent with the syllabus of
record that the General Studies Council reviewed and approved.

Please indicate the number of students in your section who scored at each level (0-5) for
each learning outcome.

e Each outcome assessment can be based on a different assignment

e As each outcome may be developed over the course of many assignments, using
assignments from later in the semester for assessment gives more information on
whether students are developing the necessary academic skills

LOPER 1 LEARNING OUTCOME RUBRIC

Learning Outcome 0/1|2|3]4]|5

1. Can articulate the importance of the eight domains of wellness
(emotional, spiritual, intellectual, physical, environmental, financial,
occupational, and social wellness)

Please indicate the specific course activity or assignment from
your course syllabus that you used for assessment of this outcome

2. Can describe the impact of social factors, and personal decisions
and behaviors, on wellness

Please indicate the specific course activity or assignment from
your course syllabus that you used for assessment of this outcome

3. Can gather and evaluate information about wellness and apply to
personal behavior choices or decisions

Please indicate the specific course activity or assignment from
your course syllabus that you used for assessment of this outcome

4. Can integrate information from multiple sources and contrasting
viewpoints to make an informed and educated decision regarding
wellness

Please indicate the specific course activity or assignment from
your course syllabus that you used for assessment of this outcome

0 — Student did not complete assignment (For example, student received a grade of 0)

1 — Student completed assignment and did not meet learning objective (For example, student
received a grade of F)
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2 — Student completed assignment and performance was below average. (For example, student
received a grade of D)

3 — Student completed assignment and demonstrated average mastery of the learning objective.
Student met expectations. (For example, student received a grade of C)

4 — Student completed assignment and demonstrated above average mastery of the learning
objective (For example, student received grade of B)

5 — Student completed and demonstrated exceptional mastery of the learning objective and
could be used as an example for others (For example, student received grade of A)

REFLECTIVE QUESTIONS

1. Briefly discuss how your students performed relative to these learning outcomes. What
went well, what didn’t go as well as you might have liked?

2. What improvements do you plan to make to this course to improve student learning?
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Appendix E: Previous Program Requirements

45 Credit Hours of General Studies Courses

All UNK students must satisfactorily complete the courses listed within the General Studies
areas. Each student seeking a bachelor's degree at UNK must complete 45 credit hours of
General Studies courses, in the form of a 12-credit-hour Foundational Core, 3-credit-hour
Portal Course, 27-credit-hour Distribution, and 3-credit-hour Capstone Course. Students can
take a maximum of 10 credit hours from the same discipline to apply to their General Studies
Program. It should be noted that certain majors require that specific General Studies courses be
taken. Students should make choices with the guidance of the academic advisor so that their
interests and major requirements are met. Colleges and individual programs within a College
can, with the approval of the appropriate College committee, require specific General Studies
courses which will be listed under the requirements for the degree programs.

To ensure that the General Studies Program provides students with a wide variety of points of
view and allows them to concentrate in their junior and senior years on their major subject,
students are encouraged to complete the General Studies Program in their freshman and
sophomore years.

The primary purpose of the Portal Course is to develop critical thinking skills. Students are
strongly encouraged to take the Portal in the first two semesters. All Portal courses are
numbered 188. Students may choose to take the Portal in any department. Students transferring
to UNK and presenting 24 or more credit hours of General Studies credit at the time of
admission are exempt from taking the Portal, but must still complete a total of 45 credit hours
of General Studies credit. Exemptions must be applied at the time of initial admission.

The Capstone Course is interdisciplinary and focuses on critical thinking. The Capstone is
open to juniors and seniors, and to students within 6 credit hours of completion of their
General Studies requirements. All Capstone courses are numbered 388. Students may choose
to take the Capstone in any department. The Capstone will require the creation of an original
semester project.
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Appendix F: Previous Program Learning Outcomes

General Studies Learning Outcomes
PROGRAM-LEVEL OUTCOMES

(GS courses must meet at least one program-level outcome)

Students can:

1) Evaluate information appropriate to the task.

2) Apply principles of critical thinking to demonstrate integrative’ learning.
3) Communicate effectively in spoken form.

4) Communicate effectively in written form.

5) Analyze cultural issues within a global context.

6) Evaluate in context significant concepts relating to democracy.

! Refers to learning that is cross-disciplinary, involving multiple theories, contexts, and
methodologies.

I. FOUNDATIONAL CORE

Written Communication outcomes (Courses must meet all outcomes)

Students can:

1) Discern a writer’s argument or purpose.

2) Use appropriate sources responsibly.

3) Use context-appropriate conventions of written English.
4) Form and support a coherent position on an issue.

5) Write in a manner appropriate to the audience and context.

Math outcomes (Courses must meet all outcomes)

Students can:

1) Apply mathematical logic to solve equations.

2) Describe problems using mathematical language.

3) Solve problems given in mathematical language using mathematical or statistical tools.

4) Interpret numerical data or graphical information using mathematical concepts and
methods.

5) Construct logical arguments using mathematical language and concepts.

6) Use mathematical software effectively.
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Oral Communication outcomes (Courses must meet all outcomes)

Students can:

1) Evaluate appropriate sources.

2) Utilize effective verbal and non-verbal expressions.
3) Deliver effective speeches appropriate to the context.
4) Orally present a coherent position on an issue.

5) Assess oral argumentation as a critical consumer.

Democracy in Perspective outcomes (Courses must meet all outcomes)

Students can:

1) Explain the roles that democratic concepts, including individual rights, play in a just
democracy.

2) Analyze how citizens engage in democracy.

3) Evaluate democratic practices across different contexts (such as settings, time,
socioeconomic conditions, cultures, and political boundaries).

1. PORTAL

Portal outcomes (Courses must meet all outcomes)

Students can:
1) Analyze critical issues confronting the individual and society, including a global context.
2) Interpret an argument through engaged discourse within the discipline.

3) Construct a cogent argument pertaining to the course topic.

1. DISTRIBUTION

(Distribution courses must meet learning outcome #1 and a majority of the remaining
outcomes in their respective category.)

Aesthetics outcomes

Students can:
1) Articulate the relevance of the Aesthetics course to their general education.
2) Explain the significance of a work of art within its context (i.e. cultural, historical).

3) Identify the structure of a work of art by describing its elements.
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4) Interpret a work of art using concepts appropriate to its medium.

5) Distinguish between works of art from various time periods and cultures.

Humanities outcomes

Students can:

1) Articulate the relevance of the Humanities course to their general education.

2) Analyze primary sources using methodologies appropriate to disciplines in the Humanities.
3) Create coherent positions based on the interpretation of primary sources.

4) Communicate effectively using the modes of discourse appropriate to the discipline.

5) Evaluate primary sources in cultural, historical, literary, or philosophical contexts.

Social Sciences outcomes

Students can:
1) Articulate the relevance of the Social Science course to their general education.
2) Describe basic concepts and methods used in a social science discipline.

3) Demonstrate how basic concepts and methods from a social science discipline explain
individual or group behavior.

4) Evaluate the connection between social science research and social or political policy.

5) Apply concepts and methods from a social science discipline to social science research.

Natural Sciences outcomes

Students can:

1) Articulate the relevance of the Natural Science course to their general education.
2) Explain how knowledge of natural science is applicable to their lives.

3) Apply appropriate scientific methodology within one of the natural sciences.

4) Evaluate the validity and limitations of scientific theories and claims.

5) (Required for lab courses only) Analyze scientific data acquired through laboratory
experiences in one of the natural sciences.

Analvytical & Quantitative Thought outcomes Students can:

1) Articulate the relevance of the Analytical & Quantitative Thought course to their general
education.
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2) Express formal relationships using various forms of analytical reasoning.
3) Define problems using techniques appropriate to the discipline.

4) Solve problems using techniques appropriate to the discipline.

5) Draw appropriate inferences from data in various forms.

6) Evaluate analytical results for reasonableness.

Wellness outcomes

Students can:

1) Articulate the relevance of the Wellness course to their general education.
2) Describe components of wellness.

3) Recognize the potential consequences of personal choices.

4) Analyze the roles of society in wellness promotion.

5) Develop an action strategy for wellness.

IV. CAPSTONE

Capstone outcomes (Courses must meet all outcomes)

Students can:
1) Evaluate information from more than one academic discipline.
2) Formulate logical connections between disciplines as they relate to the topic.

3) Employ the approach of more than one academic discipline in completing a Capstone
project.

4) Synthesize knowledge related to the topic in completing a Capstone project.

5) Communicate effectively in the medium chosen for the Capstone project.
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Appendix G: Previous Program Assessment Instruments

UNK GENERAL STUDIES ASSESSMENT INSTRUMENT
Foundational Core: Written Communication

LEARNING OBJECITVES:
At the end of their Written Communication course, students should be able to:
1) Discern a writer’s argument or purpose.
2) Use appropriate sources responsibly.
3) Use context-appropriate conventions of written English.
4) Form and support a coherent position on an issue.
5) Write in a manner appropriate to the audience and context.
The purpose of this assignment is to evaluate whether or not these learning objectives have
been met. The basics of this assignment are common to all the General Studies Written
Communication courses taught at UNK. Your professor may give you additional instructions
that tailor the assignment specifically to your course, such as specifying a different length, the
concept/s on which to focus, or the scholars whose work you are to discuss.
COMMON ASSESSMENT OPTIONS: WRITTEN COMMUNICATION
Option 1: Research Proposal
Using a self-selected or assigned topic, students write a proposal for a fully developed
research-supported essay. The initial task is to identify gaps in one’s knowledge that can be at
least partially filled by recourse to primary or secondary sources. Students will consult as
many sources as necessary (or assigned) and complete a paper including
0 A context for the research, including audience and purpose
0 An annotated bibliography of primary/secondary sources
0 A statement assessing the usefulness of each source
0 A working thesis statement or idea
0 A statement regarding the extent to which the selected resources and the (student) writer’s
personal knowledge over XXX can answer current or enduring questions over the topic.

Assessment should be given and collected somewhere within the last 4 weeks of the semester.
Length of the proposal is at the instructor’s discretion.

Option 2: Research-Supported Essay

This paper, most likely assigned near the end of the semester, will take the form of a fully
developed, coherent essay that draws upon primary and/or secondary sources, demonstrates
awareness of rhetorical context, and conforms to the conventions of the discipline.
Assessment should be given and collected somewhere within the last 4 weeks of the semester.
Length of the proposal is at the instructor’s discretion.
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UNK GENERAL STUDIES ASSESSMENT INSTRUMENT
Foundational Core: Oral Communication

LEARNING OBJECITVES:
At the end of their Oral Communication course, students should be able to:
1) Evaluate appropriate sources.
2) Utilize effective verbal and non-verbal expressions.
3) Deliver effective speeches appropriate to the context.
4) Orally present a coherent position on an issue.
5) Assess oral argumentation as a critical consumer.
The purpose of this assignment is to evaluate whether or not these learning objectives have
been met. The basics of this assignment are common to all the General Studies Oral
Communication courses taught at UNK. Your professor may give you additional instructions
that tailor the assignment specifically to your course, such as specifying a different length, the
concept/s on which to focus, or the scholars whose work you are to discuss.
ASSESSMENT ASSIGNMENT GUIDELINES
Students will deliver an individual oral presentation that is a prepared, purposeful, and
designed to increase knowledge, to foster understanding, or to promote change in the listeners’
attitudes, values, beliefs, or behaviors.
Assignment Guidelines:
The presenter will:
(1 Deliver an individual, formal presentation appropriate to the requirements and context of the
course;
[1 Have a specific purpose intended for the audience;
1 Develop a position on an issue;
[1 Use and cite multiple sources of support; and
[1 Follow the general guidelines of a formal presentation: clear organization, developed
content, extemporaneous delivery; and

(1 Use visual media or aids where appropriate.
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UNK GENERAL STUDIES ASSESSMENT INSTRUMENT
Foundational Core: Democracy in Perspective

LEARNING OBJECTIVES:
At the conclusion of their Democracy in Perspective course, students should be able to:
1) Explain the roles that democratic concepts, including individual rights, play in a just
democracy.
2) Analyze how citizens engage in democracy.
3) Evaluate democratic practices across different contexts (such as settings, time,
socioeconomic conditions, cultures, and political boundaries).
The purpose of this assignment is to evaluate whether or not these learning objectives have
been met. The basics of this assignment are common to all the General Studies Democracy in
Perspective courses taught at UNK. Your professor may give you additional instructions that
tailor the assignment specifically to your course, such as specifying a different length, the
concept/s on which to focus, or the scholars whose work you are to discuss.
ASSESSMENT ASSIGNMENT
Democracy Assessment
Democracy is a beautiful idea—government by and for the people. Democracy promises
us the freedom to exercise our highest capacities while it protects us from our own worst
tendencies. In democracy as it ought to be, all adults are free to chime in, to join the
conversation on how they should arrange their life together. And no one is left fee to
enjoy the unchecked power that leads to arrogance and abuse. (Paul Woodruff, 2005,
First Democracy, p. 3)
Democracy is a principle, a process, and a structure. Democracy is an unfolding process in
which citizens collectively face challenges whereby democracy can improve or regress. Since
change is a central characteristic of democracy, it varies by time and place.
From your course material you are to analyze a challenge, issue or crisis in democracy. Your
analysis must discuss the mobilization or engagement of citizens in regards to your case. If
you
are examining an historical case discuss how the outcome effected democracy. If your case is
ongoing what is the promise or challenge to democracy? Describe the primary actors in your
case. What do they want or what do they hope to change?
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UNK GENERAL STUDIES ASSESSMENT INSTRUMENT
Portal Courses

LEARNING OBJECTIVES:
At the conclusion of their Portal course, students should be able to:
1) Analyze critical issues confronting the individual and society, including a global context.
2) Interpret an argument through engaged discourse within the discipline.
3) Construct a cogent argument pertaining to the course topic.
The purpose of this assignment is to evaluate whether or not these learning objectives have
been met. The basics of this assignment are common to all the General Studies Portal courses
taught at UNK. Your professor may give you additional instructions that tailor the assignment
specifically to your course, such as specifying a different length or specific concept you are to
discuss.
Instructors can choose from one of the 6 options to assign to the students:
Portal Course: Common Assessment Options
Option 1: Integrated Summary
Instructor provides students with 3-4 articles targeting a specific course concept, phenomena
or theoryl/. From these articles, students are instructed:
* Your task is to show a critical understanding of the literature relevant to XXX. From the
articles provided, select the articles that are most relevant to furthering our understanding of
XXX. Using the selected articles, write an integrated summary that demonstrates a critical
understanding of XXX within the context of the discipline. Your summary should include a
brief overview of XXX and an integrated discussion of the selected articles. The entire
integrated summary should be 2-3 double-spaced pages (not including title or reference page)
and should be written in a style appropriate to the discipline.
1/Assignment could be specifically tailored to address cultural issues or civic engagement by
the nature of the articles selected. If targeting cultural issues, the following directions could be
added to the assignment:
* Your summary should include a brief overview of XXX, an integrated discussion of the
selected articles, and an analysis of the cultural issues of XXX within a global context.
If targeting civic engagement, the following directions could be added to the basic assignment:
* Your summary should include a brief overview of XXX, an integrated discussion of the
selected articles, and an analysis of XXX as it applies to civic engagement / democracy in a
modern society.
Target GS Program (GS) learning outcomes: GS 1; GS 2; GS 4; GS51/ and GS 6/1
Option 2: Current Event Analysis
Instructor selects a current event relevant to issues, concepts or theories targeted in the classl/.
Students are given the current event topic and instructed:
* Your task is to analyze XXX using the theories, concepts and ideas learned in this class.
Using both the Internet and your textbook as a resource, you should identify three credible,
reliable references from which to base your analysis. Your analysis should demonstrate a
critical understanding of XXX as it relates to the discipline; clearly show how selected course
concepts and theories can be used to inform our understanding of XXX. Your analysis should
be 2-3 pages double-spaced (not including title or reference page) and should be written in a
style appropriate to the discipline.
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1/Assignment could be specifically tailored to address cultural issues or civic engagement by
the nature of the current event selected. If targeting cultural issues, the following directions
could be added to the assignment:

* Your analysis should demonstrate a critical understanding of XXX as it relates to the
discipline and our global society; clearly show how selected course concepts and theories can
be used to inform our understanding of XXX and highlight cultural issues of XXX within a
global context.

If targeting civic engagement, the following directions could be added to the basic assignment:
* Your analysis should demonstrate a critical understanding of XXX as it relates to the
discipline and our democratic society; clearly show how selected course concepts and theories
can be used to inform our understanding of XXX and highlight XXX as it applies to civic
engagement / democracy in our modern society.

Target GS Program (GS) learning outcomes: GS 1; GS 2; GS 4; GS51/ and GS 6/1

Option 3: Controversial Issue Analysis

Students are instructed:

* As you know more about XXX (discipline name), you discover that there are many issues
and topics in which even the experts can’t agree. Take the controversial issue provided by your
instructor and find two reliable, credible sources on each side of the controversy and write an
integrated summary to show the research and findings for both sides of the debate. In addition,
you should provide a critical analysis of the support for each position to formulate (and share)
your own informed position on the controversy. Your analysis should be 2- 3 pages double-
spaced (not including title or reference page) and should be written in a style appropriate to the
discipline.

1/Assignment could be specifically tailored to address cultural issues or civic engagement by
the nature of the discipline; some courses or topics may lend themselves to controversial issues
that are directly tied to cultural awareness and/or civic engagement. In addition, assignment
could be modified in which the instructor selects the controversial issue to ensure that it targets
one of these dimensions.

2/Assignment could be modified to be an oral debate in which students are assigned to one
side of a controversial issue and must be able to support and defend their position in a live
debate format.

Target GS Program (GS) learning outcomes: GS 1; GS 2; GS 32/ GS 4; GS51/ and GS 61/
Option 4: Research Proposal

Instructor selects a basic research article that is appropriate to the discipline. Students are
given the article and instructed:

* Read the article XXX and reflect on the value of the study as well as the meaning and
significance of the conclusions. Your task is to propose a follow-up study to either: 1) address
flaws, shortcomings or weaknesses of the original study; or 2) expand the original findings by
furthering our understanding of the relevant issues. Your proposal should briefly justify your
rationale for the target of the follow-up study, provide a clear hypothesis and outline the
relevant methodology and considerations necessary to implement your follow-up study. You
should use language and methodologies relevant to your discipline. Your proposal should be
2- 3 pages double-spaced (not including title or reference page) and should be written in a
style appropriate to the discipline.

Assignment could be specifically tailored to address cultural issues or civic engagement by the
nature of the article selected; some articles/topics/disciplines may lend themselves directly to
studies that are tied to cultural awareness and/or civic engagement.
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1/In addition, a component of the analysis could directly ask students to address the issue of
cultural bias as a component of the selected research article.

2/Furthermore, if relevant, students could be asked to directly discuss the relevance to civic
engagement by addressing the value of the research findings for social change or societal
impact.

Option 5: Community Introspection

Students are instructed:

* The world in which we live is complex interaction of social, political, and interpersonal
forces that are shaped by our understanding of science, history and art. Your task in the
community introspection is to select one social policy, law or community practice that can be
linked back to your understanding of XXX (discipline). In your introspective report, you
should discuss the relationship between XXX and relevant social policy/law/practice, highlight
ways to use your knowledge about XXX to impact civic action and reflect upon your role in
civic life, politics and government. Your introspection should be 2- 3 pages double-spaced (not
including title or reference page) and should be written in a style appropriate to the discipline.
1/Assignment could be modified to integrate cultural awareness issues by adding the
following:

* In your introspective report, you should discuss the relationship between XXX and relevant
social policy/law/practice, highlight ways to use your knowledge about XXX to impact civic
action, articulate an awareness of cultural bias, relevance or perspective, and reflect upon your
role in civic life, politics and government.

Target GS Program (GS) learning outcomes: GS 1; GS 2; GS 4; GS51/ and GS 6

Option 6: Media Analysis

Instructor selects a topic addressed in the global media community that is relevant to course
concepts, issues or theories. Students are instructed to:

» Utilizing your textbook and the Internet as resources, your task is to find two different
cultural perspectives as indicated by media reports about XXX. You will conduct a web search
for XXX and find relevant, reliable media reports that represent different cultural perspectives
surrounding the target issue. Compare and contrast how different cultural perspectives
describe XXX then critically apply course concepts to highlight how the academic community
in our culture understands the issue. Your media analysis should be 2- 3 pages double-spaced
(not including title or reference page) and should be written in a style appropriate to the
discipline.

1/Assignment could be modified to address civic engagement depending on the nature of the
topic selected.

Target GS Program (GS) learning outcomes: GS 1; GS 2; GS 4; GS5 and GS 61/
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UNK GENERAL STUDIES ASSESSMENT INSTRUMENT
Distribution Courses: Aesthetics Category
LEARNING OBJECTIVES:
At the conclusion of their Aesthetics course, students should be able to:
1) Articulate the relevance of the Aesthetics course to their general education.
2) Explain the significance of a work of art within its context (i.e. cultural, historical).
3) Identify the structure of a work of art by describing its elements.
4) Interpret a work of art using concepts appropriate to its medium.
5) Distinguish between works of art from various time periods and cultures.
The purpose of this assignment is to evaluate whether or not these learning objectives have
been met. The basics of this assignment are common to all the General Studies Aesthetics
courses taught at UNK. Your professor may give you additional instructions that tailor the
assignment specifically to your course, such as specifying a different length or specific work
of art you are to discuss.
BASIC ASSIGNMENT (Response Paper) INSTRUCTIONS:
Answer these questions in response to one selected work of art (visual/music/theater/dance) in
800-1000 words, typed, double spaced, 12 pt. font, one-inch margins.
Look/listen/experience — Discuss and interpret what you see/hear without judging or
expressing your personal likes/dislikes.
1. Discuss the work of art through a description of its elements, structures, style and genre.

2. Interpret the work of art through analysis using correct terminology of the discipline.

3. Describe the historical and/or cultural context of the work of art.

4. Considering your response to the previous questions, articulate the relevance of this work of
art and why it is important for a generally-educated person to understand.
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UNK GENERAL STUDIES ASSESSMENT INSTRUMENT
Distribution Courses: Humanities Category

LEARNING OBJECTIVES:
At the conclusion of their Humanities course, students should be able to:
1) Articulate the relevance of the Humanities course to their general education.
2) Analyze primary sources using methodologies appropriate to disciplines in the Humanities.
3) Create coherent positions based on the interpretation of primary sources.
4) Communicate effectively using the modes of discourse appropriate to the discipline.
5) Evaluate primary sources in cultural, historical, literary, or philosophical contexts.
The purpose of this assignment is to evaluate whether or not these learning objectives have
been met. The basics of this assignment are common to all the General Studies Humanities
courses taught at UNK. Your professor may give you additional instructions that tailor the
assignment specifically to your course, such as specifying a different length or specific
concept you are to discuss.
BASIC ASSIGNMENT INSTRUCTIONS:
You are taking a General Studies course in the humanities (English, Modern Language,
History, Philosophy, or Speech). Below, you will find a list of five (5) reasons for studying the
humanities. Please select one or more of these reasons and explain in a written essay how the
humanities course you are taking now has enhanced your general education. Use specific
examples from the course (readings, class activities, discussions, writing, and/or assignments)
in your essay.
Courses in the humanities enable us to
(1 Identify the differences and similarities among diverse cultures, including but not limited to
the ability to speak a foreign language
(1 Appreciate and preserve the great accomplishments of the past, giving us a sense of where
we came from so that we can understand how that past has created the present
[1 Know and appreciate what humans have created and are capable of creating in terms of
written/spoken communication and/or the arts
1 Analyze and practice aesthetic, communicative, and expressive communication using the
practices of the discipline
(1 Increase our self-awareness of our values and way of looking at the world as we seek to
explore and understand the human experience

Your paper will range from two fully developed paragraphs (if you are writing in a foreign
language) to two or more double-spaced pages if you are writing in your first language.
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UNK GENERAL STUDIES ASSESSMENT INSTRUMENT
Distribution Courses: Social Sciences Category
LEARNING OBJECTIVES:
At the conclusion of their Social Science course, students should be able to:
1) Articulate the relevance of the Social Science course to their general education.
2) Describe basic concepts and methods used in a social science discipline.
3) Demonstrate how basic concepts and methods from a social science discipline explain
individual or group behavior.
4) Evaluate the connection between social science research and social or political policy.
5) Apply concepts and methods from a social science discipline to social science research.

The purpose of this assignment is to evaluate whether or not these learning objectives have
been met. The basics of this assignment are common to all the General Studies Social Science
courses taught at UNK. Your professor may give you additional instructions that tailor the
assignment specifically to your course, such as specifying a different length, the concept/s on
which to focus, or the scholars whose work you are to discuss.

BASIC ASSIGNMENT INSTRUCTIONS:

Write an essay (of 500-750 words) in which you answer the following question: Why is it
important for a generally-educated person to understand the particular social science discipline
that you are studying?

Contents of the essay:

[1 Begin with an introductory paragraph in which you briefly state your answer.

(1 In the body of your essay, develop and support your answer by focusing on a specific
example of a concept or method for understanding human behavior that you learned in this
course.

0 Describe the concept or method,;

0 Demonstrate how it explains individual or group behavior (provide relevant evidence);

o0 Evaluate the implications of the concept/method for social or political policy - In other
words, explain how policymakers ought to act on this information;

[1 Conclude your essay by explaining how Social Science researchers apply the concept or
method in their work and why you think it is important for a generally-educated person to
understand.
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UNK GENERAL STUDIES ASSESSMENT INSTRUMENT
Distribution Courses: Natural Sciences Category
LEARNING OBJECTIVES:
At the conclusion of their Natural Sciences course, students should be able to:
1) Articulate the relevance of the Natural Science course to their general education.
2) Explain how knowledge of natural science is applicable to their lives.
3) Apply appropriate scientific methodology within one of the natural sciences.
4) Evaluate the validity and limitations of scientific theories and claims.
5) (Required for lab courses only.) Analyze scientific data acquired through laboratory
experiences in one of the natural sciences.

The purpose of this assignment is to evaluate whether or not these learning objectives have
been met. The basics of this assignment are common to all the General Studies Natural
Sciences courses taught at UNK. Your professor may give you additional instructions that
tailor the assignment specifically to your course, such as specifying a different length, the
concept/s on which to focus, or the scholars whose work you are to discuss.
COMMON ASSESSMENT OPTIONS:

NATURAL SCIENCES
Assignment to the student
Part 1. Answer each question with a single, brief paragraph:
1) Please explain the relevance of this class to a generally-educated person. (NS 1)

2) Please explain how knowledge from this class is applicable to your life. (NS 2)

Part 2. Read the following passage:

< Instructor will insert their selected passage here >

Write a 200-400 word essay that describes how you could study an area related to any part of
the above information. Make sure to include any limitations of such a study and to use specific
examples from this course. You may use information from other courses if you wish. (NS 2,
NS 3, and NS 4)
*Lab Courses Only Assignment

Instructors can choose to evaluate one of their already developed laboratories focused on
analyzing or interpreting data relevant to a natural sciences discipline.

Instructors can choose from one of 4 passages to assign the students:

Passage 1.

The ozone layer contains about 90% of atmospheric ozone and is located in the stratosphere. It
is vital to human well-being because it shields us from harmful ultraviolet radiation from the
Sun. In the mid-1970s, it was discovered that chlorine atoms released from CFCs were
destroying ozone and depleting the ozone layer. As a result, there was an increase in ultraviolet
radiation at the Earth’s surface. Ultraviolet radiation is a high energy electromagnetic wave
that can ionize atoms and molecules within the body increasing the probability of skin cancer
and eye cataracts. The most severe loss of ozone occurred over Antarctica during the
springtime and is known as the “ozone hole”. In response, the Montreal Protocol was written
to address this global issue. As a result of compliance to the Protocol and its Adjustments, the
accumulation of ozone depleting gases has slowed and begun to decrease.

Passage 2.
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Dangerous radiation like gamma rays and x-rays are at the far end of the electromagnetic
spectrum. Fortunately the earth’s atmosphere filters out most of this dangerous light radiation.
As a result many deep space objects like gamma ray emitters and x-ray bursters weren’t
discovered until the late 1970’s when astronomers placed the first high energy radiation
telescopes in space. Many of these telescopes have been placed in low earth orbit between 160
and 2000 km above the earth’s surface. Unfortunately this area is populated with discarded
weather, military and navigation satellites as well as spent rocket stages. Through collisions,
erosion and disintegration, there is now estimated to be over 300,000 pieces of space debris in
low earth orbit ranging in size from micrometers to several meters. When it comes to new
telescopes, NASA may not be asking ‘can we afford it?’ instead they may have to ask ‘is there
a safe place to put it?’

Passage 3.

Maps of the United States that show levels of risk related to natural hazards (earthquakes,
volcanoes, mass movements, lightning, floods, tornadoes, hurricanes, blizzards, severe cold,
heat, and drought) reveal that there are very few if any places that are “risk free.” Thus, all
human activity, from housing to work to recreation, exposes people to some level of risk from
the natural environment. People must therefore understand the specific natural hazards
associated with the places where they wish to live, work, and play. Likewise, governments
must also understand the nature of natural disasters in order to help citizens minimize the risk
they are exposed to. And yet, natural disasters occur in our country every year.

Passage 4.

According to the Center for Disease Control the life expectancy for a United States citizen in
2013 was 78.8 years. However, many environmental and genetic factors can cause people to
die sooner or live longer. Scientific research has allowed us to better understand why disease
occurs and how they can be prevented. Among the leading causes of death are heart disease,
cancer, neurological disease and microbial infections.
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UNK GENERAL STUDIES ASSESSMENT INSTRUMENT

Distribution Courses: Analytical & Quantitative Thought Category
LEARNING OBJECTIVES:
At the conclusion of their Analytical & Quantitative Thought course, students should be able
to:
1) Articulate the relevance of the Analytical & Quantitative Thought course to their general
education.
2) Express formal relationships using various forms of analytical reasoning.
3) Define problems using techniques appropriate to the discipline.
4) Solve problems using techniques appropriate to the discipline.
5) Draw appropriate inferences from data in various forms.
6) Evaluate analytical results for reasonableness

The purpose of this assignment is to evaluate whether or not these learning objectives have
been met. The basics of this assignment are common to all the General Studies Analytical &
Quantitative Thought courses taught at UNK. Your professor may give you additional
instructions that tailor the assignment specifically to your course, such as specifying a different
length, the concept/s on which to focus, or the scholars whose work you are to discuss.
ASSESSMENT INSTRUMENT

Because of the diversity of the A&Q courses, the assessment instrument may vary. The
Generic Instrument below addresses A&Q learning outcomes 2 — 6 through a problem or
exercise and A&Q learning outcome 1 through an essay.

GENERIC INSTRUMENT

The students are given a problem or exercise that is reflective of the majority of A&Q learning
outcomes 2 — 6; a critical thinking essay portion is then given to the students to reflect on how
this is important to their general education.

Problem/exercise/exam:

(1 Student is given a complex problem.

(1 Student has to analyze the problem to figure out the best way to solve. (A&Q 2; A&Q 3)

[1 Student solves the problem using analytical techniques learned during the class. (A&Q 3;
A&Q 4)

(1 Student is asked to present problem-solving steps and hand in an appropriate result. (A&Q
5; A&Q 6)

Essay portion (no more than 800 words):
(1 Introduction

- Describes an A&Q problem/exercise or issue
1 Body

- Reflects on the problem/exercise or issue and how this relates to society and/or industry
[J Conclusion

- Ends by writing about the importance of this problem/exercise or issue in relation to a
student’s general knowledge base.
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UNK GENERAL STUDIES ASSESSMENT INSTRUMENT
Distribution Courses: Wellness Category
LEARNING OBJECTIVES:
At the conclusion of their Wellness course, students should be able to:
1) Articulate the relevance of the Wellness course to their general education.
2) Describe components of wellness.
3) Recognize the potential consequences of personal choices.
4) Analyze the roles of society in wellness promotion.
5) Develop an action strategy for wellness.

The purpose of this assignment is to evaluate whether or not these learning objectives have
been met. The basics of this assignment are common to all the General Studies Wellness
courses taught at UNK. Your professor may give you additional instructions that tailor the
assignment specifically to your course, such as specifying a different length, the concept/s on
which to focus, or the scholars whose work you are to discuss.

UNK Wellness Instrument

Each student will submit a 2-3 page paper that will report how the material presented
throughout the semester has impacted their college experience, including thoughts about
personal decisions regarding wellness and general education.

115



UNK GENERAL STUDIES ASSESSMENT INSTRUMENT
Capstone
(capstone project is the instrument)
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Written Communication: Foundational Core Courses Rubric

This rubric addresses the following GS Program (GS) leaming outcomes: GS 1 — evaluate information appropriate to the task; GS 2 — apply principles of critical thinking to
demonstrate integrative learning; GS 4 — communicate effectively in written form; and the following Written Communication (WC) learning outcomes: WC 7 — discern a writer's
argument or purpose; WC 2 - use appropriate sources responsibly; WC 3 - use context-appropriate conventions of written English; WC 4 - form and support a coherent position on
an issue; and WC 5 - write in a manner appropnate to the audience and context.

Evaluators are encoura

ed to assign "Does not meet critena” fo any work that does not meet Beginning level performance, is plagianzed, off topic, or does not meet specifications.

Does not
meet
criteria

Beginning

Developing

*Proficient

Advanced

Context of and
purpose for writing

WC1,WC2 WCh
GS1,G82,G84

Demonstrates minimal attention
to context, audience, purpose,
and to the assigned task(s) (e.g.
expectation of instructor or self as
audience).

Demonstrates awareness
of context, audience,
purpese, and to the
assigned task(s) (e.g.
begins to show awareness
of audience’s perceptions
and assumptions).

Demonstrates adequate
consideration of context, audience,
and purpose and a clear focus on
the assigned task(s) (e.g., the task
aligns with audience, purpose, and
context).

Demonstrates a thorough
understanding of context,
audience, and purpese that is
responsive to the assigned task(s)
and focuses all elements of the
waork.

Content
Development

WC1,WC4, WCH
GS1,G82,GS4

Uses appropriate and relevant
content to develop simple ideas
in some parts of the work.

Uses appropriate and
relevant content to explore
ideas through most of the
work.

Uses appropriate, relevant, and
compelling content to explore
ideas within the context of the
discipline and shape the whole
work.

Uses appropnate, relevant, and
compelling content to illustrate
mastery of the subject, conveying
the writer's understanding, and
shaping the whole work.

Genre and
disciplinary
conventions

WCc2 WC3 WChs
GS1,GS4

Attempts to use a consistent
system for basic organization and
presentation.

Follows expectations
appropriate to a specific
discipline and/or writing
task(s) for basic
organization, content, and
presentation.

Demonstrates consistent use of
important conventions particular to
a specific discipline and/or writing
task(s), including organization,
content, presentation, and stylistic
choices.

Demaonstrates detailed attention to
and successful execution of a wide
range of conventions particular to
a specific discipline and/or writing
task(s) including organization,
content, presentation, formatting,
and stylistic choices.

Sources and
evidence

WC1,WC2 WwC4,
wcCs
GS1,G82,G84

Demonstrates an attempt to use
sources fo support ideas in the
writing.

Demonstrates an attempt to
use credible andfor relevant
sources to support ideas
that are appropnate for the
discipline and genre of the
writing.

Demonstrates consistent use of
credible, relevant sources to
support ideas that are situated
within the discipline and genre of
the writing.

Demaonstrates skillful use of high
quality, credible, relevant sources
to develop ideas that are
appropnate for the discipline and
genre of the writing.

Control of syntax
and mechanics

WC3, WCS5

GS 4

Uses language that sometimes
impedes meaning because of
errors in usage.

Uses language that
generally conveys meaning
to readers with clanty,
although writing may
include some errors.

Uses straightforward language that
generally conveys meaning to
readers. The language in the
assignment has few errors.

Uses graceful language that
skillfully communicates meaning to
readers with clarity and fluency,
and is virtually error-free.

*NOTE: The category “Proficient” describes the skills of the typical student near the end of the course. Advanced is anything above proficient.

Written Communication Rubric (GSC approved October 2011; Revised November 2014}
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Oral Communication: Foundational Core Courses Rubric

This rubric addresses the following GS Program (GS) learning outcomes: GS 1 — evaluate information appropriate to the task; GS 3 — communicate effectively in spoken form; and
the following Oral Communication {OC) learning outcomes: OC 1 — evaluate appropriate sources; OC 2 — utilize effective verbal and non-verbal expressions; OC 3 — deliver
effective speeches appropnate to the context; and OC 4 - orally present a coherent position on an issue.

Evaluators are encoura

ed to assign "Does not meef crtena” to any work that does not meet Beginning

evel performance.

Does not
meet Beginning Developing Proficient Advanced
criteria

Central Message Central message is implied but Central message is stated, | Central message is clear and Central message is compelling and
The main point or not explicitly stated. Message is but not clear, repeated, consistent with the supporting supported by the content of the
thesis. — not supported by the content or completely supported or matenal. Speaker relates the speech; it is repeated and adapted

related to the audience. related to the audience. message to the audience. to the audience as appropnate to
oc3 the context.
Content Insufficient variety and amount of | Speaker's conclusions Different types of support are used | Speaker integrates credible
The support and evidence used and lacks supported but not entirely and cited. Support adequately evidence from multiple, cited
reasoning. . credibility. Visual media (if justified. Sources lack justifies speaker's position. Visual | sources and uses various types to

required) are distracting or credibility and variety. media (if required) are used as support position. Visual media (if
oc1,0C4 missing when necessary. Visual media (if required) appropriate. required) are compelling.
GS1 are lacking.
Organization The organization is minimally The organization is The organization is clearly and The organization is cohesive and
The clear observable and inconsistent intermittently observable in | consistently observable throughout | compelling throughout the
arrangement of within the presentation. the introduction, body, and the introduction, body, and introduction, body, and conclusion,
ideas. - conclusion. conclusion. and makes the presentation.
oc4
Language Language choices are unclear, Language choices are Language choices are thoughtful Language choices are memorable,
Effective verbal ineffective, and inappropriate to mundane and and generally support the compelling and enhance the
expression . audience. commonplace and may lack | effectiveness of the presentation. effectiveness of the presentation.

clarity or compelling

ocC 2 expression.
GS 3
Delivery Delivery detracts from the Delivery makes the Delivery makes the presentation Delivery makes the presentation
Effective nonverbal understandability of the presentation interesting, and speaker appears compelling, and speaker appears
expression. -— presentation, and speaker understandable; speaker comfortable. polished and confident.

appears uncomfortable. appears tentative.
oc2

*NOTE: The category “Proficient” describes the skills of the typical student near the end of the course. Advanced is anything above proficient.

Oral Communication Rubric (GSC approved November 2011; Revised November 2014)
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Democracy in Perspective: Foundational Core Course Rubric

This rubric addresses the following General Studies Program (GS) leaming outcomes: GS 1 - evaluate information appropriate to the task; GS 2 — apply principles of criical
thinking to demonstrate integrative learning; GS 6 — evaluate in context significant concepts relating to democracy; and the following Democracy in Perspective (DP) learning
outcomes: DP 1 — explain the roles that democratic concepts, including individual rights, play in a just democracy; DP 2 - analyze how citizens engage in democracy; DP 3 -
evaluate democratic practices across different contexts (such as settings, time, socioeconomic conditions, cultures, and political boundaries).

Evaluators are encouraged to assign "Does not meet criteria” to any work that does not meet Beginning level performance.

Does not
meet
criteria

Beginning

Developing

“Proficient

Advanced

Content
development of
democratic concepts

DP1
GS1;,GS6

Develops simple ideas about
democratic concepts in some
parts of the assignment.

Uses related content to develop
simple ideas about democratic
concepts throughout most of the
assignment.

Uses relevant, persuasive
content to explore democratic
concepts throughout the
assignment.

Uses relevant, compelling
content to illustrate a mastery of
the subject, conveying the
writer’s understanding of
democrafic concepts.

Context and
assumptions of

Demonstrates minimal attention
to context or purpose of the

Demonstrates awareness of
context and purpose of the

Demonstrates consideration of
context and purpose of the

Demonstrates a thorough
understanding of context,

Demacracy matenals. materials. matenals. intended audience and purpose
-— of the materials.
DP 3
GS1;GS82;GS6
Analysis of Conclusions about engagement Conclusions about engagement Conclusions about engagement Conclusions about engagement
democratic are inconsistently tied to some of | are tied to information chosento | are logically tied to relevant are logical and reflect student’s
engagement the information discussed. fit the desired conclusion. information, including diverse fully informed evaluation.
-— viewpoints.
DP 2
GS1;GS6

*NOTE: The category “Proficient” describes the skills of the typical student near the end of the semester of a Democracy in Perspective course.

Democracy in Perspective Rubric (GSC approved April 2011; revised November 2014)
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Portal Rubric

This rubric addresses the following GS Program (GS) learning outcomes: GS 1 — evaluate information appropriate to the task; GS 2 — apply principles of critical
thinking to demonstrate integrative leamning; GS 4 — communicate effectively in written form; GS 5 — analyze cultural issues within a global context; and the
following Portal (PQ) learning outcomes: PO 1 - analyze critical issues confronting the individual and society, including a global context; PO 2 — interpret an

argument through engaged discourse within the discipline; and PO 3 — construct a cogent argument pertaining to the course topic.

Evaluators are encouraged to assign a Does nof meet criteria to any work sample that does not meet Beginning level performance.

Does not
meet
criteria
for
Beginning

Beginning

Developing

* Proficient

Advanced

Student's Position
(Perspective,

Student's position (perspective,
thesis / hypothesis) is implied but

Student’s position
(perspective, thesis /

Student’s position
(perspective, thesis /

Student's position (perspective, thesis /

hypothesis) synthesizes various

Thesis [ . not stated. hypothesis) is stated, but | hypothesis) takes into viewpoints in evaluating the
Hypothesis) is simplistic or obvious. account the complexities | complexities of an issue.
of an issue.
PO 3
Content Uses related content to develop Uses related content to Uses relevant, persuasive | Uses relevant and compelling content to

Development

simple ideas in some parts of the
work.

develop ideas through
most of the work.

content to develop ideas
throughout the work.

lllustrate mastery of the subject,

conveying the writer's understanding,

PO 2 and shaping the whole work.
GS4
Evaluate Shows minimal awareness of Shows emerging Identifies and questions Thoroughly analyzes their own and
Information and assumptions (sometimes |abels awareness of others’ their own and others’ others’ assumptions. Evaluates all
its Sources assertions as assumptions). assumptions. assumptions. Uses relevant contexts when presenting a
Critically — relevant contexts when position.

presanting a position.
PO 2
GS1
Conclusions and Conclusion is stated, and is Conclusion is tied to Conclusion is logically Conclusions and related implications
Related loosely connected to the information discussed, tied to a range of reflect fully informed evaluation.
Qutcomes information discussed. and to some related information, including
(Implications and — implications. opposing viewpoints;
Consequences) related implications are

identified.
GS2

Global context of
cultural issues

PO 1
GS5

Acknowledges the existence of
global cultural differences.

Recognizes the impact of
global cultural
differences.

Analyzes the complexity
of global cultural
differences.

Synthesizes multiple global viewpoints

in evaluating the complexities of an
issue.

*NOTE: The category “Proficient” describes the skills of the typical student near the end of the semester of a Portal course.

Portal Rubric (GSC approved October 2012)
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Aesthetics Category: Distribution Courses Rubric

This rubric addresses the following GS Program (GS) learning outcomes: GS 1 — evaluate information appropriate to the task; GS 2 — apply principles of critical thinking to
demonstrate integrative learning; GS 4 — communicate effectively in wrtten form; GS 5 — analyze cultural issues within a global context; and the following Aesthetics (AO) leaming
outcomes: AQ 1 - articulate the relevance of the Aesthetics course to their general education; AQ 2 - explain the significance of a work of art within its context (i.e., cultural,
historical); AC 3 - identify the structure of a work of art (visual/music/theater/dance) by describing its elements; AQ 4 - interpret a work of art using concepts appropriate to its
medium; AQ 5 - distinguish between works of art from various time periods and cultures.

Evaluators are encouraged to assign a Does not meet critenia to any work sample that does not meet Beginning level performance.

Indicator

Does
not
meet
Criteria

Beginning

Developing

Proficient

Advanced

Articulate relevance
of course to general

Articulates an elementary
understanding of the relevance of

Uses related content to develop
simple ideas about relevance of

Uses relevant persuasive
content to articulate relevancy

Uses relevant, compelling
content to articulate advanced

of a work of art

the material.

material.

material.

education the course. the course. of the course. understanding of relevancy of the
course.

AO1

G51,G54

Structure and Demonstrates minimal attention Demonstrates an awareness of Demonstrates knowledge of the | Demonstrates a thorough

elements to formal content and purposes of | fermal content and purpose of formal content and purpose of understanding of formal content

and purpose of the materials.

AO3
G551, G54
Interpretation Conclusions from analysis Conclusions from analysis are Conclusions from analysis are Conclusions from analysis are
appropnate demonstrate a minimal adequate, relevant to the medium | logical, relevant and logical and reflect a relevant,
to the medium understanding of the terminology | and mostly use correct demonstrate correct use of local and correct informed
of the medium. terminology. terminology. evaluation.
AO4
G52 G54

Historical / Cultural
Context

AQ 2 A0S
G54, G55

Demonstrates a limited
articulation of historical and / or
cultural contexts.

Demonstrates awareness of
historical and cultural contexts.

Demonstrates consideration of
the interplay between historical
and cultural contexts.

Demonstrates a thorough
understanding of the intarplay
between historical and cultural
contexts.

Aesthetics Rubric (GSC approved November 2014; revised April 2015)
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Humanities Category: Distribution Courses Rubric

This rubric addresses the following General Studies Program (GS) learning outcomes: GS 1 — evaluate information appropriate to the task; GS 2 — demonstrate
integrative leamning; GS 3 — communicate effectively in written form; GS 5 — analyze cultural issues within a global context; GS 6 — evaluate context significant
concepts relating to democracy; and the following Humanities Distribution (HO) learning outcomes: HO 1 - articulate the relevance of the Humanities course to

their general education; HO 2 - analyze primary sources using methodologies appropriate to disciplines in the Humanities; HO 3 - create coherent positions based

on the interpretation of primary sources; HO 4 - communicate effectively using the modes of discourse appropriate to the discipline; HO 5 - evaluate primary
sources in cultural, historical, literary, or philosophical contexts.

Evaluators are encouraged fo assign a Does nof meet criteria to any work sample that does not meet Beginning level performance.

Indicator

Does not
meet
Criteria

Beginning

Developing

Proficient

Advanced

1) Articulate relevance
to general education

HO 1

Articulates an elementary
understanding of the
relevance of the course.

Uses related content

to develop simple ideas
about relevance of the
course.

Uses relevant persuasive
content to explore
relevancy of the course.

Uses relevant, compelling
content to demonstrate
advanced understanding of
relevancy of the course.

Analyze primary sources using
methodologies appropriate to
disciplines in the Humanities

HO 2: HO4: HO 5
GS 1, G52, G54

Generally uneven or
undeveloped analysis of
primary sources.

Rudimentary analysis of
primary sources.

Coherent analysis of primary
sources.

Thorough and detailed
analysis of primary sources.

Create coherent positions based
on the interpretation of primary
sources

HO 3
GS 1, G52, G54

Central message may be
implied but is not supported.

Central message is unclear,
simplistic or obvious.

Central message is clear and
supported by the source(s)
under consideration.

Central message is
compelling and supported by
the source(s) under
consideration.

Communicate effectively using
the modes of discourse
appropriate to the discipline

HO 4
GS 3, G54

Stylistic choices reflect
limited understanding of
discourses in the discipline.

Stylistic choices reflect
rudimentary understanding of
discourses in the discipline.

Stylistic choices reflect
effective understanding of
discourses in the discipline.

Stylistic choices reflect
compelling understanding of
discourses in the discipline.

Evaluate primary sources in
cultural, historical, literary, or
philosophical contexts

HO 1; HO 2; HO 4; HO 5
G5 1,G52, G55, G56

Generally uneven or
undeveloped evaluation of
sources in context.

Rudimentary evaluation of
sources in context.

Coherent valuation of
sources in context.

Thorough and detailed
evaluation of sources in
context.

Humanities Rubric (GSC approved Movember 2014 ; revised April 2015)
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Social Sciences Category: Distribution Courses Rubric

This rubric addresses the following General Studies Program (GS) learning outcomes: GS 1 - evaluate information appropriate to the task and GS 2 - apply
principles of critical thinking to demonstrate integrative learning; and the following Social Sciences Distribution (SS) learning outcomes: S5 1 — articulate the
relevance of the Social Science course to their general education; §§ 2 - can describe basic concepts/imethods used in a social science discipline; §5 3 -
demonstrate how basic concepts/ methods from a social science explain individual or group behavior; SS 4 — evaluate the connection between social science
research and social or paolitical policy, $§ 5— apply concepts and methods from a social science discipline to social science research.

Evaluators are encouraged to assign a Does not meet criteria fo any work sample that does not meet Beginning level performance.

Does not meet criteria
for Beginning

Beginning

Developing

Proficient

Advanced

Articulate Cannot articulate why the | Limifed articulation of Articulates in general why | Articulates in satisfactory | Demonstrates a thorough

Relevance social science course is why the social science the social science course | detail why the social understanding of the
relevant. course is relevant. is relevant. science course is social science course

SS1 relevant. and its relevance.

GS 1

Describe basic Cannot describe a Demonstrates a limited Demonstrates a basic Demonstrates a Demonstrates a thorough

concepts/methods | concept/method from the | understanding of the understanding of the satisfactory understanding of the
discipline. concepts/methods. concepts/methods. understanding of the concepts/methods.

552 concepts/methods.

GS 1

Demonstrate how
basic
concepts/imethods
explain behavior

Cannot demonstrate how
the concepts/methods
explains behaviors.

Provides a fimited
demonstration of how the
concepts/methods
explains behaviors.

Provides a basic
demaonstration of how the
concepts/methods
explains behaviors.

Provides a satisfactory
demonstration of how the
concepts/methods
explains behaviors.

Provides a tharough
demonstration of how the
concepts/methods
explains behaviors.

553
GS 1
Evaluate Does not evaluate the Provides a fimited Provides a basic Satisfactonly evaluates Thoroughly evaluates the
connection connection between evaluation of the evaluation of the the connection between connection between
between research | research and public connection between connection between research and public research and public
and policy policy. research and public research and public policy. policy.
policy. policy.
S5 4
GS 2

Apply concepts to
research

555
GS 2

Does not discuss
research.

Demonstrates a imited
understanding of how
concepts/methods are
applied in research.

Demonstrates a basic
understanding of how
concepts/methods are
applied in research.

Demonstrates a
satisfactory
understanding of how
concepts/methods are
applied in research.

Demonstrates a thorough
understanding of how
concepts/methods are
applied in research.

Social Sciences Rubric (GSC approved November 2014; revised April 2015)
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Matural Science Rubric

This rubric addresses the following General Studies Program (GS) leamning outcomes: GS 2 - apply principles of critical thinking to demonstrate integrative
learning and GS 4 — communicate effectively in written form; and the following Natural Sciences Distribution (NS) leaming outcomes: NS 1 — articulate the
relevance of the Natural Science course to their general education; NS 2 - explain how knowledge of natural science is applicable to their lives; NS 3 — apply
appropriate scientific methodology within one of the natural sciences; NS 4 — evaluate the validity and limitations of scientific theories and claims; and NS 5 —(lab
courses only) analyze scientific data acquired through laboratory experiences in one of the natural sciences.

Evaluators are encouraged to assign a Does not meet criteria to any work sample that does not meet Beginning-level performance.

Does not meet
criteria for Beginning

Beginning

Developing

“Proficient

Advanced

Articulate relevance

Cannot articulate why the
natural science course is

Limited articulation of why
the natural science

Articulates in general why
the natural science

Articulates in satisfactory
detail why the natural

Demonstrates a thorough
understanding of the

NS 1 relevant. course is relevant. course is relevant. science course is natural science course
GS 4 relevant. and its relevance.
Explain how knowledge of | Cannot demonstrate how | Demonsirates a limited Demonstrates a basic Demonstrates a Demonstrates a thorough
natural science is knowledge of natural understanding of how understanding of how satisfactory understanding of how

applicable to their lives

science is applicable to
their lives

natural science is
applicable to their lives

natural science is
applicable to their lives

understanding of how
natural science is

natural science is
applicable to their lives

NS 2 applicable to their lives
GS 4
Apply appropriate Cannot apply appropriate | Provides a limited Provides a basic Provides a satfisfactory Provides a thorough

scientific methodology
within one of the natural
sciences

NS 2
GS 2;GS 4

scientific methodology
within one of the natural
sciences

application of scientific
methodology within one
of the natural sciences

application of scientific
methodology within one
of the natural sciences

application of scientific
methodology within one
of the natural sciences

application of scientific
methodology within one
of the natural sciences

Evaluate the validity and
limitations of scientific
theories and claims.

NS 4
GS 2;GS 4

Does not evaluate the
validity and limitations of
scientific theories and
claims

Provides a Iimited
evaluation of the validity
and limitations of
scientific theories and
claims

Provides a basic
evaluation of the validity
and limitations of
scientific theories and
claims

Provides a satfisfactory
evaluation of the validity
and limitations of
scientific theories and
claims

Provides a thorough
evaluation of the validity
and limitations of
scientific theories and
claims

(Lab courses only)
Analyze scientific data
acquired through
laboratory experiences in
one of the natural
sciences

NS 5
GS 2

Cannot analyzefinterpret
scientific data in the
natural sciences

Demonstrates a limited
ability to analyze/interpret
scientific data in the
natural sciences

Demonstrates a basic
ability to analyze/interpret
scientific data in the
natural sciences

Demonstrates a
satisfactory ability to
analyzelinterpret scientific
data in the natural
sciences

Demonstrates a thorough
ability to analyze/interpret
scientific data in the
natural sciences

*NOTE: The category “Proficient” describes the skills of the typical student near the end of the course. Advanced is anything above proficient.

Natural Sciences Rubric (GSC Approved April 2015)
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Analytical & Quantitative Thought: Distribution Courses Rubric

This rubric addresses the following General Studies (GS) learning outcomes: GS 1 - evaluate information appropnate to the task; GS 2 - apply principles of crtical thinking to
demonstrate integrative leamning; GS 4 - communicate effectively in written form; and the following Analytical & Quantitative Thought (AQ) Outcomes: AQ 7 - articulate the
relevance of the A&Q Thought course to their general education; AQ 2 - express formal relationships using vanous forms of analytical reasoning; AQ 3 - define problems using
technigues approprate to the discipline; AQ 4 - solve problems using technigques appropriate to the discipline; AQ 5 - draw appropriate inferences from data in various forms; and
AQ 6 - evaluate analytical results for reasonableness as well as GS program level outcomes

Evaluators are encouraged to assign a Does not meef criteria to any work sample that does not meet Beginning level performance.

Indicator

Does not
meet
Criteria

Beginning

Developing

*Proficient

Advanced

Articulate relevance of
course to general
education

AQ 1
GS1,GS4

Cannot articulate why the
A&ZQ course is relevant.

Limited articulation of why
the A&Q course is
relevant.

Articulates in general why
the A&Q course is relevant.

Articulates in safisfactory
detail why the A&Q course
is relevant.

Demonstrates a thorough
understanding of the A&Q
course and its relevance.

Express formal
relationships using
various forms of
analytical reasoning

AQ 2

Cannot express the
formal relationships using
various forms of analytical
reasoning

Limited ability to express
formal relationships using
various ferms of analytical
reasoning

In a general way expresses
the formal relationships
using various forms of
analytical reasoning

Satisfactonly expresses
the formal relationships
using various forms of
analytical reasoning

Thoroughly expresses the
formal relationships using

various forms of analytical
reasoning

Define problems using
techniques appropriate
to the discipline

AQ 3
GS1;G82

Unable to define problems
using techniques
appropriate to the
discipline

Limited ability to define
problems using techniques
appropnate to the
discipline

In a general way defines
problems using techniques
appropriate to the discipline

Satisfactorily defines
problems using techniques
appropriate to the discipline

Thoroughly defines
problems using techniques
appropriate to the discipline

Solve problems using
techniques appropriate
to the discipline

AQ 4

Unable to solve problems
using technigues
appropriate to the
discipline

Limited ability to solve
problems using techniques
appropnate to the
discipline

In a general way solves
problems using techniques
appropriate to the discipline

Satisfactorily solves
problems using techniques
appropriate to the discipline

Has a thorough
understanding of and solves
problems using techniques
appropriate to the discipline

Draw appropriate
inferences from data in

Unable to draw
appropriate inferences

Limited ability to draw
appropriate inferences

In a general way can draw
appropriate inferences from

Satisfactorily draws
appropriate inferences from

Has a thorough
understanding of and is able

various forms from data in various forms | from data in various forms | data in various forms data in various forms to draw appropriate
inferences from data in

AQ 5 various forms

GS 2

Evaluate analytical Unable to evaluate Limited ability to evaluate | In a general way can Satisfactorily evaluates Has a thorough

results for analytical results for analytical results for evaluate analytical results analytical results for understanding of and is able

reasonableness reasonableness reasonableness for reasonableness reasonableness evaluate analytical results for
reasonableness

AQ 6

GS 2

*NOTE: The category “Proficient” describes the skills of the typical student near the end of the course. Advanced is anything above proficient.

Analytical & Quantitative Thought (GSC approved November 2014)
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Wellness: Distribution Courses Rubric

This rubric addresses the following General Studies (GS) program leaming outcomes: GS 1 — evaluate information appropriate to the task; GS 2 — apply principles of critical

thinking to demonstrate integrative learning; GS 4 — communicate effectively in written form; GS 5 — analyze cultural issues within a global context; and the following Wellness (WO)

learning outcomes: WO 1 - articulate the relevance of the Wellness course to their general education; WO 2 — describe components of wellness; WO 3 - recognize potential
consequences of personal choices; WO 4 — analyze roles of society in wellness promotion; WO 5 — develop action strategy for wellness.

Evaluators are encoura

ed to assi

n a Does not meet critena to any work sample that does not meet Beginning level performance.

Indicator

Does
not
meet
Criteria

Beginning

Developing

*Proficient

Advanced

Articulate relevance
to general education

Wo 1
GS1,GS2;,GS 4

Limited connections
demonstrated between
Wellness concepts and their
general education.

Connections between Wellness
concepts and general
education are stated but no
direct examples are provided.

Connections between Wellness
concepts and their general
education are mostly clear and a
few examples are provided.

Connections betwean Wellness
concepts and their general
education are clearly stated and
direct examples are provided.

Describe components
of wellness

Wo 2
GS1,GS4

Limited or missing description of
all compenents of Wellness or
all components of Wellness
listed but not described

All components of Wellness are
listed but are incerrectly or not
clearly described. Mo
examples are provided.

All components of Wellness are

listed and correctly described with

limited examples or evidence of

application of Wellness to their life.

All components of Wellness are
listed and correctly described with

good examples and strong evidence
of application of Wellness to their life

Recognize the
potential
consequences of
personal choices

Wwo 3
GS1:GS 2;GS 4

Limited explanation of the
consequences of personal
choices on Wellness.

The consequences of personal
choices on Wellness described,
but no examples or application

are provided

Clearly explains the consequences

of personal choices on Wellness,
with some demonstration of
examples and application to their
life.

Explains the consequences of

personal choices on Wellness, with
strong demonstration of application

to their life and good use of
examples.

Analyze the roles of
society in wellness
promotion

WO 4
GS1;GS 2;GS 4;
GS 5

Limited explanation of the role
of society on Wellness
promotion.

An explanation of the role of
society on Wellness promotion
is provided, but no examples
are used.

Clearly explains the role of society

on Wellness promotion, but

minimal use of relevant examples.

Clearly explains the role of society

on Wellness promotion, with

excellent use of relevant examples.

Develop an action
strategy for wellness

Wo 5
GS1,G852;,GS 4

Limited description of an action
strategy for Wellness.

An action strategy for Wellness
is provided, but no examples or
application to their life is
provided

Clear description of an action

strategy for Wellness but minimal

use of examples or application to
their life

Clear description of an action

strategy for Wellness with excellent

use of examples and personal
application.

*NOTE: The category “Proficient” describes the skills of the typical student near the end of the course. Advanced is anything above proficient.

Wellness Rubric (GSC approved Novemnber 2014; revised April 2015)
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Capstone Rubric

This rubric addresses the following General Studies (GS) program leaming outcomes: GS 1 — evaluate information appropriate to the task; GS 2 — apply principles of critical
thinking to determine integrative learning; GS 3 — communicate in spoken form and/or GS 4 communicate in written form; and the following Capstene (CO) learning outcomes: CO 1
- evaluate information from more than one academic discipline; CO 2 - formulate logical connections between disciplines as they relate to the topic; CO 3 — employ the approach of
mere than one academic discipline in completing a Capstone project; CO 4 — synthesize knowledge related to the topic in completing a Capstone project; and CO § — communicate
effectively in the medium chosen for the Capstone project.

Evaluators are encouraged to assign a Does not meet crtena to any work sample that does nof meet Beginning level performance.

Does not
meet criteria Beginning Developing *Proficient Advanced
for Beginning
Evaluate Shows an emerging awareness | Questions some assumptions. Identifies own and others’ Thoroughly (systematically and
Information and of present assumptions Identifies several relevant assumptions and several methodically) analyzes own and
its Sources (sometimes labels assertions as | contexts when presenting a relevant contexts when others’ assumptions and carefully
- assumptions). Begins to identify | position. May be more aware of presenting a position evaluates the relevance of
co1 some contexts when presenting | others’ assumptions than one’s contexts when presenting a
GS1 a position. own (or vice versa). position.
Make When prompted, attempts to When prompted, connects Independently connects Independently creates wholes out
connections connect examples, facts, or examples, facts, or theories from | examples, facts, or theories from | of multiple parts (synthesizes) or
across theories from more than one more than one field of study or mere than one field of study or draws conclusions by combining
disciplines - field of study or perspective. perspective. perspective. examples, facts, or theories from
more than one field of study or
co2 perspective.
Employ The capstone project has been The capstone project has been The capstone project has been The capstone preject has been
approaches of completed by employing, in a completed by employing completed by employing completed by fully integrating
maore than one basic way, knowledge from knowledge from multiple knowledge from multiple multiple approaches andfor
discipline multiple disciplines. disciplines, acknowledging disciplines, engaging multiple strategies from all of the
- multiple approaches. approaches. disciplines addressed and the
co3z learner has demonstrated a
knowledge and/or understanding
of how the disciplines are related.
Synthesize Uses, in a basic way, skills, Uses skills, abilities, theones, or | Adapts and applies, Adapts and applies,
knowledge abilities, theonies, or methodologies gained in one independently, skills, abilities, independently, skills, abilities,
methodologies gained in one situation to new situations to theories, or methodologies theories, or methedologies gained
co4 — situation in a new situation. contribute to understanding of gained in one situation to new in one situation te new situations
GS 2 problems or issues. situations to solve problems or to solve difficult problems or
explore issues. explore complex issues in original
ways.
Communicate Uses appropriate and relevant Uses appropriate and relevant Uses appropriate, relevant, and Uses appropnate, relevant, and
effectively content to develop simple ideas | content to develop and explore compelling content to explore compelling content to illustrate
in some parts of the work. ideas through most of the work. ideas within the context of the mastery of the subject, conveying
cos - discipline and shape the whole the writer's understanding, and
GS 3 andior work. shaping the whole work.
GS 4

Capstone Rubric (Revised November 2014)
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Appendix |: Previous Program Assessment Results

A. General Studies Math Assessment Results (Fall 2014):

In accordance with the long-term assessment plan for General Studies Program, Math courses were assessed in Fall 2014. A total of
244 responses were received.

Assessment of General Studies Math courses is implemented according to the process developed by the Math Department. The
assessment instrument consists of 5 questions selected by the faculty teaching the selected courses and administered as part of the Final
Exam. Student performance data for each question is provided to the Department’s Assessment Committee; this information is summarized
and reported to the Department and to the Director of General Studies.

The Math Department’s Assessment Committee summary report is presented in Table 1. The Math Department has determined that
when the course average is below 60% on a specific question, the Assessment Committee will formulate an action plan that addresses the
deficiencies. As reported in Table 1, the goal of average score of 60% or better on each question was achieved. Thus, the Math Department’s
established benchmarks for each of the five questions were met.

The General Studies Council determined in October 2015 that students in general studies courses should meet the standard of at least
70% of students achieving Proficient and Advanced for each identified learning outcome (both category and program level), where
“Proficient” describes the skills of the typical student near the end of the course and “Advanced” is anything above proficient.

For assessment of General Studies, the summary results (Table 1) were re-tabulated to reflect performance on each General Studies
Math learning outcome (MO) on a percentage basis using the following procedure. First, the responses for each applicable question were
summed by category; that sum was then divided by the total responses to obtain the percentage. For example, MO1 is measured by each of
the five questions on the instrument; thus the 18.36% Proficient for MO 1 (reported in Table 2) is found dividing the sum of “Proficient”
responses for each of the five questions (224) by the sum of the total responses for the five questions (1,220). MO2 is measured by questions
2 and 3; thus the 19.67% Proficient for MO 2 (reported in Table 2) is found dividing the sum of “Proficient” responses for questions 2 and 3
(96) by the sum of the total responses for the two questions (488). This process was followed for each MO and the results are reported in
Table 2.

The assessment results for General Studies MO are reported in Table 2. As shown in the last column of Table 2, only MO 6 - use
mathematical software effectively met the goal of 70% Proficient and Advanced; the goal of 70% Proficient and Advanced was not met for
the following learning outcomes: MO 1 — apply mathematical logic to solve equations (68.1%); MO 2 — describe problems using
mathematical language (66.8%); MO 3 — solve problems given in mathematical language using mathematical and statistical tools (67.5%);
MO 4 — interpret numerical data or graphical information using mathematical concepts and methods (68.0%); and MO 5 — construct logical
arguments using mathematical language and concepts (68.3%). Although the 70% goal was not met on MO 1 — MO5, closer examination of
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the results indicated that over 65% of the responses fall within the Proficient and Advanced categories and further, the majority of the
responses fall under “Advanced.” Given these results, the General Studies Council may re-examine the established benchmark and/or rubric.

The results reported above indicate the 70% goal established by General Studies was only met for one of the learning outcomes. As
mentioned earlier, although the initial 70% goal was not reached for five of the learning outcomes (MO 1 — MO 5), the majority of the
responses are at or above “Proficient.” In addition, it should be recognized that the results reported above are from the first-time data
collection in the General Studies assessment cycle. Thus, the results should be considered as the first step in determining the base-line for
achievement of the learning outcomes. As more data become available, recommendations for any potential changes can be made. Thus, the
results should be considered the first step in determining the base-line for achievement of the learning outcomes. As more data become
available, recommendations for any potential changes can be made.
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General Studies Math Assessment (Fall 2014)

Table 1. Math Assessment Summary Results and Average Score by Question’™ (N = 244 students).

Learning Does Mot
Qutcomes Mest Criteria Beginning Developing Proficient Advanced Average Score
Measured {0-19%) {20-39%]) [40-52%) (60-79%] (80-100%) (%)
Question 1 13,56 10 17 26 45 142 758
Question 2 1,2,3, 4,5 6 14 23 40 50 117 63.3
Question 3 1,2,3,4 17 16 L2 46 113 725
Question 4 1,35 EL] 27 317 28 114 638
Question & 1,4 21 13 33 51 121 714
Anformation provided by the Math Department.
Table 2. G5 Math Aszessment Results for Fall 2014/ (Percent of Total Responses by G5 Math Learning Outcomes).
Does not Proficient and
Math Learning Outcome (MO]): meet Beginning Developing Proficient Adwvanced Advanced
MO I:ApFJ‘}fmathemur.lcm'n'uch to solve 320 787 15 .82 18.36 49,75 68.11
equations.
MO 2X: Describe problems using mathematical 635 799 18.85 19.67 4713 66.80
language.
MO 3: Solve problems given in mathematical
language using mathematical or statistical 8.05 5.50 1588 17.73 45 80 &7.52
tools.
MO 4: Interpret pumerical daota or graphical
information using mathematical concepts and 7.10 7.10 17.76 20.08 47.95 68.03
methaods.
MO 5: Construct logical arguments using g 47 915 1407 17 35 50.96 68.31
muathematical languoge ond conceprs.
MO 6: Uise mathematical software effectively. 492 5.20 1352 2025 £3.07 7336

2 Summary results from Table 1 were re-tabulated to reflect performance on each General 5tudies MO on a percentage basis. For example, MO1 is measured
by each of the five gquestions on the instrument; thus the 18.36% Proficient for MO 1 is found dividing the total (224) “Proficient” responses for each of the five
guestions by the sum of the total responses (1,220) for the five questions [i.e., 18.36% = (49 + 50 + 46 + 28 + 51) < (& = 244]]. The same procedure was followed
for each MO.
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B. General Studies Aesthetics, Humanities, and Social Sciences Assessment Results (Spring 2015):

In accordance with the long-term assessment plan for General Studies Program, distribution courses in the Aesthetics, Humanities,
and Social Sciences categories were assessed in Spring 2015.

The goal was to collect assessment data from 25% of the courses in each of the distribution areas; courses to be assessed were
selected using the following criteria: diversity (variety of course pre-fixes chosen), representativeness (number of Departments contributing
courses and level of their participation), multiple-sections (courses selected had multiple sections offered), and enrollments (selected
courses had enrollments of less than 30 students). Honors courses are excluded from the selection process.

The specific courses selected for assessment were approved by the General Studies Council at the December 2014 meeting; faculty
responsible for the courses were then contacted and informed of the process to follow in conducting the assessment. Assessment results
were collected using a Qualtrics survey during the last 3 weeks of the semester. The specific courses in each distribution category and the
number of observations are presented in Table 1.

As reported in Table 1, the responses in the Aesthetics area totaled 159 out of 552 students enrolled in all Aesthetics courses for a
response rate of 28.80%. The response rate in the Humanities courses was 22.01% (237 responses out of a total of 1,077) and 17.06% for
Social Sciences courses (270 responses out of total enrollment of 1,583). Overall, the response rate for spring 2015 was 20.7% for the three
categories Aesthetics, Humanities, and Social Sciences (666 responses out of a total enrollment of 3,212).

The General Studies Council has determined that students in general studies courses should meet the standard of at least 70% of
students achieving Proficient and Advanced for each identified learning outcome (both category and program level), where “Proficient”
describes the skills of the typical student near the end of the course and “Advanced” is anything above proficient.

The assessment results for Aesthetics distribution courses are reported in Table 2. As shown in the last column of Table 2, the goal
of 70% Proficient and Advanced were met for the following Aesthetic Learning Outcomes (AQ): AO 2 — explain significance of a work of
art within its context (84.67%); AO 3 — identify the structure of a work of art by describing its elements (78.00%); AO 4 — interpret a work
of art using concepts appropriate to its medium (77.33%); and AO 5 — distinguish between works of art from various time periods (84.67%).
The only outcome that did not achieve the goal was AO 1 — articulate the relevance of the Aesthetics course to their general education
(65.31%); however, the results show that over one-half (51.02%) of the responses were at the Proficient level.

The assessment results for Humanities distribution courses are reported in Table 3. As shown in the last column of Table 3, the
results show that the goal of 70% Proficient and Advanced were met for all five Humanities Learning Outcomes (HO): HO 1 - articulate the
relevance of the Humanities course to their general education (71.43%); HO 2 — analyze primary sources using methodologies appropriate to
disciplines in the Humanities (73.66%); HO 3 — create coherent positions based on the interpretation of primary sources (79.02%); HO 4 —
communicate effectively using the modes of discourse appropriate to the discipline (73.66%); and HO 5 — evaluate primary sources in
cultural, literary, or philosophical contexts (73.66%). Additionally, the results show that over one-half of the responses were at the Proficient
level for learning outcomes HO 2 (50.89%), HO 3 (56.70%), HO 4 (50.89%) and HO 5 (50.89%). Although the responses for HO 1
achieved the 70% goal, less than one-half of the responses were at the Proficient (44.6%) level.
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The assessment results for Social Sciences distribution courses are reported in Table 4. As shown in the last column of Table 4, the
goal of 70% Proficient and Advanced were met for the following Social Science Learning Outcomes (SS): SS 1 — articulate the relevance of
the Social Science course to their general education (78.06%); SS 2 — describe the basic concepts and methods used in social science
discipline (81.05%); and SS 3 — demonstrate how basic concepts and methods from a social science discipline explain individual or group
behavior (75.47%). The two outcomes that did not achieve the goal were SS 4 — evaluate the connection between social science research and
social or political policy (47.21%) and SS 5 — apply concepts and methods from a social science discipline to social science research
(50.19%). It should be noted that one explanation for not meeting the 70% goal for SS 4 is that 19.7% of the responses were in the Not
Assessed category.

In addition to assessing the specific learning outcomes for the courses in the Aesthetics, Humanities, and Social Sciences distribution
categories, the instruments used in the assessment process also measured the achievement on the GS Program Level Learning Outcomes; the
assessment results for these Program Level Learning Outcomes are reported in Table 5.

As shown in the last column of Table 5, the goal of 70% Proficient and Advanced were met for the following Program Level
Learning Outcomes (GS): GS 1 — evaluate information appropriate to the task (75.65%); GS 3 — communicate effectively in spoken form
(79.02%); GS 4 — communicate effectively in written form (76.36%); GS 5 — analyze cultural issues within a global context (78.08%); and
GS 6 — evaluate in context significant concepts relating to democracy (73.66%). The only outcome that did not achieve the goal was GS 2 —
apply principles of critical thinking to demonstrate integrative learning (62.32%).

Overall, the results reported above indicate that the 70% goal was met for the majority of the learning outcomes in each of the
distribution categories and program level. Additional information and feedback from instructors carrying out the assessment will be sought
prior to making any recommendations regarding strategies to improve the results. In addition, it should be recognized that the results
reported above are from the first-time data collection in the assessment cycle. Thus, the results should be considered as the first step in
determining the base-line for achievement of the learning outcomes. As more data become available, recommendations for any potential
changes can be made.
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General Studies Assessment (Spring 2015)

Table 1. Courses Included in GS Assessment in Spring 2015 and Responses.

Category Course Responses Percent assessed

Aesthetics: ART 120 63

MUS 100 56

THEA 120 40

Total 159

Enrollment in all Aesthetics Courses (spring 2015) 552 28.80
Humanities: ENG 251 38

ENG 254 20

HIST 211 34

HIST 251 57

PHIL 100 43

PHIL120 45

Total 237

Enrollment in all Humanities Courses (spring 2015) 1,077 22.01
Social Sciences: cJus 101 14

ECON 271 52

FSID 351 42

GEOG 104 40

PSCI 110 50

SOC 100 72

Total 270

Enrollment in all Humanities Courses (spring 2015) 1,583 17.06
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General Studies Assessment (Spring 2015)

Table 2. Aesthetics Assessment Results for Spring 2015 (Percent of Total Responses by Learning Outcomes).

historical, literary, or philosophical contexts.

Not Does not Proficient and
Aesthetics Learning Outcome (AQ): Assessed meet Beginning | Developing | Proficient Advanced Advanced
AO 1: Articulate the rel X the Aestheti
ricutate . ¢ relevance of .?e estheties 0.00 2.72 8.16 23.81 51.02 14.29 65.31
course to their general education.
AO 2: Explain the significanc k t
Explain the significance of a work of ar 2.00 0.67 2.67 10.00 58.00 26.67 84.67
within its context (i.e., cultural, historical).
AO 3: Identify the structure of a work of art
(visual/music/theater/dance) by describing its 2.67 0.67 4.00 14.67 62.67 15.33 78.00
elements.
AO 4: Int: t k t usi t
nterpret a work of art using concepts 2.67 0.00 4.00 16.00 56.00 21.33 77.33
appropriate to its medium.
AO 5: Distinguish between works of art from 2.00 0.67 2.67 10.00 58.00 26.67 84.67
various time periods and cultures.
Table 3. Humanities Assessment Results for Spring 2015 (Percent of Total Responses by Learning Outcomes).
Not Does not Proficient and
Humanities Learning Outcome (HO): Assessed meet Beginning | Developing | Proficient Advanced Advanced
HO 1: Articulate ?he relevance of t.he Humanities 0.00 179 2 68 24.11 44.64 26.79 71.43
course to their general education.
HO 2: Analyze primary sources using
methodologies appropriate to disciplines in the 0.00 1.56 3.57 21.21 50.89 22.77 73.66
Humanities.
HO 3 Create cgherent pos:r;ons based on the 0.00 134 568 16.96 56.70 9 32 76.02
interpretation of primary sources.
HO 4: Communicate effectively using the modes 0.00 1.56 357 21.21 50.89 22.77 73.66
of discourse appropriate to the discipline.
HO 5: Evaluate primary sources in cultural, 0.00 156 357 2191 50.89 9 77 73.66
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Table 4. Social Sciences Assessment Results for Spring 2015 (Percent of Total Responses by Learning Outcomes).

Not Does not Proficient and
Social Sciences Learning Outcome (SS): Assessed meet Beginning | Developing | Proficient Advanced Advanced
SS 1: Articulate t{}e relevance of H?e Social Science 0.00 0.37 335 18.22 4312 3494 78.06
course to their general education.
SS 2: Describe basic concepts and methods used in 0.00 1.49 1.49 15.99 4796 33.09 81.05

a social science discipline.

SS 3: Demonstrate how basic concepts and
methods from a social science discipline 0.00 1.86 3.72 18.96 46.10 29.37 75.47
explain individual or group behavior.

SS 4: Fvaluate the connection between social

. . . . 19.70 8.55 3.72 20.82 32.34 14.87 47.21
science research and social or political policy.

SS 5: Apply concepts and methods from a social

. L . . 0.00 11.15 7.06 31.60 34.20 15.99 50.19
science discipline to social science research.

Table 5. General Studies Program Level Assessment Results for Spring 2015 (Percent of Total Responses by Learning Outcomes).

Not Does not Proficient and
Program Level Learning Outcome (GS): Assessed meet Beginning | Developing | Proficient Advanced Advanced
GS 105: aluate information appropriate to the 0.26 1.42 367 19.01 49.36 26.29 75.65
GS 2: Apply principles of critical thinking to 5.02 5.28 4.49 22.89 43.22 19.10 62.32
demonstrate integrative learning.
GS 3: Communicate effectively in spoken form. 0.00 1.34 2.68 16.96 56.70 22.32 79.02
GS 4: Communicate effectively in written form. 1.05 1.24 411 17.22 55.69 20.67 76.36
GS 5: Analyze cultural issues within a global 0.80 1.07 594 1711 53.48 24,60 78.08
context.
GS 6: Evg!uate in context significant concepts 0.00 134 313 21.88 50.45 23.21 73.66
relating to democracy.
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C. General Studies Democracy in Perspective Assessment Results (Fall 2015):

In accordance with the long-term assessment plan for General Studies Program, Democracy in Perspective courses and distribution
courses in the Natural Sciences, Analytical & Quantitative Thought, and Wellness categories were assessed in Fall 2015.

The goal was to collect assessment data from 25% of the courses in each of the categories; courses to be assessed were selected using
the following criteria: diversity (variety of course pre-fixes chosen), representativeness (number of Departments contributing courses and
level of their participation), multiple-sections (courses selected had multiple sections offered), and enrollments (selected courses had
enrollments of less than 30 students). Honors courses are excluded from the selection process.

The specific courses selected for assessment were approved by the General Studies Council at the April 30, 2015 meeting; faculty
responsible for the courses were then contacted and informed of the process to follow in conducting the assessment. Assessment results
were collected using a Qualtrics survey during the last 3 weeks of the semester. The specific courses in each distribution category and the
number of observations are presented in Table 1.

As reported in Table 1, the responses in the Democracy in Perspective area totaled 177 out of 569 students enrolled in all Democracy
courses for a response rate of 31.11%. The response rate in the A&Q Thought courses was 27.2% (133 responses out of a total of 489) and
22.60% for Wellness courses (160 responses out of total enroliment of 708). The response rate in the Natural Science area was 10.11% (258
responses out of a total of 2,552); however, the 11.76% response rate for Natural Science lecture courses (174 responses out of a total 1,480)
was slightly higher than the 7.84% response rate for Natural Science lab courses (84 responses out of a total 1,072). Overall, the response
rate for fall 2015 was 16.86% for the four categories Democracy, Natural Science, A&Q Thought, and Wellness (728 responses out of a
total enrollment of 4,318).

The General Studies Council has determined that students in general studies courses should meet the standard of at least 70% of
students achieving Proficient and Advanced for each identified learning outcome (both category and program level), where “Proficient”
describes the skills of the typical student near the end of the course and “Advanced” is anything above proficient.

The assessment results for Democracy in Perspective courses are reported in Table 2. As shown in the last column of Table 2, the
goal of 70% Proficient and Advanced were met for all three Democracy Learning Outcomes (DP): DP 1 — explain roles that democratic
concepts play in a just democracy (84.80%); DP 2 — analyze how citizens engage in democracy (83.04%); and DP 3 — evaluate democratic
practices across different contexts (83.63%).

The assessment results for Natural Science distribution courses are reported in Table 3. As shown in the last column of Table 3, the
goal of 70% Proficient and Advanced was only met for the first Natural Science Learning Outcome (NS): NS 1 - articulate the relevance of
the Natural Science course to their general education (83.63%). Although below the desired 70% goal, the results show that over one-half of
the responses for NS 2 — explain how knowledge of natural science is applicable (59.20%) and NS 3 — apply appropriate scientific
methodology (69.84%) were Proficient and Advanced. The two learning outcomes with the lowest Proficient and Advanced responses (NS 4
— evaluate validity and limitations of scientific theories/claims (29.76%) and NS 5 — analyze scientific data through laboratory experiences
(23.41%)) were also the two learning outcomes with high proportions of responses in the “Not Assessed” categories. Given this, using a
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separate process to collect assessment data from “lecture” and from “lab” courses might yield higher response rates and allow for more
meaningful evaluation of the data. While assessment in Natural Science area is complicated by the need to collect data from both “lecture”
and “lab” courses; it must also be noted that the assessment results represent less than 15% of all students enrolled in Natural Science
courses (see Table 1) during fall 2015.

The assessment results for Analytical & Quantitative Thought distribution courses are reported in Table 4. As shown in the last
column of Table 4, the goal of 70% Proficient and Advanced were met for the following Analytical & Quantitative Thought Learning
Outcomes (AQ): AQ 2 — express formal relationships using various forms of analytical reasoning (78.91%); AQ 3 — define problems using
techniques appropriate to the discipline (73.44%); AQ 4 — solve problems using techniques appropriate to the discipline (71.88%); AQ 5 —
draw appropriate inferences from data (75.78%); and AQ 6 — evaluate analytical results for reasonableness (76.56%). The only outcome that
did not achieve the 70% goal was AQ 1 — articulate the relevance of the A&Q Thought course to their general education (67.19%).

The assessment results for Wellness distribution courses are reported in Table 5. As shown in the last column of Table 5, the goal of
70% Proficient and Advanced were met for thee of the five Wellness Learning Outcomes (WO): WO 1 — articulate relevance of the
Wellness course to their general education (90.51%); WO 3 — recognize the potential consequences of personal choices (93.04%); and WO 5
— develop action strategy for wellness (81.65%). Although the 70% goal was not met for WO 2 — describe the components of wellness
(67.72%) and WO 4 - analyze roles of society in wellness promotion (58.80%), over one-half of the responses were at the Proficient and
Advanced level.

In addition to assessing the specific learning outcomes for Democracy in Perspective courses and courses in the Natural Science,
Analytical & Quantitative Thought, and Wellness distribution categories, the instruments used in the assessment process also measured the
achievement on the GS Program Level Learning Outcomes; the assessment results for these Program Level Learning Outcomes are reported
in Table 6.

As shown in the last column of Table 6, the goal of 70% Proficient and Advanced were met for the following Program Level
Learning Outcomes (GS): GS 1 — evaluate information appropriate to the task (82.49%); GS 4 — communicate effectively in written form
(70.60%); GS 5 — analyze cultural issues within a global context (81.65%); and GS 6 — evaluate in context significant concepts relating to
democracy (83.82%). The only outcome that did not achieve the goal was GS 2 — apply principles of critical thinking to demonstrate
integrative learning (67.33%). No data was collected on the third Program Learning Outcome (GS 3 — communicate effectively in spoken
form) during fall 2015.

Generally speaking, the results reported above indicate that the 70% goal was met for the majority of the learning outcomes in each
of the distribution categories and program level. However, the low response rate in the Natural Science area makes meaningful evaluation of
the assessment results difficult and does raise issues regarding data validity. However, prior to making any recommendations regarding
strategies to improving the results, the GSC will seek additional information and feedback from instructors carrying out the assessment. In
addition, it should be recognized that the results reported above are from the first-time data collection in the assessment cycle. Thus, the
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results should be considered as the first step in determining the base-line for achievement of the learning outcomes. As more data become
available, recommendations for any potential changes can be made.

General Studies Assessment (Fall 2015) 3

Table 1. Courses Included in GS Assessment in Fall 2015 and Responses.

Category Course Responses Percent assessed
Demaocracy: IMC 100 o4
PSCI 140 71
TE 100 52
Total 177
Enrollment in all Democracy Courses (fall 2015) 569 3111
Matural Sciences: CHEM 160 76
GEOG 103 48
PHYS 201 1
PHYS 210 43
BIOL 103 {lab) 66
PHYS 205L (lab) 18
Total (lecture only) 174
Total (lab only) 24
Total (lecture and iab) 258
Enroliment in ali Natural Science lecture (fall 2015) 1,480 11.78
Enroliment in ali Natural Science lab (fall 2015) 1,072 7.84
Enrollment in all Natural Science Courses (fall 2015) 2552 10.11
AZQ Thought: C5IT130 42
MGT 233 43
P5SY 250 42
Total 133
Enroilment in all A8:Q Thought Courses (fall 2015) 489 27.20
Wellness: FSID 110 123
PE 150 En
Total 160
Enroilment in all Wellness Courses fall 2015) 708 226

139



General Studies Assessment (Fall 2015)

Table 2. Democracy in Perspective Assessment Results for Fall 2015 [Percent of Total Responses by Learning Outcomes).

ane af the natural sciences.

Not Does not Proficient and
Demuocracy in Perspective Learning Outcome (DP): Assessed mest Beginning | Developing Proficient Advanced Advanced
DP 1: Explain the roles that democratic concepts,
including individual rights, play in a just 0.00 292 0.00 1228 66.67 18.13 8480
demaocracy.
DP 2: Analyze how citizens engage in democracy. 0.00 234 0.58 14.04 60.82 22.22 83.04
DP 3: Evolugte democratic practices ocross
different contexts (such os sectings, time, 0.00 234 234 117 62.42 15.30 8263
socioeconomic conditions, cultures, and
paolitical boundaries).
Table 3. Matural Sciences Assessment Resuls for Fall 2015 [Percent of Total Responses by Learning Outcomies).
Not Does not Proficient and
Natural Science Learning Qutcome (N3): Assessed meet Beginning | Developing Proficient Advanced Advanced
NS 1:..4mcuh:rre rneren'evlance of the Nurwl'a.l 0.00 175 151 1111 39,18 44.44 82.63
Science course to their general education.
NS 2: Expiain f k led tura! sci i
xplain how knowledge of natural science is 32.40 1.20 0.80 .40 25.20 34.00 59.20
applicable to their lives.
NS 3: Appi, igte scienti] thodoi:
Apply appropriate scientific methodolagy 119 0.40 7.94 20.63 4321 20.63 69.84
within one of the natural sciences.
NS 4: Evaluate the validity and limitations of 2603 000 237 15 82 1587 13.89 2978
scientific theories and claims.
NS 5 {lab courses only): Analyze scientific data
acquired through laboratory experiences in B7.45 0.7% 11% 714 17.86 556 23.41
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General Studies Assessment [Fall 2015)

Table 4. Analytical and Quantitative Thought Assessment Results for Fall 2015 [Percent of Total Responses by Learning Qutcomes).

Analytical and Quantitative Thought Learning Not Does not Proficient and
Outcome [AQ): Assessed mest Beginning Developing Proficient Advanced Advanced
AQ 1: Articulate the rel the A&
Q 1: Articulate the relevance of the AZQ 0.00 6.25 6.25 2031 40.63 26.56 67.19
Thought course to their general education.
AQ2: E ! refationshi i i
Q 2: Express formal relationships using various 0.00 547 351 1172 31.35 47.66 78.91
forms of analytical reasoning.
AQ 3: Define problems using techniques 0.00 6.35 313 17.19 73 44 50.00 73.44
approprigte to the discipline.
AQ4: Solve problems using techniques 0.00 547 547 17.19 23 66 4932 71.88
approprigte to the discipline.
AQ 5: Ellmw appropriate inferences from data in 0.00 703 213 14.06 3195 4453 75.78
vorious forms.
AQ 6: Evaluate analytical results for 0.00 6.95 213 14.06 94,92 5234 76.56
reasonableness.
Table 5. Wellness Assessment Results for Fall 2015 {Percent of Total Responses by Learning Outcomes).
Not Does not Proficient and
Wellness Learning Qutcome [WO): Assessed mest Beginning Developing Proficient Advanced Advanced
WO 1: Articulate the rel the Well
culate the relevance of the Weliness 0.00 063 0.00 £.86 §3.92 26.58 90.51
course to their general education.
WO 2: Describe the components of wellness. 0.00 0.00 3.80 28.48 40.51 27.22 67 72
Wo 3 f?ea.lrze potentiol consequences of personal 0.00 0.00 190 506 4557 47.47 93,04
choices.
Wo 4 Arrn_jyze roles of society in wellness 0.00 10,65 463 2593 a0.28 18.52 58.80
pramation.
WO 5: Develop action strategy for wellness. 0.63 0.00 0.00 17.72 60.13 2152 81.65
General Studies Assessment [Fall 2015) [
Table 6. General Studies Program Level Assessment Results for Fall 2015 {Percent of Total Responses by Learning Outcomes).
Mot Dioes not Proficient and
Program Level Learning Outcome [G5): Assessed mest Beginning Developing Proficient Advanced Advanced
G5 :;f:m‘uatemformarmn approprigte to the 013 1.92 167 13,79 52 91 3028 82.49
G5 L: Apply principles of critical thinking fo 1515 163 272 13.10 33.03 283 67.33
demonstrate integrative learning.
G5 3: Communicate effectively in spoken form.
G5 &1 Communicate effectively in written form. 11.15 0.87 3.03 1435 40.23 30.37 70.60
G55: 4 ftural i ithi lobal
#Analyze cultural issues within @ globa 0.63 0.00 0.00 17.72 60.13 2152 81.65
context.
G5 6: Evaluate i text sigmni t t
valuate in context significant concepts 0.00 253 0.57 12.67 65.30 18.52 83.82
reloting to demacracy.
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D. General Studies Capstone Assessment Results (Spring 2016):

In accordance with the long-term assessment plan for General Studies Program, Capstone courses were assessed in Spring 2016. A
total of 328 responses were received.

Capstone course assessment utilizes a common assessment rubric, approved by the General Studies Council, to evaluate the
Capstone project completed within the course. Assessment results were collected using a Qualtrics survey during the last 3 weeks of the
semester.

The General Studies Council determined in October 2015 that students in general studies courses should meet the standard of at least
70% of students achieving Proficient and Advanced for each identified learning outcome (both category and program level), where
“Proficient” describes the skills of the typical student near the end of the course and “Advanced” is anything above proficient.

The assessment results for Capstone learning outcomes (CO) are reported in Table 1. As shown in the last column of Table 1, the
70% goal was met for all of the Capstone learning outcomes (CO 1 — CO 5). Over eighty percent of the responses were rated Proficient and
Advanced for both CO 1 — evaluate information from more than one academic discipline (83.54%) and CO 5 — communicate effectively in
the medium chosen for the Capstone project (85.71%). More than three-quarters of the responses for CO 2 — formulate logical connections
between disciplines as they relate to the topic (79.19%); CO 3 — employ the approach of more than one academic discipline in completing a
Capstone project (78.50%); and CO 4 — synthesize knowledge related to the topic in completing a Capstone project (77.95%) were rated
Proficient and Advanced.

In addition to assessing the specific learning outcomes for Capstone courses, the instruments used in the assessment process also
measured the achievement on the GS Program Level Learning Outcomes; the assessment results for these Program Level Learning
Outcomes are reported in Table 2.

As shown in the last column of Table 2, the 70% goal was met for the three Program Level Learning Outcomes (GS) measured. Over
three-quarters of the responses were rated Proficient and Advanced for GS 1 — evaluate information appropriate to the task (83.54%) and GS
2 — apply principles of critical thinking to demonstrate integrative learning (77.95%). The Capstone rubric also measures communication;
however, the rubric evaluates the ability to “communicate effectively in the medium chosen” while the GS Program Learning Outcomes
differentiate between oral communication (GS 3 — communicate effectively in spoken form) and written communication (GS 4 —
communicate effectively in written form). Thus, the “communication” measured by the Capstone rubric — and reported in Table 2 under GS
4 - should be interpreted as a combined measure of written and oral communication skills exhibited by the students. As shown in Table 2,
85.71% of the responses were rated Proficient and Advanced for “communicating effectively.”

Overall, the results reported above indicate that the 70% goal was met for all of the learning outcomes at the course level and
program level. As mentioned earlier, although the initial 70% goal was reached, it should be recognized that the results reported above are
from the first-time data collection in the assessment cycle. Thus, the results should be considered the first step in determining the base-line

for achievement of the learning outcomes. As more data become available, recommendations for any potential changes can be made.
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General Studies Capstone Assessment {Spring 2016} 2
Table 1. Capstone Assessment Results for Spring 2016 {Percent of Total Responses by Learning Outcomes).
Does not Proficient and
Capstone Learning Outcome (CO): meet Beginning Developing Proficient Advanced Adwvanced
CO 1: Evoluate information from more than one
academic discipline. 0.93 217 1335 559.63 23.91 8354
CO 2: Formulate logical connections between
disciplines as they relote to the topic. 0.62 2.48 17.70 58.39 20.81 79.19
CO 3: Empioy the epproach of more than one
agcademic discipline in completing o Capstone
project. 0.31 3.12 18.07 55.50 15.00 7850
CO 4: Synthesize knowledge related to the topic in
completing a Capstone project. 0.93 497 16.15 55.28 2267 F785
CO 5: Communicate effectively in the medivm
chosen for the Capstone project. 031 1.86 1211 5528 30.43 8571

Table 2. General Studies Program Level Assessment R

esults for Spring 2016 {Percent of Total Responses by Learning Outcomes).

relating to democracy.

Does not Proficient and

Frogram Level Learning Qutcome [GS): meet Beginning Developing Proficient Advanced Advanced
GS 1: Evalugte i i igte to th

e informatien appropriate to the 0.93 217 1335 59.63 7391 83.54
G52 npphfprrnc.fp.l’es D_r’clnt.ln:rf rh.rn.l:mg to 0.93 497 16.15 55 28 27 67 77.95

demonstrate integrative learning.
GS 3: Communicate effectively in spoken form. NfA N/A NfA N/A N/A NfA
GS &: Communicate effectively in written form. 0.31 1.86 12.11 55.28 30.43 85.71
G5 5: Analyze cultural issues within o global

context. NfA N/A NfA N/A NfA N/A
G5 6: Evaoluate in context significant concepts th NfA N,I'A NfA N,'rﬁ- Nfﬂ
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E. General Studies Assessment Results: Oral Communication and Written Communication (Fall 2016)

In accordance with the long-term assessment plan for General Studies Program, Foundational Core courses in the Written
Communication and Oral Communication categories were assessed in Fall 2016.

The specific courses selected for assessment were approved by the General Studies Council at the April 28, 2016 meeting; faculty
responsible for the courses were then contacted and informed of the process to follow in conducting the assessment. Assessment results
were collected using a Qualtrics survey during the last 3 weeks of the semester. The specific courses in each Foundational Core category and
the number of observations are presented in Table 1.

As reported in Table 1, the responses in the Written Communication area totaled 77 out of 249 students enrolled in all Written
Communication courses for a response rate of 30.92%. The response rate in the Oral Communication courses was 28.82% (147 responses
out of a total of 510). Overall, the response rate for fall 2016 was 29.5% for the Written and Oral Communication categories (224 responses
out of a total enrollment of 759).

The General Studies Council determined in October 2015 that students in general studies courses should meet the standard of at least
70% of students achieving Proficient and Advanced for each identified learning outcome (both category and program level), where
“Proficient” describes the skills of the typical student near the end of the course and “Advanced” is anything above proficient.

The assessment results for Written Communication learning outcomes (WC) are reported in Table 2. As shown in the last column of
Table 2, the 70% goal was met for all of the Written Communication learning outcomes (WC 1 — WC 5). Over eighty percent of the
responses were rated Proficient and Advanced for WC 3 — use context-appropriate conventions of written English. More than three-quarters
of the responses for WC 1 — discern a writer’s argument or purpose (76.26%); WC 2 — use appropriate sources responsibly (77.63%); and
WC 5 — write in a manner appropriate to the audience and context (77.81%) were rated Proficient and Advanced. Although the 70% goal
was met, the responses for WC 4 — form and support coherent position on an issue (71.23%) were the lowest of the five learning outcomes.

The assessment results for Oral Communication courses are reported in Table 3. As shown in the last column of Table 3, the goal of
70% Proficient and Advanced were met for all four of Oral Communication learning outcomes (OC) assessed: OC 1 — evaluate appropriate
sources (89.73%); OC 2 — utilize effective verbal and non-verbal expressions (85.62%); OC 3 — deliver effective speeches appropriate to the
context (91.78%); and OC 4 — orally present a coherent position on an issue (87.67%). Upon evaluation of the assessment results, it was
discovered that the current assessment process does not measure OC 5 — assess oral argumentation as a critical consumer. Going forward,
the instrument used in collecting assessment data will need to be revised so that this learning outcome is measured.

In addition to assessing the specific learning outcomes for Written and Oral Communication courses, the instruments used in the
assessment process also measured the achievement on the GS Program Level learning outcomes; the assessment results for these Program
Level learning outcomes are reported in Table 4.

As shown in the last column of Table 4, the 70% goal was met for the four Program Level learning outcomes (GS) measured. Over
ninety percent of the responses were rated Proficient and Advanced for GS 3 — communicate effectively in spoken form (91.78%); over
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eighty percent of the responses were rated Proficient and Advanced for GS 1 — evaluate information appropriate to the task (80.59%). More
than three-quarters of the responses were rated Proficient and Advanced for GS 2 — apply principles of critical thinking to demonstrate
integrative learning (76.26%) and GS 4 — communicate effectively in written form (77.81%).

Overall, the results reported above indicate that the 70% goal was met for all of the learning outcomes at the course level and

program level. As mentioned earlier, although the initial 70% goal was reached, it should be recognized that the results reported above are
from the first-time data collection in the assessment cycle. Thus, the results should be considered the first step in determining the base-line
for achievement of the learning outcomes. As more data become available, recommendations for any potential changes can be made.

General Studies Assessment: Oral Communication and Written Communication (Fzll 2016) 3

Table 1. Courses Included in G5 Assessment in Fall 2016 and Responses.

Category Course Responses Percent assessed

Written Communication: ENG 102 Section 1 21

ENG 102 Section 3 17

ENG 102 Section 5 17

ENG 102 Section 7 22

Total 77

Enrollment in all ENG 102 courses (fall 2016) 243 30.92
Oral Communication: SPCH 100 Section 1 16

3PCH 100 Secticn 4 22

3PCH 100 Secticn & 24

3PCH 100 Section 15 23

SPCH 100 Section 17 13

ITEC 2590 Section 1 15

ITEC 290 Section 3 17

ITEC 290 Section & 17

Total 147

Enrollment in all Humanities Courses (spring 2015) 510 28.82

Table 2. Written Communication Assessment Results for Fall 2016 |{Percent of Total Responses by Learning Outcomes).

Cioes not Proficient and

Written Communication Learning Qutcome (W) mest Beginning Developing Proficient Advanced Advanced
WC 1: Discern a writer's argument or purpose. 0.91 2.28 20.55 50.23 26.03 76.26
WC 2: Use opproprigte sources responsibly. 0.91 228 1918 53.88 2374 F763
WC3: l-'.J:e cunre.x:?-appropnare conventions in 0.68 0.68 18.49 50.95 19.18 20.14

wiritten Engiish.
WC.d.: Form and support coherent position on an 0es 342 1a6E 1558 1866 71.23

issUE.
WC 5: Wiite i igte to tf

YrE In @ MAanner apArapriate to ;me 0.82 1.64 19.73 5452 2329 77.81
gudience and context.
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General Studies Assessment: Oral Communication and Written Communication (Fall 2016}

Table 3. Orzl Communication Assessment Results for Fall 2016 (Percent of Total Responses by Learning Qutcomes).

Does not Proficient and
Oral Communication Learning Qutcome (0C): meet Beginning Developing Proficient Advanced Advanced
0OC 1: Evoluate approprigte sources. 0.00 0.68 9.55% 5685 32.88 8973
ocC2: Ll'r.lhzle effective verbal and non-verbal 0.00 1.03 1336 58 59 26.03 85.62
EXPressions.
OC 3: Deili ti h igte to th
eliver effective speeches approprigte to the 0.00 0.00 822 £4.75 16.99 91.78
context.
DCAli: Jrally present a coherent position on an 0.00 1.03 1130 55.89 31.85 87.67
issue.
OC 5: Assess orgl argumentation as a critical 0.00 0.00 0.00 0.00 0.00 0.00
CONSUMET.

Table 4. General Studies Program Level Assessment R

esults for Fall

2016 {Percent

of Total Respon:

ses by Learnin,

=z Dutcomes).

relating to democracy.

Does not Proficient and

Program Level Learning Outcome [G55): meet Beginning Developing Proficient Advanced Advanced
GS 1: Evalugte i i iate to th

ms:" uate infarmatian approprite to the 0.68 1.60 17.12 53.42 27.17 80.53
G52 npphfprrnc.fp.l’es D_fl:.m'.'l:ﬂ'f rhlmkmg to 091 208 2055 5093 26.03 76.96

demonstrate integrative learning.
G5 3: Communicate effectively in spoken form. 0.00 0.68 7.53 6027 31.51 9178
G5 4: Communicate effectively in written form. 0.52 1.64 19.73 5452 23.29 77.81
G5 5: Analyze cultural issues within a giobal NjA NjA N/A o N/A N/A

CONTEXE.
G5 6: Evaoluate in context significant concepts Nja NjA /A NJA /A N/A
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F. General Studies Portal Assessment Results (Spring 2017):

In accordance with the long-term assessment plan for General Studies Program, Portal courses were assessed in Spring 2017. A total of 343
responses were received.

Portal course assessment utilizes common assessment instruments and rubrics approved by the General Studies Council. The list of Portal
courses selected for assessment were approved by the General Studies Council at the December 1, 2016 meeting; faculty responsible for the courses were
then contacted and informed of the process to follow in conducting the assessment. Assessment results were collected using a Qualtrics survey during the
last 3 weeks of the semester.

The General Studies Council determined in October 2015 that students in general studies courses should meet the standard of at least 70% of
students achieving Proficient and Advanced for each identified learning outcome (both category and program level), where “Proficient” describes the
skills of the typical student near the end of the course and “Advanced” is anything above proficient.

The assessment results for Portal learning outcomes (PO) are reported in Table 1. As shown in the last column of Table 1, the 70% goal was met
for all of the Portal learning outcomes (PO 1 — PO 3). Almost three-quarters of the responses were rated Proficient and Advanced for PO 2 - interpret an
argument through engaged discourse within the discipline (74.89%). The responses for both PO 3 - construct a cogent argument pertaining to the course
topic (72.30%) and PO 1 - analyze critical issues confronting the individual and society (70.35%) were slightly above the 70% goal.

Comparing current assessment results to prior periods is also constructive. The comparison of Spring 2014 to Spring 2017 assessment results for
Portal learning outcomes (PO) are reported in Table 2. As shown in Table 2, the 70% goal was not met for any of the Portal learning outcomes in Spring
2014; thus, meeting the 70% goal in the current period is definitely an improvement. One possible explanation for the improved performance is that
faculty evaluators’ expectation for work meeting the “Proficient” and “Advanced” level was closer to the level where students are actually performing.
Another possible explanation is the adjustments made in the assessment data collection process. Regardless of the reason, given that the purpose and
intent of the Portal course is to “help students become intentional learners” through developing critical thinking skills, the improvement in assessment
results is a positive step.

In addition to assessing the specific learning outcomes for Portal courses, the instruments used in the assessment process also measured the
achievement on the GS Program Level Learning Outcomes; the assessment results for these Program Level Learning Outcomes are reported in Table 3.

As shown in the last column of Table 3, the 70% goal was met for the four Program Level Learning Outcomes (GS) measured. Slightly more
than three-quarters of the responses were rated Proficient and Advanced for GS 1 — evaluate information appropriate to the task (75.73%); slightly less
than three-quarters of the responses for GS 4 — communicate effectively in written form (74.05%) were rated Proficient and Advanced. The responses for
both GS 2 — apply principles of critical thinking (70.64%) and GS 5 — analyze cultural issues within a global context (70.35%) were slightly above the
70% goal.

The comparison of Spring 2014 to Spring 2017 assessment results for Program Level Learning Outcomes (GS) are reported in Table 4. As
shown in Table 4, while the 70% goal was not met for any of the Program Level learning outcomes in Spring 2014, the 70% goal was met in Spring
2017; meeting the 70% goal in the current period is definitely an improvement. As mentioned above, possible explanations for the improved performance
include closer alignment between faculty evaluators’ expectations for work and the level where students are actually performing and adjustments made in
the assessment data collection process.

Overall, the results reported above indicate that the 70% goal was met for all of the learning outcomes at the course level and program level. As
mentioned earlier, there was a marked improvement in the results from the last assessment cycle (Spring 2014). Going forward, additional information
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and feedback from instructors carrying out the assessment will be sought prior to making any recommendations regarding strategies to further improve
the results. It should also be recognized that the results reported above are from the second-time data collection in the assessment cycle. Thus, the results
should be considered another step in determining the base-line for achievement of the learning outcomes. As more data become a